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Love in an eternal and endless endowment that Omnipotence has placed it in all
creatures and phenomena. The existence and survival of creatures is made possible
through love. So, the universe has no prosperity without love. The written works on
love has a long history to the extent that the first signs of lyrics in the Persian
Literature have been observed in the works of poets and mystics of the Third and
Fourth centuries AH such as Rudaki and Bayazid Bastami. Regarding the semantic
extent of the word “love” and its generality among all nations of the world, different
nations with various cultures have described and defined love while considering it to
be admirable and sacred. In the Islamic Mysticism and Sufism, this word has a
special savor, for always and ever has been accounted holy and applauded. In this
paper, we describe and define this extensive and indiscreet word, study it from
different aspects, and answer to some questions related to it like the nature of love,
its origin in the Persian Literature, its appearance in the Mystical Literature, also we
mention the comments of some great scholars of Islamic Sufism in this regard.
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Chart 1: Comparison of daily and shift work surveys on terms to the time of sending a message.
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Chart 2: Comparison of daily and shift work surveys on terms of the method of sending messages.
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Chart 3: Comparison of daily and shift workers surveys on terms of the number of words transmitted.
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Chart 4: Comparison of the survey of daily and shift workers on terms
of the relevance of the words transmitted.

38



YA  Aspects of E-Technology on Teaching Language :L; (b3ee] 53 Sodg =S (6,55 slaas

oy Olals g 35 bab]) yo B g ;U759 i poriw pli (gt Lo : 0907

Sl sl s S olels g o

e
/
1Lk
15
//’

A ke JL{EJJ

Chart 5: Comparison of the survey of workers and shift workers on terms of the type of words transmitted
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Chart 6: Comparison of daily and shift surveys on terms of the interval time between sending the words.

)] Sl 3051501 b))y Sl g 4 UTj9,) i oo plii (g sy Lo 1V ) 350

SlalS g 82 S S g S

B M

Chart 7: Comparison of the survey of daily and shift workers on terms of usage of words transmitted
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Chart 8: Comparison of survey of workers and shift workers on terms of teaching
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Introduction

The Conceptual Metaphor Theory (CMT) was introduced by Lakoff (1993) and
from that time until now, this framework in Cognitive Linguistics has attracted
much attention. Accordingly, the generalization governing conceptual metaphors are
not in language, but in thought; they are general mappings across conceptual
domains (Lakoff, 1993:1). In fact, metaphor is not just a characteristic of figurative
language, but it is human’s mind and thought that have metaphorical essence.

Semantics of emotion is a rather new and interesting field in Cognitive
Linguistics. In this field of study, a dynamic relation between language, cognitive
science, and emotion is investigated. Emotions are cultural artifacts, embodying
shared understandings of human nature and social interaction (Geertz 1975, 81).

Much has been done regarding the relationship between language and everyday
communication in the frame work of Conceptual Metaphor Theory.

Until quite recently, metaphor research in Cognitive Linguistics (e.g. Kovecses
1991, Lakoff and Johnson 1980) relied solely on intuitively generated linguistic data
for analysis (Evans and Green 2006). Amongst the most recent body of research
emerging from metaphor and metonymy researches, there is a recognition that much
of the theoretical content of past work has lacked empirical evidence. An increasing
number of studies in various branches of Linguistics employ a corpus-based
approach (Allan 2008). In Steen’s volume on metaphor in literature, he comments
that although philosophical and theoretical speculation have been rife across
centuries, attributing a crucial function to metaphor for the way we make sense of all
sorts of phenomena, such ideas have only recently been put to test in empirical
research on the actual usage of metaphor by people (Allan 2008).

Reviewing the cross-cultural studies of emotion metaphors shows that researches
on Persian language emotion metaphors are missing. So the present study has tried
to investigate one of the basic emotion conceptual metaphors (FEAR) through a
cognitive and corpus-based approach, and then to identify similarities and
differences between Persian and English FEAR metaphors.

Research questions are as follows:

- What are the common FEAR conceptual metaphors in Persian and English?

- What are the common FEAR source domains in Persian and English?

- What motion verbs are used in these languages to conceptualize Fear?

- How does FEAR personified by Persian and English speakers?

- Which animals and colors are used as source domains for conceptualizing
FEAR?

Review Literature

Following the Conceptual Metaphor Theory by Lakoff (1987), various
researches have been done on the conceptualization of emotions in CMT framework.
Cognitive linguists have compared emotion conceptual metaphors in different
languages with a cultural viewpoint namely Apresjan (1997), Matsuki (1995), Yu
(1995), Tiirker (2013), Tissari (2008), Soriono (2003), Retova (2008), Gulz (1992),
Chen (2010), Esonava (2011), and Ansah (2010).
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Compared to other emotion concepts (e.g., ANGER), FEAR has been a less
studied emotion concept from a cognitive semantic perspective both in English and
other languages (Kovecses 2000, 21). While Kovecses (1991) was the most
comprehensive description of the conceptual metaphors of FEAR in English,
Sirvydé’s (2006) corpus-based study compared how the cultural patterns of thought
and world views shape the conceptual metaphors of FEAR in English and
Lithuanian.

Ansah (2014) has investigated the role of culture in metaphorical/metonymic
conceptualization of FEAR in Akan and English. Maalej (2007) has focused on the
embodiment basis of FEAR expressions in Tunisian Arabic. Oster (2012) has
studied ANGST and FEAR in contrast through a corpus-based analysis of emotion
concepts, Lin-ying (2012), Weiguan and Jinglin (2008) have had a comparative
study of English and Chinese FEAR metaphors.

In Persian language, we find numerous papers and theses on emotion conceptual
metaphors. PLDB' in THCS® made corpus-based researches on emotion metaphors
in Persian possible. These researches include Karimi (2012), Zoorvarz, Afrashi and
Assi (2013), Tabari and Afrashi (2016), Afrashi and Moghimizadeh (2015),
Afrashi, Assi, and Joulayi (2016), Ghouchani, Afrashi, and Assi (2016), Dehdashti
(2017), and Javid (2017). Other researches performed on conceptual metaphors of
emotions based on other corpora are Sorahi (2012), Rouhi (2008), Moloudi and
Karimi Doostan (2017), Malekian (2012), Sharafzadeh and zare (2014), Pirzad,
Pazhakh and Hayati (2012).

Method

In this research, Persian metaphorical expressions have been taken from PLDP
which has more than 500 books and articles including 60 million words. The texts
contain a wide range of fiction, nonfiction, play, scenario, newspapers, etc. These
texts are written with various styles like written form, spoken form, literary form,
and colloquial form of Standard Persian.

First of all, key words in the lexical field of FEAR were selected and searched in
the corpus. Then the relevant metaphorical expressions of FEAR were gathered from
a hand-made corpus of 42 current Persian written texts which are similar to
everyday speech. As a consequence, 600 metaphorical expressions were found.
Finally, these expressions were analyzed one by one to extract the name of the
mappings and the related source domain concepts.

Common FEAR Metaphors in Persian and English

In this part, we compare FEAR conceptual metaphors in Persian and English. To
do so, first common names of the mappings are presented in table 1, and then
examples from both languages are given.

! Persian Language Data Base
% Institute for Humanities and Cultural Studies
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Table 1: Common Names of Mappings of FEAR in Persian and English
Common Names of Mappings of FEAR in English and
Persian
FEAR IS A NATURAL FORCE
FEAR IS AN ANIMAL BEHAVIOUR
FEAR IS INSANITY
FEAR IS A SUBSTANCE IN A CONTAINER
FEAR IS A CONTAINER
FEAR IS A SEED
FEAR IS COLD
FEAR IS A FLUIDE IN A CONTAINER
FEAR IS A VISIOUS ENEMY
FEAR IS A TORMENTOR
FEAR IS ILLNESS
FEAR IS A SUPERNATURAL BEING
FEAR IS AN OPPONENT
FEAR IS A BURDEN

Based on the above information, common source domains of FEAR in Persian

and English are as follows:

Table 2: Common Source Domains in Persian and English

Common FEAR Source Domains in Persian and
English

FORCE HUMAN

CONTAINER ILLNESS
PLANT WAR
COLD SUBSTANCE
BEING ANIMAL
FLUID

FEAR IS A FLUIDE IN A CONTAINER

a. Eng. Ex.: He was full of fear.!

b. Per. Ex.: engar tersem rixte est. (It secems as if I don’t have fear
anymore.)
Literary translation: It seems my fear has overflown.

FEAR IS A TORMENTOR

a. Eng. Ex.: Her parents were tormented by the fear that she might drawn.

b. Per. Ex.: amadene mehdi u: ra @z fecendzeye tenhayi: va ters
nedzat miid:d. (Mehdi’s arrival released him from loneliness and fear of
torture.)

! English examples are from Esenova (2006).
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FEAR IS AN OPPONENT
a. Eng. Ex.: He was wrestling with his fear.
b. Per. Ex.: yamnum tevanest cemi ber terse yod Gelebe konzed. (She

could overcome her fear a little.)

FEAR IS A BURDEN
a. Eng. Ex.: He was relieved when the danger was over.

b. Per. Ex.: veehfet &z rezafa ruiye temame yanevade sefjini micaerd.

(The fear from Rezashah was a burden for the family.)

FEAR IS A NATURAL FORCE
a. Eng. Ex .She was engulfed with panic.
b. Per. Ex.: vehfaeti: na:geehani a&hailiye cerman ra fera jereft. (An

unexpected terror ceased people in the city.)

FEAR IS A SUPERIOR
a. Eng. Ex.: Fear dominated his actions.
b. Per. Ex.: haras ber heme tfiiz tesellot daft. (Panic has dominated

everything.)

FEAR IS INSANITY
a. Eng. Ex.: He was insane with fear.
b. Per. Ex.: &z teers di:vane be nezaer miresi:d. (He looked mad because of

fear.)

FEAR IS A CONTAINER
a. Eng. Ex.: They turned the lights out and sat in fear.
b. Per. Ex.: zen migoft pes pafo @z ters biyaref birrumn. (The woman

said: “common on and release him from fear.”)
Lit. Trans.: The woman said: “common on and bring him out of fear.”

FEAR IS SEED/PLANT
a. Eng. Ex.: A sour thick fear eddied in his throat.
b. Per. Ex.: melse bi:d milerzid. (He was shaking as a willow.)

As it is presented in table 1, Persian and English have 15 common names of the
mappings for FEAR conceptualization. In spite of these commonalities, some
conceptual and cultural differences were found:

FEAR IS A VISIOUS ENEMY
In both languages, FEAR is considered as an enemy, but in Persian, FEAR is an
obvious enemy whom you should fight with while in English, FEAR is a hidden
enemy which gradually penetrates in to the person and he out bushes for his prey.
a. Eng. Ex.: She managed to harness her fear.
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b. Per. Ex.: ba l&fjere ters peyvaste deer sctiizaend. (They are in a battle
with FEAR army all the time.)

FEAR IS AN ILLNESS
It is worth mentioning that FEAR experience in Persian is linked to “gall”.
According to the Iranian cultural patterns and traditional medicine, gall and its
location in the body (liver) are considered as the symbols of courage. It’s blowing
up or fading away is a dangerous illness and symbolically shows timidity; therefore,
gall is considered as the container of courage. This situation has shaped GALL IS
THE CONTAINER OF COURAGE metaphor in Persian, but in English, guts plays
this role.
a. Eng. Ex.: It takes guts to start a new business on your own.
b. Per. Ex.: nemidanaed @z kodam teraf berevaed biftar &z ters daraed

zehreef aib mifeved. (He doesn’t know his way, his gall fades away.)

FEAR IS A SUBSTANCE IN A CONTAINER
In spite of the fact that this metaphor is common in both languages, the related
linguistic expressions show differences in Persian and English.

In English, head and heart are considered as the containers of emotions while in
Persian, heart plays this role. According to Sharifian & et al. (2008), HEART as the
container of emotions could be empty (experiencing fear) or full (experiencing
sadness), it may have depth (having deep feelings), or it may have beginning, it may
be expanded or it can be fragile. Such container would be brimful (or overflown).

a. Eng. Ex.: Her head was full of fear.
b. Per. Ex.: fahzade bi extiyar ezterab ve vahfeti der dele yod chsas

micerd. (The prince was feeling anxiety and horror in his heart.)

FEAR IS COLD
In English, the expressions related to this metaphor have wider varieties than
Persian; the wide range of vocabulary representing coldness as a result of feeling
FEAR in English is probably one reason. However, in Persian freezing or cold sweat
shows fear while in English, besides these two expressions, other words like chill,
shiver, tremble, etc. are signs of fear with different intensities. But both languages
use the verb “freeze’” to show feeling cold as a result of FEAR. Considering our
Persian corpus data, ‘freezing’ covers the entire body in Persian, but in English, it is
related to blood.
a. Eng. Ex.: The Russian tanks sent a chill through the population.
b. Per. Ex.: teene Giliitf yay mizenaed ve lebhayzef be leerze mioftaed.
(His body was frozen and his lips were going to jerk.)
c. pahayzm hesabi yey cerde buid ve ehsase ters be arami der maen
nufi:z micerd. (My feet were completely frozen and fear gradually penetrated

inside me.)
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Motion Verbs as Source Domain of FEAR Metaphors in Persian and English

One of the sub-categories of motion verbs are Metaphorical motion verbs which
were introduced by Talmy (2000). Motion verbs as source domain of metaphors
help us express and describe emotions realistically. Employing motion verbs, we can
describe or picture abstract entities easily, i.e., emotions are conceptualized through
embodiment. Thus the expressions of emotions appears no more as metaphors or
other types of figurative language (Sandstriim 2006, 37).

In this part, we compare Persian and English motion verbs as source domain of
FEAR metaphors.

Per. Ex.: be diyare barvi: feta:ft. “lit' to be di& or pif reften (lit: to get
success)

Table 3: Motion Verbs as Source Domains of FEAR Metaphors in Persian

Motion Verbs in Persian
Shake Jump
Escape Crawl
Come Pull
Go Go up

Table 4: Motion Verbs as Source Domains of FEAR Metaphors in English

Motion Verbs in English
Shake Crawl
Run Tip-toe
Leap Walk on eggshell
Stagger

Certain motion verbs employed in conceptualizing FEAR in English are known
as Self-motion frame according to Fillmore Semantic Frame Theory (2005); at these
verbs, the Self-mover, a living being moves under its own power in a directed
fashion, i.e. along what could be described as a Path, with no separate vehicle
(Sandstrim 2006, 17). In Persian, the verb shake /tekan yorden/ has high
frequency in the corpus. According to Talmy (2000) this type of motion is known as
self-contained motion.

Based on our corpus data, crawl and shake, were two common motion verbs used
as the source domain of FEAR metaphors in Persian and English.

FEAR Personification in Persian and English

Studying the findings of Servide (2006) and the results of our data analysis, we
tried to draw a picture of FEAR, as conceptualized in Persian language. According
to Servide (2006), in English FEAR is personified in a way that it grows (the FEAR
grows stronger), gets old (the old FEAR), and dies (people were immortal FEAR).
Sometimes, it is a childish behavior (every neurotic case went back to the childish
FEAR of the father). FEAR may have contradictory meanings for example, it is
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defined blind (what blind FEAR in snow chaos), or it may have many eyes (FEAR
has many eyes and can see things underground).

For more detailed explanation, the expression of dressed FEAR means that
FEAR is assumed as wearing a straitjacket to imprison people. (I spent that night in
a straitjacket of FEAR). Servide (2006) presumes that FEAR has legs, to walk;
moreover, it explains FEAR is a being which is dark without mentioning any exact
color.

Example: The headmaster at my junior school was a real ogre.

ﬁﬁ@

Fig. . FEAR Isa Beihg in English (Servide 2006)

In order to draw the picture of FEAR in Persian world view, we gathered
metaphorical expressions which included personification of FEAR, with source
domains such as human, animal, or a supernatural being. Then further details
including the characteristics or behaviors of those three source domains were
analyzed. To elaborate this, please consider the following examples:

a. Gilich was worry about FEAR reflection on Seyyed agha Moin’s face.

(FEAR has light.)

Gilit§ bimnace bazta:be ters beer tfehreye aga moiin bu:d .

b. He saw a shadow of horror near himself and as the shadow came closer,
he felt himself lonelier. (FEAR has a shadow which moves like a human being.)

sayeye vehfet ra der cenare xod midid ve hercadr iin saye be u: n
ezdicteer mifod atrafe u: &z ademiyan tohiter migaeft.

c. Look! Now FEAR took his soul in its claws. (FEAR has claws like wild
animals.)
ters tfedzwr ruthefo tu tfelf) gerefte.

d. They are in a battle with FEAR army all the time. (FEAR can fight.)

ba lefgere ters peyvaste deer setiizand.

e. .1 ran and vear was shoulder to shoulder with me."vear can run.

deviidem ve ters fane be faneem devid .

f. FEAR covered the house. (FEAR is a cover.)
ters manende serpu:fi yane ra furu migereft.
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Fig. 2. FEAR Is a Being in Persian (Ghouchani 2017)

FEAR Metaphors and Colors

Sandford (2014) has employed two different usage-based methods to verify what
color terms are associated with specific emotions, and finally she has concluded that
emotions are conceptualized through metaphors and metonymies rooted in
embodied physical and psychological experiences. Based on her research results, we
have made a comparison between FEAR metaphors in Persian and English with
color term source domains. In English, FEAR is conceptualized through colors like
white, black, blue and green among which, white and black had high frequency in
the corpus. Sandford (2014) also shows that ‘yellow’ and ‘black’ in questionnaire
tests on FEAR expressions had higher frequency.

Our research results show that in Persian, ‘white’ and ‘yellow’ have higher
frequency in the corpus. Seemingly the color “white” has direct relation with body’s
physiological changes. In other words, the drop in the body temperature causes
paleness while experiencing FEAR. The color ‘yellow’ is related to an illness in
FEAR IS AN ILLNESS metaphor. Examples are as follow:

a. Eng. Ex.: When he got exhausted from parish work, and felt unwell, a

FEAR would darken him.

b. Per.Ex'tfenan negahi bar u: miendazam ke @z didenzm mesle bi:

d belerzed ve refjef tfon zaeferan feved.

(I will look at him so that he shakes like a willow and the color of his face
changes to yellowish saffron.)

c. PerEx.'tzmame badaenzf be lerze oftad ke =z sefidi tersnac fod
e buid lerzi:d.
(His body was shaking and his face was white because of FEAR).
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Animals as Conceptual Domains of FEAR Metaphors

According to Kovecses (2005) animal metaphors are used ubiquitously across
languages to refer to human behavior. Although connotations and labels may vary
quite significantly, the general conceptual metaphor of HUMANS ARE ANIMALS
exists across cultures, although animal metaphors are universal, they show cross-
cultural differences.

Present research shows that certain animal names such as mouse, dog, goat, and
beetle are used in FEAR metaphors while mouse has higher frequency in the corpus,
it is worth mentioning that these four animals are known as symbols of FEAR in
Persian culture. Wierzbicka (1985 and 1996) suggests that some themes are
significant in peoples’ conceptualizations of animals like habits, size, appearance,
behavior, and their relation to people. Probably, all of these factors influence the role
of animals in the symbolization of FEAR. For example:

rezi dzibbor mu:f mifevad. (Razi pick-pocket is a mouse.)

In English the word “mouse’” refers to a person who is silent and noiseless, and
probably a little bit nervous, but not timid. Like:

He is a mouse. (As quiet as a mouse.)

As for goat, in Persian assumingly the vibration in its voice influences the role of
this animal in FEAR conceptualization. For instance:

Gahi hem ke ademha yeyli bozdel budend. (Sometimes, people were very

coward like goat.)

Dog’s behavior towards human influences its conceptualization as shown in the
following example:

hemzatuin messe seg @z hemdige mitersiin. (All of you are afraid from
each other just like a dog.)

The following example shows the role of beetle in FEAR conceptualization:

%z terso yedzlet suisk fodo tfepid birxe otaco derra heem be ruiye yod
&f bast. (Because of FEAR and shame, he became beetle and ran to the room
corner and...)

Esenova (2011) has allocated a part of his research to animal source domains in
FEAR conceptualization. The following examples are taken from his research:

FEAR IS A HORSE

We all keep horses of FEAR in our subconscious stables. We feed them and
shelter them and so of course, they breed.

As you see in the above example, the stable in the source domain is projected
onto the mind in the target. The breeding of the mind correlates to giving rise to
more fear and the feeding / sheltering of the animal corresponds to maintaining fear.
Moreover this metaphor portrays fear as a horse kept under control.
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FEAR IS A SNAKE

She saw FEAR slither across his face.

According to Esenova (2011), the SNAKE source domain is suitable for the
conceptualization of FEAR not merely because of the fact that snakes are dangerous
animals. One common folk belief about snakes in English is that they are cold-
blooded beasts and since FEAR is typically associated with coldness (Kovecses
2005, 289), it is natural to think of FEAR in terms of a cold snake.

A FEARFULL PERSON IS A WHITE-FEATHERED GAME BIRD

He was one of the white-feathered sort.

In past times, white feather was traditionally a symbol associated with cowardice
(Esenova 2011, 91).

The data related to the role of animals in FEAR metaphors confirms (Kévecses
2002, 125) the fact that people have a tendency to attribute human characteristics to
animals and then again to reapply these features to humans.

Conclusion

In this paper, we performed a corpus-based study on the conceptual metaphors of
FEAR in Persian and compared the findings with those in English.

Exploiting the Persian Linguistic Database, we attempted to identify and extract
the relevant conceptual metaphors of FEAR from a corpus of 42 current Persian
written texts which are more similar to everyday speech of people. Analyzing the
corpus, the writers managed to extract 600 conceptual metaphors of FEAR in the
form of 51 names of the mappings. Then the most frequent mappings and source
domains in FEAR domain were determined, finally 27 source domains were
identified and at last, it was found that the source domains such as substance, force,
and movement are the most frequent source domains of the corpus by which FEAR
domain is expressed.

This study covered various facets of FEAR metaphors namely the role of motion
verbs, personification, colors, and animals in these metaphors.

The results of this research where compared with the findings of similar
researches in English namely Kovecses (2000), Esenova (2011), Sirvydé (2006),
Sandstriim (2006), and Sandford (2014). Actually, the main difference of this paper
with previous researches in Persian is that here we have had a focus on cultural
differences of FEAR metaphors in Persian and English while others had focus on
FEAR metaphors just in the Persian language.

The present research confirmed this basic assumption of cognitive semantics that
human reasoning is determined by our organic embodiment and by our individual
and collective experiences (Geeraerts and Cuyckens 2007, 5) and the fact
highlighted by (Johnson 2005, 15); i.e., meaning, imagination, and reason are the
marks of human intelligence which are emerged from our organic bodily interaction
with our environment. Kévecses (2015) adds that culture has a filtering role in
conceptualization in two ways: first, as our meaning making system functioning as
context, and more specifically, as a factor present in metaphorical conceptualization
in a given communication situation (Kévecses 2015, 72).
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A lot of studies have been done in the developed countries due to the importance of
job satisfaction; however, only a limited number of studies have been conducted on
English teachers' job satisfaction in Iran. Therefore, this study has been designed to
recognize the amount of job satisfaction among Iranian EFL teachers regarding their
gender, academic degree, and major. To do this end, both qualitative and
quantitative research methods, a questionnaire and a structured interview were
utilized. To collect data, a validated questionnaire which was developed by Karavas
(2010) administered to a sample of 53 both males and females English teachers,
teaching in different institutes, at private schools, and at universities in Genaveh
Port, Bushehr Province. After gathering the questionnaires, all of the teachers were
interviewed. The study findings provided the evidence that females were more
satisfied than males. Moreover, results indicated that the participants with BA/BSc
significantly had higher job satisfaction than the participants with MA/MSc degree.
But the comparison between the other groups did not reveal any significant
difference. Furthermore, the findings clearly demonstrated that there is no
significant difference between teachers' job satisfaction and their major. The results
of the interview revealed that Iranian EFL teachers satisfied with their jobs because
they like teaching, and the most important reason of all teachers' job dissatisfaction
is their low salary.

Keywords: Academic Degree, Major, Gender, Iranian English Teachers, Job
Satisfaction.
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Introduction

Job satisfaction is a difficult term to delineate and there are substantive
differences in the definitions. Based on Smith, Kendall, and Hulin (1969, 6), job
satisfaction defined as “feeling or affective responses to facets of the (workplace)
situation”. Thus, in many educational systems, job satisfaction is vital for long-term
growth. Therefore, it is important as much as professional knowledge, teaching
skills, and access to educational resources (Oloube, 2005). Investigators agreed that
job satisfaction is a phenomenon best delineated as having both cognitive (thought)
and affective (feelings) character. According to Ahmadzadeh (2014), this cognitive
factor structured of judgments and beliefs about the job while the affective factor
encompasses feelings and emotions associated with the job. Moreover, job
satisfaction includes both intrinsic and extrinsic factors. The most enormous impacts
on job satisfaction are the intrinsic factors like a sense of achievement, a sense of
worth, and personal development (Davis & Wilson, 2000). Job satisfaction might
also originate from the success in working with learners, communication with
colleagues, and the success of daily activities in classroom (Perie & Baker, 1997).
Herzberg, Mausner, Peterson, and Capwell (1959) characterized three principal
facets of job satisfaction such as: 1) especial activities of the job, b) location and
worker's situation of the job, and c) factors containing economic rewards, security,
or social prestige. In order to increase the level of job satisfaction among teachers,
there are a number of strategies that can be done by the school administrators and
governments. Thus, job satisfaction has paramount importance in educational
system than any other organization. Education is not only a transition of
information, but the general progress of human personality. This is only possible if
teachers are satisfied with their jobs. Quality education and human development is
merely possible in those people who concerned in the system to be justified with
their work.
Research Questions

The present study was carried out to address the following research question:

1. Does gender have any significant effect on EFL teachers' job satisfaction?

2. Does academic degree have any significant effect on EFL teachers' job

satisfaction?
3. Does the field of education have any significant effect on EFL teachers' job
satisfaction?
Hypotheses

To provide focus and direction, three research null hypotheses were formulated
for the study. They are as follows:
1. Gender does not have any significant effect on EFL teachers' job
satisfaction.
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2. Academic degree does not have any significant effect on EFL teachers' job

satisfaction.

3. Field of education does not have any significant effect on EFL teachers' job

satisfaction.

Objectives of the Study

The current study aims at revealing job satisfaction of Iranian EFL teachers
regarding their genders, their academic degree, and their field of education.
Statement of the Problems

According to Al-zaidi (2008), job satisfaction has become progressively more
vital in the educational environment, because both head teachers and teachers are
coping with the future of the community of society in which they manage.
Therefore, one of the most important issues that should be taken into account to
improve the entire teaching-learning process outcomes is the level of job satisfaction
among teachers (Khalf Ibnian, 2016).
Significance of the Study

Bavendam (2000) pointed out that since educational system is the backbone of
each society and teachers are builder of the backbone, teachers' attitude towards job
satisfaction affect the learning process of the students, the job satisfaction of them is
one of the key issues. Therefore, only satisfied teachers outperformed in their
classrooms and their quality of teaching will be improved. As a result, the current
investigation can help the Ministry of Education, and the government to explore the
level of job satisfaction among public school teachers and EFL teachers in particular
and try to fulfill their needs, and improve EFL teachers' conditions in Iran. Doing so
will encourage and motivate teachers and the satisfaction of teachers will influence
on their performance.
Review Literature
Theoretical Framework

According to Bataineh (2014), one of the important issues both for individuals
and societies is job satisfaction because the individual satisfaction of his job is
required for accomplishing his social and psychological harmonious. So, job
satisfaction is closely related to success in a job which is a subjective criterion upon
which the society's evaluation of its individual is based.

Johnson and Johnson (1999) also believed that when teachers are satisfied with
the success they have in the region of their individual responsibility, challenging
work, occasion for accomplishment, and job satisfaction promotion happen to them.
Salary, fringe benefits, school safety, level of building and level of support, and job
security are extrinsic factors that influence on job satisfaction.

The success or failure of educational programs relies on teachers because they
play an essential role in meeting the aims of educational systems. Job satisfaction is
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“positive emotional stat, resulting from the appraisal of one's job or job experiences”
(Lambrou, Kontodimopoulos & Niakas, 2010, P. 1). Skaalvik and Skaalvik (2011,
1030) defined teachers' job satisfaction as “teachers' affective reactions to their work
or to their teaching role”.

Locke (1967) mentioned two sets of factors affecting job satisfaction: “agent”
and “events”. Agents are factors causing an event to occur, for instance, managers,
supervisors, colleagues, and clients, while events are things causing employees
satisfaction or dissatisfaction such as success or failure, promotion or demotion,
money, and working conditions.

Empirical studies

Soodmand Afshar and Doosti (2016) designed a study to recognize the impact of
job satisfaction or dissatisfaction on Iranian English teachers' job performance. The
results indicated that satisfied teachers considerably differed from their dissatisfied
counterparts in terms of their job performance signifying that the observed
differences in their job performance might have principally been caused by the
degree to which they were satisfied with their profession. The results also proved a
considerable difference between students’ evaluation of their teachers’ job
performance and the teachers’ self-evaluation of their job performance. In addition,
through a semi-structured interview, the most vital factors contributing to poor job
performance of dissatisfied Iranian secondary school EFL teachers were recognized
to be an insufficient subject and academic knowledge, unequal attention to
individual students, lack of professional dedication, interpersonal relationship
problems, and demotivation.

Khalf Ibnian (2016) conducted a study to investigate the level of job satisfaction
among EFL teachers in Jordan. The study findings provided the evidence that by and
large level of job satisfaction among EFL teachers is high. Though, female teachers
showed a higher level of job satisfaction in comparison with male teachers.

Salehi and Taghavi (2015) explored the Iranian EFL teachers' job satisfaction
and their attitudes toward their learners. Results demonstrated that teachers' level of
job satisfaction was high, while they are not satisfied financially. Besides, the
findings of interview showed that almost none of the interviewees thought their
colleagues are satisfied with their job. The findings from the interviews also gave an
idea about having friendly teachers-students relationship can influence students'
motivation, particularly Iranian learners, as they are more emotional.

Ahmadzadeh (2014) investigated the relationship between Iranian EFL teachers'
job satisfaction and their English language proficiency. The study's findings shed
light on that official working hours, recognition from parents, community and
students, the advantages of their job, and their position as an EFL teachers in society
are the most important job satisfaction factors whereas salary and the way that the
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government work for improving the condition of EFL teachers are fundamental
resources of dissatisfaction for English teachers in Iran. The discoveries of the
present study also showed that there was a considerable weak positive relationship
between teacher job satisfaction and Language Proficiency.

Methodology

Tools and Instruments

To achieve objectives of the study, the researcher used a 15-item questionnaire
which was developed by Karavas (2010). The questionnaire consisted of two
sections. The first section included information about teachers' demographic
background (age, gender, years of teaching experience, level of education, and field
of education). The Cronbach’s alpha coefficient of this questionnaire was 0.72 (» =
0.72). The second section consisted of 15 Likert type items focusing on their level of
job satisfaction in different aspects extrinsic to the duty of teaching like their
understanding by learners, peers, parents, and the image of teacher and their status in
society, their salary, working hours, etc. The questions in this section measured on a
5 point scale ranging from highly satisfying=5 to highly dissatisfying=1 (Appendix
A).

The second data collection instrument of the present research was a structured
interview. The interview provided a list of 5 questions about the topic, the teachers
level of job satisfaction and dissatisfaction (Appendix B).

Setting and Participants

Participants of the study were 53 (8 males and 44 females) English language
teachers teaching in different institutes, at private schools, and at the universities in
Genaveh Port, Bushehr Province. The participants’ age ranged from 22 to 50, and
the total number of year service in teaching varied from 1 to more than 16. Their
fields of study were English teaching, English literature, and English translation.
Their level of education also was various from BA/BSc to Ph. D.

Data Collection Procedure

In order to obtain the desired information for this study, the researcher applied
two frequently used instruments: an EFL teachers' job satisfaction questionnaire
developed by Karavas (2010) with 15-item in five-point Likert scale type format
along with a structured interview. The questionnaire was administered in English
because all participants were teachers of English language. Participants were asked
to check the questions carefully, read them thoroughly, and if there were some
questions regarding the comprehension of the questions, they were allowed to ask
them. The participants had enough time to complete the task. The participants were
informed that no names would be given, the information they gave would be kept
confidential, nobody would have an access to the data except the researchers and the
data would be used only for research purposes. In addition, the researcher conducted
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structured interview with all of the participants to determine their level of job
satisfaction and dissatisfaction. The interviews were all conducted in English. They
were audiotaped. Then, the researcher transcribed the tapes. All participants gave
their consent orally, which was recorded along with the interview.
Results and Discussion
The Effect of Gender on EFL Teachers’ Job Satisfaction

To investigate the effect of gender on EFL teachers’ job satisfaction, the
researcher ran the independent sample #-test. Table 1 reports the descriptive statistics
such as mean, standard deviation, minimum, and maximum scores.

Table 1: Descriptive Statistics

N | Minimum | Maximum | Mean S.t d',
Deviation

Job Males 8 1.40 2.73 1.9333 58119
Satisfaction | Females| 44 1.27 3.53 2.3879 55485

As demonstrated in Table 1, the mean scores of the male and females teachers’
job satisfaction are 1.93 and 2.38, respectively. Table 2 demonstrates the results of
the independent sample -test.

Table 2: Results of the Independent Sample #-test for Males and Females

Levene's
Test for .
Equality of t-test for Equality of Means
Variances
o 95% Confidence
go w) 9w Interval of the
B g = = o
- % ~ o D % § n;:; o Difference
3 =l g | ¢ g
E gE |8 g
) & 8 8 | Lower | Upper
N
— Equal
S Variances | .099 [.755]-2.117| 50 .039 | -.45455 | .21470 | -.88579 | -.02330
7 Assumed
é:; Equal
g Va;iices 2,049 | 9.470 | .069 | -.45455 |.22185 -.95264 | .04355
8 Assumed

According to Table 2, the difference between males’ and females® job
satisfaction was significant (sig=0.03, p<.05). Based on the results of the descriptive
statistics presented in Table 1, females (mean= 2.38) were more satisfied with their
job compared with the males (mean= 1.93). It shows that the two groups were
different in terms of their job satisfaction. Figure 1 shows the mean scores of the
male and female participants.
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Figure 1: Bar Graph of Mean Scores of Male and Female Participants

The Effect of Academic Degree on EFL Teachers’ Job Satisfaction

To find out if teachers’ academic degree affect their job satisfaction or not, one-
way ANOVA was run between the four groups' academic degree (Lower than
BA/BSc, BA/BSc, MA/MSc, and Ph. D. Student). Tables 3 and 4 show the results of
the descriptive statistics and the one-way ANOVA, respectively.

Table 3: Descriptive Statistics

N | Minimum | Maximum Mean S.t d'.
Deviation
Lower than BA/BSc | 4 1.27 3.53 2.4000 1.30866
Saﬁ‘s]f‘;‘lﬁon BA/BSc 26| 187 3.20 25487 | 43505
MA/MSc 16 1.40 2.80 2.0417 50118
Ph. D. Student 6 1.80 2.13 2.0000 15776

Based on the findings presented in Table 3, the mean scores of the four groups
were as the following: Lower than BA/BSc (mean=2.40), BA/BSc (mean=2.54),
MA/MSc (mean=2.04), and Ph. D. Student (mean=2.00).
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Table 4: One-way ANOVA to Compare Job Satisfaction of Four Groups with Academic Degree

Sum of Squares df Mean Square F Sig.
Between Groups 3.239 3 1.080 3.766 .017
Within Groups 13.762 48 287

Total 17.001 51

As Table 4 shows, there is a significant difference between the four groups in
terms of their job satisfaction (sig=0.01). To find out the exact difference among the

groups, the Scheffe test was run. Table 5 depicts the pertaining results.

Table 5: Scheffe Test to Compare the Differences among Educational Degree Groups

Multiple Comparisons
Dependent Variable: Job Satisfaction
Scheffe
M ) 95% Confidence
Education (J) Education | Mean Difference | Std. Sig. Interval
Level a-J Error E Lower Upper
Level PP
Bound Bound
Lower BA/BSc -.14872 28758 | .966 -.9819 .6845
than MA/MSc .35833 299321 .699 -.5089 1.2256
BA/BSc Ph. D. Student .40000 34563 .721 -.6014 1.4014
Lower than BA/BSc 14872 28758 .966 -.6845 9819
BA/BSc MA/MSc .50705" 17013 ] .041 0141 1.0000
Ph. D. Student 54872 24251 178 -.1539 1.2513
Lower than BA/BSc -.35833 29932 .699 -1.2256 .5089
MA/MSc | BA/BSc -.50705" 17013 | .041 -1.0000 -.0141
Ph. D. Student .04167 25632 .999 -.7010 7843
Lower than BA/BSc -.40000 34563 721 -1.4014 .6014
g?u(gnt BA/BSc -.54872 24251 178 -1.2513 .1539
MA/MSc -.04167 25632 .999 -.7843 7010

*The mean difference is significant at the 0.05 level.

According to Table 5, the mean difference in one of the comparisons is
significant. The results reveal that the participants with BA/BSc degree had
significantly higher job satisfaction than the participants with MA/MSc degree.
But the comparison between other groups did not show any significant
difference. Figure 2 demonstrates the bar graph of mean scores of job
satisfaction of four groups' academic degree.
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Figure 2: Bar Graph of Mean Scores of Job Satisfaction of Four Groups' Academic Degree

The Effect of Field of Education on EFL Teachers’ Job Satisfaction

In order to find out whether EFL teachers’ field of education affects their job
satisfaction, the researcher ran the one-way ANOVA. Table 6 and 7 show the results
of the descriptive statistics and the one-way ANOVA, respectively.

Table 6: Descriptive Statistics

N | Minimum | Maximum | Mean S.t d',
Deviation
English Literature | 16 1.40 3.00 2.1500 .59004
Job English
Satisfaction & . 20 1.27 3.53 2.3667 .66964
Translation
Teaching English | 16 1.80 3.07 2.4250 41446

Table 7: One-way ANOVA to Compare the Three Field of Study Groups’ Job Satisfaction

Sum of df Mean ¥ Sig,
Squares Square
Between Groups 682 2 341 1.024 367
Within Groups 16.319 49 .333
Total 17.001 51
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As it is evident in the above table, the significance level for group differences in
terms of their job satisfaction is 0.36 which is greater than 0.05 (p> 0.05), suggesting
that there is no significant difference between their job satisfaction. Figure 3 depicts
the bar graph of teachers’ job satisfaction based on their field of education.

2.50

2,00

1.50

1.00

Mean JobSatisfation

0.50+

0.00 T T T T
English Literature English Translation English Teaching Other feilds

Field

Figure 3: Bar Graph of Three Field of Education Groups® Job Satisfaction

In the next step, the interview data were qualitatively analyzed. As mentioned
earlier, the researcher also conducted a structured interview to investigate teachers’
level of job satisfaction and dissatisfaction. According to the gathered data from this
phase of data collection, all of the teachers expressed that they are satisfied with
their jobs because they like teaching, they can help people to learn, and they are
satisfied when they can observe their students improvement. All of teachers were
dissatisfied with their salaries. They mentioned that their salaries are significantly
low. The next reasons of dissatisfaction were facilities, employers, parents, and
community attention. All in all, the teachers agreed that the income must be
increased, the institutes insure them, and the government provides job security and
stability.

Conclusion

This study examined whether gender has any significant effect on level of EFL

teachers’ job satisfaction. Results of the study revealed that the difference between
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males’ and females’ job satisfaction was significant. Based on the results females
were more satisfied than males with their job. It shows that the two groups were
different in terms of the job satisfaction. Therefore, the result of this part of study go
in the same line with the findings of study of Khalf Ibnian (2016); that is, female
teachers showed a higher level of job satisfaction than male teachers. Based on
Ahmadzadeh (2014), female teachers are more satisfied than male teachers because
their viewpoints are different. However, most of Asian school teachers are
dissatisfied with poor salary, males are more satisfied compared with females in
Japan and Germany. The second research question was in an attempt to explore the
effect of educational degree on EFL teachers’ job satisfaction. Results of the study
indicated that participants with BA/BSc degree had significantly higher job
satisfaction than the participants with MA/MSc degree. But the comparison between
other groups did not show any significant difference among them. The third research
question of the study investigated the effect of field of education on EFL teachers’
job satisfaction. As the study proved there is no significant difference between their
job satisfaction and field of education. The researcher could not find any study
which was in line with the results of these two research questions.
Limitations of the Study

This research like many other studies confronted with some limitations, for
instance, the study is confined to explore the level of job satisfaction only among
teachers of English as a foreign language, it limited discover job satisfaction among
EFL teachers in Genaveh Port, and the number of males was less than females as
well.
Suggestion for Further Research

In future studies, researchers can expand the number of participants, especially
the number of males. They can also conduct study in different province of Iran, and
in cities which are larger than Genaveh Port. They can study the level of job
satisfaction among teachers in public schools or only at universities.
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Appendix A

Teacher's Job Satisfaction Questionnaire

Background Information

A. Age 22-300 31-400 41-500 5s0+0

B. Gender Malell Femalell

C. Total number of year service in teaching:

1-5yearsl]  6-10yearsld 11 - 15yearsl] 16 years or morel]

D. Where did you teach in the past? Please tick more than once if necessary.
Please write number of year service.

Public schools[]

Private schools[]

Language Institutions[]

Universities[]

Where do you currently teach? Please tick more than once if necessary.
Please write of year service.

Public schools[]

Private schools[]

Language Institutions[]

Universities[]

In which fields did you study?

1. English literature[d 2. English translation [J3. English teaching (4. Other fields(]

What is your level of education?
1. Lower than BA/BSc [0 2. BA/BSclO 3. MA/MSc [0 4. Ph. D. Studentl] 5. Ph. D. O
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Please tick your degree of satisfaction with each of the statements below.
(Highly satisfying 5, Satisfying 4, Neither satisfying nor dissatisfying 3, Dissatisfying 2)

How satisfying do you find: 5 4 3

1. The amount of recognition you receive for your
efforts from people in your school.

2. The amount of recognition you receive for your
efforts from your employer/school governing body.

3. The amount of recognition you receive for your
efforts from parents and your community.

4. The amount of recognition you receive for your
efforts from your students.

5. Your status as
an EFL teacher in society.

6. The image of EFL teachers as
portrayed in the media.

7. The way that educational professional associations
work for the betterment of your profession.

8. The way that governments work for the betterment of
your status.

9. The range of professional in-services
courses/programmers/ support offered to EFL teachers.

10. Your salary

11. Your opportunities
for promotion or advancement

12. The physical working environment of your school
(infrastructure, resources etc.).

13. Your “official” working hours
(in terms of quantity).

14. Your benefits
(holidays, educational leaves etc.).

15. Your status as an EFL teacher
in your language institution.
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Appendix B

1) How satisfied are you with your job?

2) What gives you satisfaction in this particular career?

3) What causes you to feel dissatisfied on the job?

4) What is the one thing you would change about this career path if you could?

5) Are you satisfied with your current job and the salary you receive?
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Japanese exhibits a large degree of flexibility in terms of word order. Thus, not only
SOV but also OSV (scrambling) and SVO (postposing) are grammatical. In terms of
discourse function, there are some similarities between scrambling and (non-pause
type) postposing. According to Author (2017) and Shimojo (2005), scrambled
objects and postposed elements are anaphorically salient but cataphorically non-
salient. Yet, Shimojo (2005: 202) observed no example with a postposed object. In
order to explain this tendency, I propose that scrambling is not as costly as
postposing due to the following two reasons. First, scrambling follows given-new-
ordering whereas postposing does not. Second, rightward movements are more
costly than leftward movements in Japanese (Fukui: 1993). Therefore, postposing is
expected to be selected when scrambling cannot be chosen. As scrambling can be
used for the object but not for the subject in SOV, postposing is dominantly utilized
for subjects.
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Introduction

As is predicted from the fact that Japanese is a head-final language, its basic
word order is SOV. Yet, Japanese allows not only SOV, but also OSV and SVO, as
shown in (1a), (1b), and (1c), respectively. It should be noted that the SOV, OSV,
and SVO sentences in (1) express the same proposition 7aro ate an apple. Hence,
Japanese is sometimes described as having ‘free’ word order although this is
misleading in the sense that there are often pragmatic factors governing the choice
of word order. Thus, Japanese is a relatively ‘free’ word order language in terms of
syntax but its word orders are expected to be determined by pragmatic factors. A
question arises here: how does the speaker determine which word order to use?
More specifically, how do Japanese speakers make a choice between OSV and
SOV? The present study disentangles this issue mainly based on Imamura (2016)
and Shimojo (2005) under the framework of Givon (1983, 1988, 1990, and 1994).

(D a. SOV

Taro-ga 1ingo-o tabe-ta.
Taro-NOM apple-ACC cat-PAST
“Taro atc an apple.’

b. OSV
ringo-o Taro-ga tabe-ta.
apple-ACC Taro-NOM eat-PAST
‘Taro ate an apple.’

c. SVO
Taro-ga tabe-ta-nda ringo-o
Taro-NOM eat-PAST-COP apple-ACC

“Taro ate an apple.’

This article is organized as follows. First, we overview previous studies
concerning scrambling and postposing. Then, the framework proposed by Givon is
expanded. Specifically, this section gives an explanation of several concepts:
referential distance, topic persistence, saliency, focusing and defocusing. Next, we
discuss the reason why Shimojo (2005) found an asymmetric distribution between
the subject and the object with regard to postposed constituents. In order to deal with
this issue, we claim that scrambling is more preferable to postposing due to syntactic
and functional reasons. The last part is devoted to the conclusion and further studies.

Review Literature
Scrambling

Scrambling can be defined as the syntactic dislocations in the preverbal domain
of a sentence. It should be noted that the direct object, #on ‘book’, in (2b) is moved
from the immediately preverbal position to the sentence-initial position. Since this
operation occurs in the preverbal position, the word order changes from the SOV
sentence (2a) to the OSV sentence (2b) which should be called scrambling. By
contrast, the word order changes from SOV to SVO is not scrambling because the
preverbal argument is moved to the postverbal position.
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(2) a. SOV
Taro-ga hon-o yon-da.
Taro-NOM book-ACC read-PAST
‘Taro read a book.’
b. OSV
hon-o; Taro-gat; yon-da.
book-ACC Taro-NOM read-PAST

‘Taro read a book.”
(Imamura 2015, 1)

In syntax, Saito (1985) and Kuroda (1988) insist that scrambling is a
semantically vacuous movement because it does not affect the grammatical relations
among arguments. It should be noticed that there is no distinction between SOV and
OSV in terms of propositional meaning. This analysis leads to the idea that
scrambling is an optional movement. However, numerous studies claim that
scrambling is a discourse-motivated phenomenon (Imamura 2014, 2015, 2016,
2017a, b; Imamura, Sato, and Koizumi 2014, 2016; Ishii 2001; Karimi 2005; Kuno
1978, 1995; Masunaga 1983; Suzuki 2000). Specifically, it has been reported that
scrambled elements tend to be given information. In an OSV sentence (3b), for
instance, the scrambled object konojimusho ‘this correspondence office’ has its
antecedent realized as renrakujimusho ‘correspondence office’ in the immediately
preceding sentence (3a). The scrambled object is given information in (3b) in the
sense that it was once mentioned in the immediately preceding sentence (3a). This
example clearly indicates an interrelation between scrambling and givenness in
Japanese.

(3) aKim-to Liza-wa Paris-no jibun-tachi-no apart-o
Kim-and Liza-TOP Paris-GEN self-PL-GEN apartment-ACC
kydowaha-no renraku-jimusho-toshite ~ kaihoshi-ta.
republican.faction-GEN correspondence-office-as  open-PAST
‘Kim and Lisa opened their apartment in Paris as a correspondence office of

the Republican faction.”

b. kono jimusho-o kydowaha-o shiensuru ooku-no
this office-ACC republican.faction-ACC support many-GEN
hitobito-ga otozureru-ga,

people-NOM visit-but
‘Many people who supported the Republican faction visited this office’
c.sono naka-ni-wa  wakaki hi-no Ernest
that among-in-TOP young day-of Ernest
Hemingway-no sugata-mo at-ta.
Hemingway-GEN figure-also be-PAST.
‘Among them, there was also a figure of Ernest Hemingway in his
younger days.’
(Suzuki 2000: 92)
In the same way, Masunaga (1983) observed that indefinite direct objects cannot
be scrambled. In (4a), the scrambled object, hitori-no onnnanohito ‘a woman’, is
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indefinite and thus has no explicit antecedent in the previous discourse. The low
acceptability of (4a) indicates scrambling disagrees with indefinite referents. This
also leads to the view that scrambling is generally inconsistent with new information
because indefinite referents tend to be new information. By contrast, the
acceptability of (4a) is increased if the scrambled object is substituted for a definite
one, as shown in (4b). The acceptability of (4b) indicates that scrambling is
compatible with definite referents. In (4b), the scrambled object sono onnnanohito
‘that woman’ is linked with the preceding discourse via the demonstrative sono. It
should be noted that sonmo requires an antecedent because it is a referential
expression. Hence, sono onnnanohito would have already been referred to in the
preceding context, which leads to the idea that scrambling agrees with given
information.

(4) a.?7hirtori-no  onnanohito-o  Taro-ga nagut-ta.
one-GEN  woman-ACC Taro-NOM  hit-PAST
‘Taro hit a woman.’
b. sono onnanohito-o  Taro-ga nagut-ta.
that woman-ACC Taro-NOM  hit-PAST
‘Taro hit that woman.’
(Masunaga 1983:456-7)

Furthermore, Kuno (1978) supports the view that scrambled elements are likely
to be given information by proposing “Information Flow Principle” which states that
words in a sentence are arranged in such a way that those that represent old,
predictable information come first, and those that represent new, unpredictable
information last (Kuno 1978, 54). Note that scrambled objects are placed in the first
position in OSV. Taking Kuno’s principle into consideration, scrambled objects are
expected to be older than non-scrambled subjects in OSV because the direct object
precedes the subject. This idea was confirmed by a series of corpus analyses by
Imamura (2014, 2015, 2016, 2017a, b) under the framework of Givon (1983, 1988,
1990, 1994). Specifically, Imamura (2016) investigated not only anaphoric
properties but also cataphoric properties of OSV in Japanese. In OSV, the scrambled
object has been referred to more recently, but less frequently continues on in
subsequent sentences than the subject. In order to explain this distribution, Imamura
(2016) proposes that ‘OSV are accompanied by a shift in topic from the object to the
subject (Imamura 2016, 45). Let us have a close look at an actual example cited by
Imamura (2016). It should be noticed first that (5b) is an OSV sentence, whose
scrambled object sonohanbai ‘that sale’ contains a demonstrative sono ‘that’. Since
the demonstrative sono in (5b) is linked with network kiki ‘network device’ in (5a),
the scrambled object is the focus of attention in (5b). Yet, the focus of discourse will
move on from the scrambled object to the subject, Cisco. Indeed, it is referred to
several times after it first appears in (5b). In contrast, the referent of the scrambled
object sonohanbai ‘that sale’ is not mentioned again from (5¢) to (5f). Based on
these facts, Imamura (2016) concludes that topic shift arises from (5b) to (5¢)
because the centre of discourse changes from sonohanbai to Cisco.
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(5) a. sonaruto, network-kiki-ga hitsuyoni-naru.
if that is the case network-device-NOM necessary-become
‘If that is the case, network devices become necessary.’
b. sono-hanbai-o Cisco-ga uke,
that-sale-ACC Cisco-NOM handle
c. rieki-o ageru-toiu
profit-ACC make-APP

d. eigyosenryaku-dearu
business.strategy-COP
‘Cisco’s business strategy is to handle those sales, and by doing so they make

a profit.’

¢ .yueni Cisco-wa tsuneni saisentan-no
therefore Cisco-TOP  constantly cutting.edge-GEN
business-model-o hyobodekiru-yo
business-model-ACC advocate-in.order.to

f. mizukara henka-o tsuzuketeki-ta
by.themselves change-ACC continue-PAST

‘Therefore, Cisco continues to change from the inside, in order to constantly
adapt to cutting-edge business models.’
(Imamura 2016, 46)

In sum, it is conceivable that scrambling is a discourse-driven phenomenon.
With regard to OSV, it has been proposed that scrambling is pertinent to topic shift
from the scrambled object to the subject.

Postposing

Postposing is a word order variation which involves  postverbal  elements.
Although Farmer (1984) argues that lexically governed phrasal constituents cannot
appear to the right of the verb as shown in (Farmer 1984, 32) (6), it is common to
find constituents following the verb in a matrix clause (Fujii 1991; Hinds 1983;
Simon 1989; Seraku 2015; Seraku and Ohtani 2016; Shimojo 2005, 2006; Takami
1995). In fact, the acceptability of (6a) is dramatically improved when the verb is
accompanied by a copula da as shown in (6b). Note that the primary difference
between (6a) and (6b) is the existence of the copula da". This contrast clearly
demonstrates that the existence of the copula operates powerfully upon the
acceptability of postposing. The reason why (6b) is much better than (6a) is that the
postposed elements are ‘transparent’ when they are followed by the copula da
(Hudson 1993, 10).

(6) a.*Mary-ga tabe-ru, okashi-o.
Mary-NOM eat-NONPAST sweets-ACC
‘Mary eats sweets.’
b. Mary-ga tabe-ru-n-da, okashi-o.

' Another difference between (6a) and (6b) is the existence of the nominalizer 7. It
should be noticed that 7 in (6b) is a conjugated form of ro.
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Mary-NOM eat-NONPAST-NOMI-COP  sweets-ACC
‘Mary eats sweets.’
(adapted from Farmer 1984, 32)

In syntax, it has been observed that any preverbal constituent can be moved from
its canonical position toward the post-predicate position (Kuno 1978; Simon 1989;
Seraku 2015; Seraku and Ohtani 2016). In particular, Simon (1989) states that “one
noteworthy feature of postposed sentences is that virtually any constituent can
appear in postverbal position; for example, NP, PP, AP, AdvP, demonstrative and
conjunction, and a combination thereof” (Simon 1989, 6). Example (7) illustrates
that any type of constituents can be postponed. It should be noticed that (7a) is the
canonical word order sentence without postposing and other examples exemplify
that postposing is possible for a variety of constituents. To be more concrete, the
object Chopin is postposed in (7b), the subject Ken is postposed in (7¢), and the
adverb kino ‘yesterday’ is postposed in (7d).

(7) a.Ken-ga kino Chopin-o hii-ta-yo.
Ken-NOM yesterday Chopin-ACC play-PAST-FP
‘Ken played Chopin yesterday.’

b. Ken-ga kino hii-ta-yo Chopin-o.
Ken-NOM yesterday play-PAST-FP Chopin-ACC
‘Ken played Chopin yesterday.’

¢. kind Chopin-o hii-ta-yo Ken-ga.
yesterday Chopin-ACC  play-PAST-FP Ken-NOM
‘Ken played Chopin yesterday.’

d. Ken-ga Chopin-o hii-ta-yo kinoG.
Ken-NOM Chopin-ACC  play-PAST-FP  yesterday

‘Ken played Chopin yesterday.’
(Simon 1989, 2)

With regard to functional aspects, several studies maintain that postposed
constituents are less important than preverbal ones (Kamio and Takami 1998;
Maynard 1989; Shimojo 1995, 2005; Simon 1989; Takami 1995). In particular,
Maynard (1989) claims that “when a speaker introduces two pieces of totally new
information which are neither familiar nor easily deducible, one may be chosen to be
postposed simply because the piece of information the postposed element bears is
not considered as important or relevant as the other” (Maynard 1989, 35). On the
other hand, Simon (1989) argues that postposed constituents “are simply results of
important or urgent information coming to the speaker’s mind first and thus being
vocalized first, especially under time pressure” (Simon 1989, 189). In other words,
postposing is a by-product of the Important Information First principle. It should be
noted here that Maynard’s and Simon’s analyses are two sides of the same coin. The
former focusses on the fact that postposed elements are unimportant information
whereas the latter shines light on the fact that non-postposed elements are important
information. In either case, postposed elements tend to be less important than other
elements, as proposed by Takami (1995, 228). Let us illustrate this proposal by
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looking at example (8). In (8a), the postposed wh-phrase, nani-o ‘what’, results in an
unacceptable sentence. It should be noted that the wh-phrase is the focus of a
sentence and other elements are the presupposition. This means that the wh-phrase is
more important than other constituents. Hence, nani-o is considered to be the most
important information of the sentence. (8a) is unacceptable because the wh-phrase
nani-o is postposed in spite of the fact that it is the most important information of
the sentence. In contrast, in (8b), the postposed object, sono hon ‘that book’, results
in an acceptable sentence. It should be noted that the postposed object is marked by
the topic marker W4 and works as the theme of (8b). This signifies that the
postposed constituent is a topic and is not the focus of the sentence. Taken together,
(8b) is acceptable because the postposed object is not the most important
information.

(8) a.* kimi-wa tabe-ta-n-desu-ka? nani-o
you-TOP cat-PAST-NOMI-COP-Q  what-ACC
‘What did you eat?’
b. mo yomi-mashi-ta-yo sono hon-wa
already read-HON-PAST-FP that  book-TOP

‘I’ve already read that book.’
(Takami 1995, 227)

Although Takami’s generalization can account for the difference in the
acceptability between (8a) and (8b), Hinds (1982) points out that postposed elements
can be important information. To be more concrete, he claims that the postposed
element can be important information when its function is i) the resolution of
ambiguity i.e. information is added because the hearer may not be able to understand
the intended message without the information presented at the postposed positions
and ii) the emphasis; i.e., the postposed element is recoverable from the discourse
context, but the speaker postposes it in order to place some sort of emphasis on the
utterance. Let us have a look at (9) and (10) in order to illustrate the above two
functions. In (9¢), the postposed subject hondana ‘bookcase’ cannot be deleted
because the speaker needed to specify the referential ambiguity caused in the
context. Without clarifying the referent of the subject, the hearer cannot judge
whether the speaker refers to the keyboard or the bookcase. In this sense, the
postposed element complements the information conveyed by the pre-predicate
constituents. Therefore, hondana is considered to be important information in (9¢).
Next, in (10), the postposed element is modified by the demonstrative ano ‘that’. In
this context, the demonstrative ano emphasizes the value of Harvard University,
implying that Harvard is a very famous and good university. Under this context, the
postposed element is emphasized and thus important information.

(9)  a. watashi-@ hondana-@ hoshikat-ta-n-da-yo-ne
1-0 bookcase-O want-PAST-NOMI-COP-FP-FP
‘I wanted a bookcase.’
b. O kibodo-ga hoshikat-ta-no?
(you) keyboard-NOM want-PAST-Q

‘Did (you) want a keyboard?’
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c.O nakat-ta-no
(they) exist-PAST-IT
‘There were no (bookcases).’
d. a-0 nakat-ta-no?
oh (it) exist-PAST-Q
‘Oh, there were no (keyboards)?’
e. ikko-mo nakat-ta-no hondana-ga

one.thing-even exist-PAST-IT bookcase-NOM
“There was not a single bookcase.’
(Shimojo 2003, 213)

(10) Taro-wa ukat-ta-n-da ano Harvard-daigaku-ni
Taro-NOM pass-PAST-NOMI-COP  that Harvard-university-DAT
“Taro was accepted by the Harvard University.’

It should be emphasized here that Takami’s proposal disagrees with Hind’s
proposal with respect to the importance of postposed constituents; the former
contends that postposed constituents are unimportant information whereas the latter
claims that the postposed constituents are important information. This contradiction
may derive from the difference in the definition of postposing. Many studies point
out that there are two kinds of postposing (Clancy 1982; Ono and Suzuki 1992;
Seraku 2015; Seraku and Ohtani 2016; Simon 1989; Shimojo 1995, 2005). The first
type is labelled as non-pause type of postposing, which does not contain a noticeable
pause between the verb and the postposed element. The second type is called pause
type of postposing, where the speaker puts a noticeable pause between the verb and
the postposed constituent. Several studies argue that the usage of afferthought is
pertinent to pause type postposing (Shimojo 2005; Simon 1989; Shibatani 1990).
Simon (1989) asserts that “an afterthought analysis may be well-motivated in cases
in which a considerable pause intervenes between the verb and the postverbal
element so that there is sufficient time for the speaker to reflect on the statement
he/she originally makes or to monitor the hearer’s reaction” (Simon 1989, 43). Note
that the speaker performs pause type postposing after deliberating on his or her
statement. Thus, the added element is expected to be needed for some reason and
thus important information under the context. With respect to non-pause type
postposing, Shimojo (2005) summarizes the main functions as shown in (11). The
idea of (11a) and (11b) was first proposed by Kuno (1978), who alleged that
postposed elements are i) recoverable from discourse context, but repeated later for
the confirmation of the message; or ii) supplementary information (Kuno 1978, 68).
Moreover, Simon (1989) supports the idea stated in (11c). Considering (11) in terms
of importance, non-pause type postposing correlates with non-important
information'and non-urgent information. To summarize the above discussion, it is
conceivable that pause type postposing correlates with important information while
non-pause type postposing correlates with unimportant information. This proposal

! Because postposed elements without a noticeable pause can be recoverable from
the context, and may therefore be omitted without creating ambiguity.
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can account for the discrepancy between Takami’s analysis and Hind’s one.

(11) a. Recoverability

Post-predicative phrases represent recoverable information such that the
information does not need to be overtly present in the utterance.

b. Deducibility
Post-predicative phrases represent deducible information such that the
omission of the information does not cause interference with the flow of
discourse.

c. Urgency / relevance
Urgent or immediately relevant information is presented first, which results
in postposing of other information.

(Shimojo 2005: 216)

Under the framework of the Givonian approach, Shimojo (2005) proposes the
property of postposed constituents in non-pause type postposing as stated in (12). It
should be noted that this generalization does not hold of pause type postposing
because Shampoo's data does not include postposed elements with a noticeable
pause. The unique property of (12) is that the usage of postposing is germane to
cataphoric defocusing of the postposed constituent. Cataphorically defocused
referents are unlikely to be carried over to subsequent utterances. With regard to the
definition of defocusing, Shimojo (2005) states that “defocusing is the process of
deactivating a referent in one’s cognitive focus of attention. Defocusing of a referent
occurs if there is no longer focusing of the referent” (Shimojo 2005, 18). His
proposal agrees with Takami’s analysis in the sense that postposed elements are
defocused and thus unimportant in the cataphoric context.

(12) The post-predicative encoding of arguments
The information encoded in post-predicative arguments is unimportant such
that the information is defocused in the cataphoric context
(Shimojo 2003, 224)

Let us illustrate the proposal shown in (12) by citing example (13). Note that
(131) comprises the postposed element Zidane, who was the topic of the discourse
before (131) because he had been referred to repeatedly in the preceding utterances.
Particularly, he was mentioned in (13a), (13¢), (13¢), (13f), (13h), and (131). Yet, he
disappeared from the discourse after the postposing. In fact, the sentences following
(131) do not make mention of Zidane at all. In other words, Zidane was defocused in
(131) because /#e was postposed. In consequence, there occurred a clear topic shift
from Zidane to Korea after (131).

(13) a. @ nijukya Kazu-san-to issho-da-ne
(he) 29 Kazu-Mr.-as  same-COP-FP
‘(Zidane) is 29..., Mr. Kazu’s (age).’

b.a honto  sokka
oh  true Lsee
‘Oh, right, I see.’
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c.O nijikyu-da-kara mada
(he)  29-COP-because  still
‘Because (Zidane) is still 29.”

d. tsugi  sanjisan

next 33
‘33 years old next time (i.¢. next World Cup).’
e 0 maa  0gosho-da-yo-ne
(hey F seasoned.player-COP-FP-FP
‘(Zidane) will be a seasoned player.’
f o ogosho-de ike-nai koto-wa
(he) seasoned.player-by can.go-NEG NMZ-TOP
g. nai-kedo

exist-NEG-but
‘It’s not impossible that (Zidane) will go (to the World Cup) as a seasoned

player.’
h.demo  Zidane-ga anmari deshabacchau-to
but Zidane-NOM  too.many  play.important.roles-if

‘But if Zidane plays too many important roles.’

i. Furansu-wa nobi-naku-naru-yone
France-TOP  grow-NEG-become-FP
‘France won’t grow. ’

j. soo da nee
SO COP IT
‘Right.”

k. akirakani nee
obviously 1T
‘Obviously.’

1. daka  sore-d  wakatte-n-janai? Zidane-@
So that-@ understand-NMZ-COP.NEG  Zidane-@
‘So, doesn’t Zidane know that?’

m.sokka @ wakate sodate-nai-to
I.sce (it)  young.player  raise-NEG-if
‘I see, unless (France) raises young player...”

n. ato-wa ko Korea
rest-TOP FRG Korea
‘And then...Korea.’

o. mondai-wa  Koriya
matter-TOP  Korea
‘Korea is the matter.’

(Shimojo 2005:215)

In sum, there are two types of postposing: pause type postposing and non-pause
type postposing. The former is considered to be relevant to important information
whereas the latter is expected to be pertinent to unimportant information.
Furthermore, Shimojo (2005) proposed that postposed elements without a pause
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tend to be cataphorically defocused. Taken together, non-pause type postposing is
tied to unimportant information because postposed elements are defocused.

Givonian Approach
The first thing I should note here is that the definition of givenness has been

controversial for many years. Actually, givenness has been defined in many ways
such as shared knowledge, saliency, predictability, or recoverability (Chafe 1976;
Kuno 1972 & 1978; Lambrecht 1996; Prince 1981). The main issue related to these
definitions is that they are to some degree subjective. There are many cases where it
is difficult to judge whether the hearer ‘could have predicted’, ‘knows or can infer’,
or is ‘conscious of  the referent in a sentence. Consequently, it is difficult to
determine the degree of givenness of a referent. In order to solve this problem,
Givon (1983, 1988, 1990 & 1994) developed a new approach by taking only texts
into consideration. Although Givon (1990) shares the view that given information is
assumed by the speaker to be ‘accessible’ to the hearer, he indicates that it is hard to
measure or quantify givenness directly (Givon 1990, 897). Therefore, he makes an
attempt to measure givenness indirectly from the text instead of calculating
givenness on the basis of the mental states of participants in the discourse. His
approach is a specific implementation of the view that given information can be
equated with high referential accessibility within the text. The core intuition around
what it means for a referent to represent given information is that the referent is
already entailed by the discourse; the referents made mention of in the preceding
text are regarded as given information. The advantage of the Givonian approach is
that the method of counting is explicit and unmistakable and the results of analyses
are casily reproducible. Indeed, two important concepts; i.c., Referential Distance
(RD) and Topic Persistence (TP) are well-recognized measurement that are
implementable without difficulty and their employment renders the results of the
analysis reproducible.

(14) a. Referential Distance
The number of clauses to the last occurrence in the preceding discourse;
b. Topic Persistence
The number of recurrences of the referent in the subsequent 10 clauses
(adapted from Givon 1988, 248).

As exemplified by the formal definition of RD and TP in (14), RD calculates the
anaphoric saliency of a referent whereas TP measures the cataphoric aspects of a
referent. The basic insight behind RD is that

“[If] a topic is indefinite and thus introduced for the first time, it is
maximally difficult to process, by definition, since a new file has to be
opened for it. If a topic is definite and returns to the register dafier a
long gap of absence, it is still difficult to process. The shorter is the
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gap of absence, the easier is topic identification; so that a topic that
was there in the preceding clause is by definition easiest to identify
and file correctly”

(Givon 1983, 11)

As for the concept of TP, it assesses cataphoric importance by calculating “how
long a referent persists once it had been introduced’ (Givon 1988, 248). On the basis
of the cognitive correlation between text continuity and mental accessibility, RD and
TP can measure topicality in terms of the co-occurrence of the entity in its particular
discourse domain.

According to Shimojo (2005), RD is a reflection of saliency (15) because “what
this measurement suggests is the level of activation of a particular referent in one’s
consciousness”.

(15) Saliency
A referent is salient if it continues to be activated in one’s cognitive focus of
attention. Continued activation of a referent occurs if there is recurrent focusing
of the referent
(Shimojo 2005, 17).

Additionally, he states that

“Information becomes activated and deactivated in one’s cognitive
attention. When a speaker refers to a particular referent in
conversation, the referent becomes activated in the hearer’s
consciousness. As the hearer, and also the speaker for this matter,
processes information represented by the subsequent utterances, that
particular referent activated moments ago decays in activation. Thus,
other things being equal, a referent whose RD is 1 may be considered
to be more activated than a referent whose RD is 20 at the given point
of discourse”

(Shimojo 2005, 71-2).

With respect to TP, this concept seems to reflect focusing (16) and defocusing
(17). Shimojo (2005) claims that “focusing is a mechanism to select a particular
piece of information to pay attention to; hence, the information being selected for
focusing is in one’s cognitive attention” (Shimojo 20035, 16).

(16) Focusing
Focusing is the process of activating a referent in one’s cognitive focus of
attention regardless of the activation status of the referent in the preceding
context. Focusing includes the process in which a referent is rendered activated
by way of association with another referent which has been activated
(Shimojo 2005, 17).

(17) Defocusing
Defocusing is the process of deactivating a referent in one’s cognitive focus of
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attention. Defocusing of a referent occurs if there is no longer focusing of the
referent
(Shimojo 2005, 17).

Furthermore, Imamura (2016) states that

“If a referent is focused, it will remain activated in the cataphoric
context. This is because activated referents tend to stay activated upon
shifiing the focus of attention to other referents. Therefore, focused
referents naturally have high TP values. In contrast, if a referent is
defocused, it will be deactivated in one’s cognitive attention.
Deactivated referents normally disappear from the discourse and are
unlikely to be mentioned in the subsequent context. As a general
tendency, defocused referents are inclined to have low TP”

(Imamura 2016, 46).

To summarize the above discussion, RD mirrors saliency and TP is a reflection
of focusing and defocusing. In the next section, let us consider scrambling and non-
pause type postposing in terms of saliency, focusing, and defocusing.

The Asymmetric Distribution of Moved Elements

Imamura (2016) found that scrambled objects in OSV are usually intermediately
salient, but cataphorically defocused. This is because the scrambled object is
inclined to have intermediate RD and low TP. In the same way, Shimojo (2005)
observed that postposed eclements tend to be intermediately salient, but
cataphorically defocused. This is because postposed elements tend to have
intermediate RD and low TP. These facts signify that scrambling is similar to
postposing in terms of anaphoric saliency and cataphoric defocusing; moved
referents are intermediately salient, but cataphorically defocused. In other words,
scrambled or postposed elements tend to have antecedents in the preceding
discourse, but then disappear from the succeeding discourse.

Yet, I claim that the choice between postposing and scrambling is not completely
optional. First, Shimojo (2005) observed the asymmetric distribution regarding
postposed clements in terms of grammatical functions Shimojo (2005, 202). To be
more concrete, there was a strong bias toward avoiding postposed accusative
objects. It should be noted that it is grammatical to postpose accusative marked
objects, as exemplified in (18). However, there were no postposed O-marked objects
in Shimojo’s data.

(18) boku-wa  koroshiteshimat-ta-n-da,  koibito-o.
I-TOP kill-PAST-MONI-COP  lover-ACC
‘I killed my lover.’
(Kamio & Takami 1998, 156)

Second, Saito (1985) proposes that subjects cannot be scrambled at all. To begin
with, a numeral quantifier must be adjacent to its host NP. Next, a numeral
quantifier can be connected with the NP via the trace, as illustrated by (19).
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Although John intervenes between the direct object sake and the quantifier sanbon
‘three bottles’, (19) is completely acceptable. It should be noted that the scrambled
object sake leaves its trace at the in-situ position. Hence, the quantifier sanbon can
modify its host NP sake because it is adjacent to the trace of sake.

(19) sake;-o John-ga sanbon t motte-ki-ta.
sake-ACC John-NOM 3.  bottle with-come-PAST
‘John came with three bottles of sake.’
(Saito 1985, 212)

Considering the above observation, let us have a close look at (20). There is no
problem with the interpretation of (20a) because it is a canonical word order. (20b)
is also grammatical because the floating quantifier sannin ‘three people’ is adjacent
to its host NP gakusei ‘student’. In the same way, if the subject gakusei were
scrambled to the beginning of the sentence in (20c), the sentence would be
grammatical because the floating quantifier sannin is adjacent to the trace of
gakusei. Yet, (20c) is a completely unacceptable sentence, which indicates that
scrambling does not occur in (20c). This fact also suggests that scrambling is not
permitted for the subject. Saito’s observations at least partly support the view that
scrambling is generally inconsistent with subjects in Japanese.

(20) a. sannin-no gakusei-ga sake-o non-deiru.
3.person-GEN  student-NOM  sake-ACC  drink-PROG
‘Three students are drinking sake.’

b. gakusei-ga sannin sake-o non-deiru.
students-NOM3. person sake-ACC  drink-PROG
‘Three students are drinking sake.’

c.*gakusei-ga sake-0 sannin non-deiru.
students-NOM  sake-ACC 3.person drink-PROG

‘Three students are drinking sake.’
(Saito 1985, 211)

In terms of grammatical functions, postposing avoids direct objects in actual
discourse although the resulting structure is grammatical. The source of bias toward
subjects in postposing can be accounted for by presupposing that scrambling is not
as costly as postposing. First of all, subjects cannot be scrambled in many cases. In
(21), for example, the subject of a simple SOV sentence Hiroki cannot be scrambled
because there is no landing site left of the subject.

(21) Hiroki-ga sake-o non-deiru.
Hiroki-NOM sake-ACC drink-PROG
‘Hiroki is drinking sake.’

It should be noted that subjects are anaphorically salient and cataphorically
focused in SOV (Imamura 2016; Shimojo 2005). Thus, when the speaker/writer
would like to cataphorically defocus the subject, he or she needs to utilize
postposing because scrambling cannot be made use of. By contrast, scrambling is
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usually selected for direct objects instead of postposing because scrambling is
preferable to postposing, and so there is no need to take advantage of postposing. In
consequence, the speaker/writer is expected to avoid postposing direct objects.

A question arises here: Why is scrambling not as costly as postposing? One
explanation is a syntactic one. According to Fukui (1993), the cost of a movement
should be determined by the Parameter Value Preservation (PVP), which is
stipulated as (22). Note that parameter signifies head-parameter in (22). The PVP
states that it is costless to move a certain element when the resulting structure is
consistent with the parameter value for the individual language. Since Japanese is a
head-final language, leftward movements are expected to be costless whereas
rightward movements are considered to be costly. Indeed, Fukui (1993) explicitly
states that “In Japanese leftward movement of an object needs not have any driving
force and can be optional, whereas rightward movement does need some
grammatical factor that makes it forced (or obligatory)” (Fukui 1993, 402).

(22) The Parameter Value Preservation (PVP) Measure
A grammatical operation (Move-a, in particular) that creates a structure that is
inconsistent with the value of a given parameter is costly in that language,
whereas one that produces a structure consistent with the parameter is costless
(Fukui 1993, 402).

It should be noted that scrambling is a leftward movement while postposing is a
rightward movement. Thus, if the PVP is correct, scrambling will be a costless
movement while postposing will be a costly movement. Although the PVP is too
strict because the processing cost of scrambling is higher than that of the canonical
counterpart (Chujo 1983; Imamura, Sato, & Koizumi 2014, 2016; Koizumi &
Tamaoka 2010; Tamaoka et al. 2005), it is conceivable that scrambling is not as
costly as postposing. If so, scrambling is more desirable than postposing in terms of
processing costs. This may be the reason why scrambling is selected instead of
postposing for anaphorically salient and cataphorically defocused accusative objects
in SOV.

Another explanation about the asymmetric distribution between scrambling and
postposing counts on the violation of Information Flow Principle (IFP), which is
defined in (23).

(23) Information Flow Principle (IFP)
In principle, words in a sentence are arranged in such a way that those that
represent old, predictable information come first, and those that represent new,
unpredictable information last
(Kuno 1978, 54).

Recall that moved elements tend to be given information both in scrambling and
postposing (Imamura 2014, 2015, 2016, 2017a, b; Imamura, Sato, & Koizumi 2014,
2016; Ishii 2001; Kuno 1978, 1995; Seraku 2015; Shimojo 1995 & 2005). However,
scrambling is different from postposing in that the former is a leftward movement
while the latter is a rightward movement. Therefore, if given information is
scrambled, the resulting structure follows given-new ordering and obeys IFP. On the
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other hand, if given information is postposed, the resulting structure does not follow
given-new ordering and does not observe IFP. This contrast anticipates that
scrambling is less penalized than postposing due to Kuno’s Markedness Principle
for discourse rule violations, which is shown in (24).

(24) Markedness Principle for Discourse-rule Violations
Sentences that involve marked (or intentional) violations of discourse
principles are unacceptable. On the other hand, sentences that involve
unmarked (or unintentional) violations of discourse principles go unpenalized,
and are acceptable
(Kuno 1987, 212).

This principle predicts that unmarked options can violate discourse rules without
penalty whereas marked options are penalized when they violate discourse rules.
What I should note here is that scrambling and postposing are marked options in the
sense that they are not canonical word orders. Therefore, both options are expected
to be sensitive to the violation of IFP. Recall that scrambling follows IFP while
postposing does not. Taken together, scrambling is preferable to postposing from the
viewpoint of information structure. It should also be noted that scrambling competes
with postposing in terms of information structure because moved elements are
anaphorically salient and cataphorically defocused both in scrambling and
postposing. This may lead to the low frequency of postposed accusative objects
because scrambling is preferable to postposing whenever the former can be utilized.

To summarize the above discussion, both syntactic and functional accounts can
deal with asymmetric distribution between scrambling and postposing in terms of
grammatical functions. Scrambling is preferable to postposing due to syntactic and
functional reasons. This leads to the connection between scrambling and accusative
objects and the one between postposing and subjects.

Conclusion

The present article explores the cause of the asymmetric distribution between
scrambling and postposing. To be more concrete, the main theme of this article is to
reveal the reason why the frequency of postposed accusative objects is very low
although it is grammatical to postpose direct objects. In order to provide a solution
to this issue, I suggest that scrambling is not as costly as postposing. From a
syntactic viewpoint, Fukui (1993) proposes that leftward movements are not as
costly as rightward movements in Japanese. It should be noted that scrambling is a
leftward movement while postposing is a rightward movement. Taken together,
scrambling is expected to be less costly than postposing in terms of syntax. From the
viewpoint of information structure, scrambling is preferable to postposing in the
sense that the former obeys given-new ordering whereas the latter violates it. It
should be noted that Kuno’s Markedness Principle for Discourse-rule Violations
stipulates that marked options are sensitive to discourse contexts. Since word order
changes are marked, moved elements are expected to be sensitive to discourse
contexts. Taken together, scrambling is more desirable than postposing due to
functional reasons. In sum, two explanations predict that scrambling is not as costly

92



On the Cause of the Asymmetric Distribution ... e el 2305 Sy

as postposing. Next, it should be noted that scrambling is functionally similar to
postposing; moved constituents tend to be anaphorically salient but cataphorically
defocused, as observed by Imamura (2016) and Shimojo (2005) under the
framework of Givon (1983, 1988, 1990 & 1994). Thus, scrambling functionally vies
with postposing when word order change is utilized in order to mark the specific
discourse function. Recall that scrambling is not as costly as postposing. Taken
together, scrambling is more preferable than postposing whenever it is possible to
scramble the anaphorically salient, but cataphorically defocused -element.
Furthermore, scrambling can be utilized for the direct object, but not for the subject
in SOV. Therefore, postposing must be made use of instead of scrambling in order
to defocus the subject of SOV. In contrast, scrambling is dominantly used in order to
defocus the accusative object in SOV because it is a preferable option. This analysis
leads to the conclusion that the frequency of postposed accusative objects is very
low because scrambling is preferable to postposing with respect to the accusative
object. However, the complementary distribution between scrambling and
postposing is susceptible of various interpretations. Although the present study
points out syntactic and functional possibilities, it is conceivable that another
explanation can deal with the asymmetric distribution more efficiently. Further
studies are needed in order to disentangle this issue.
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Introduction

The current stage of linguistic research focuses on the study of speech
interaction. The communicative approach to language in the works on analytical
philosophy (L.Wittgenstein (Vitgenshteyn, 1985), B. Russell (Rassel, 1997),
developed the speech theory of J. Austin (Austin, 1962) and J. Searle (Sorl', 2004),
the logic of verbal communication of G.P. Grice (Grays, 1985) and rhetorical
pragmatics of G. Leech (Leech, 1983) and built the conceptual basis of modern
Pragmalinguistics as a theory of speech influence for achieving communicators’
goals, which according to D.K. Lewis can be divided into ideological (the exchange
of ideas and propositions), textual (the creation of coherent texts from these thoughts
and propositions) and interpersonal (the representation of the speaker’s values and
purposes) motives (Lewis, 1969).

Being a universal lingua-pragmatic category, deixis not only forms the
propositional frame of an utterance with the indication to the place, time and
communicators, but also marks their goals in communication as a strategic process
aimed at achieving participants’ aims (macrointentions). The strategy is
implemented through one or a number of tactics, which possess a dynamic character
and make the strategy flexible. Speech tactics are predetermined by local aims
(microintentions), and represent one of the tasks carried out consistently within a
certain strategic line. The strategic plan defines the sequence of tactics implemented
through conversational moves.

It should be noted that communicative linguistics does not possess a complete
classification of speech strategies due to the variety of communicative situations and
the problem of optimal criteria for their stratification. In our research we use the
traditional division of the strategies into co-operative and confrontational. The
cooperative speech behavior is characterized by the tactics of integration and
solidarity aimed at raising the status of the communicative partner and creating
positive atmosphere in verbal interaction. The confrontational verbal behavior is
represented by the tactics aimed at increasing the addresser’s dominance and
lowering the addressee’s communicative status with establishing the destructive tone
of communication. The strategy of negative politeness is a set of conventional
tactics that minimize the direct impact on the addressee and promoting social
distancing between interlocutors.

Methodology
Materials and Methods

In our research, we analyzed the Belarusian and English dialogical contexts
with deictic markers selected by continuous sampling from Belarusian and English
sub corpuses of National Russian Corpus (Natsional'nyy Korpus Russkogo Yazyka)
and the Internet resources (Context Riverso; David Cameron speech at Tory
conference; Kali zhonka kasha; Rabinovich; Shelyagovich; State of the Union
Addresses; Vinshavanni biskupa Antoniya Dzyam’yanki vernikam Pinskay
dyyatsezii na svyata Naradzhennya Pana i Novy 2013 god ) in line with:

1) Participants’ macrointentions;
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2) G. Leech’s communication maxims of tact, generosity, approbation,
modesty, agreement, and sympathy (Leech, 1983);

3) The theory of speech acts (SA) with G. Pocheptsov’s classification
including Constative (approval), Promissive (offer-promise), Menasive (threat),
Performative (congratulation, gratitude, apology, guarantee, appointment),
Directives of two types — Injunctive (proposal-order) and Requistive (suggestion-
request), Questisive (interrogative sentence) (Pocheptsov, 1986) and Vocative
(address).

According to the confrontational strategy, communicants demonstrate their
intention to achieve their own goals through ignoring the addressee’s
communicative aims and provoking his negative response.

Discussions
1. The tactic of the addressee’s elimination from communication for public
disapproval and defamation.

Macrointention: the addresser intentionally eliminates the addressee from
communication for disapproval and defamation.

Maxim: violation of tact and sympathy maxims.

Typical SA: Directives.

Means of expression:

1) The indication to the addressee by the 3d person personal pronouns or
nouns for the introduction of a fictitious recipient or observer: — [Japaoiconvkas, 5
svipautvly bosetl Hikoai 3 maboti He ceapviyya! — He, @bl monvki nazniosiye Ha
520! ... En evipawety... A ¥ mane mot cnoimay!? (Kali zhonka kazha). —'Mr. Wonka
doesn't seem to think so!" cried Mrs. Gloop. 'Just look at him! He's laughing his
head off! (R. Dahl. Charlic and the Chocolate Factory) (Natsional'nyy Korpus
Russkogo Yazyka).

2. The tactic of the addressor’s personal superiority.

Macrointention: the addresser shows his communicative advantage to the
addressee.

Maxim: violation of sympathy, modesty and generosity maxims.

Typical RS: Constative

Means of expression:

1) The demonstrative pronoun /sere and 3rd person plural form of the verb:
Xooszayb mym ycaxia 3 pomaanapamanmi... (Shelyagovich);

2) The 1st person Dative une in the word combinations ox 2amwiss MHe in
Belarusian and the demonstratives this / these in English: 4 oa mymoiiuvix naiiosi —
aopaszy navacmyHax i abasaskosa 2apanxa. Ox, 2amel Mue 3¢vivail! Hauvacye 2yma
nawa! (LIHamsxin. Kpeminst) (Natsional'nyy Korpus Russkogo Yazyka), "These
hack artists," Eugene would sigh disconsolately. "There’s not much to be made out
of them. A pile of straw and a couple of boiled potatoes a day is all they need. "Aw,
cut it out, "MacHugh would grunt (T. Dreiser. The "Genius") (Natsional'nyy Korpus
Russkogo Yazyka).
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3. The tactics for lowering the addressee’s communicative status.

Macrointention: the addresser deliberately lowers the status of the addressee
or the subject of speech.

Maxim: violation of tact, harmony and sympathy maxims.

Typical SA: Constative.

Means of expression:

1) The demonstratives eamoi, eama, moti, mas, meia in the function of particles
to reduce significantly the referent’s status or to show the pejorative alienation: —
Anopatiuvix Jlyzan Ovl 29mbl, Hy 29MbI CaMb, YAPHABHI MAKI, UMO K)Tb2ae KPbIXy
(M. JIsmbkoy. AmomHi 3Bepsisinasen) (Natsional'nyy Korpus Russkogo Yazyka);

Article I 2) The possessive pronouns mgoil, gaus in the word combination
gaut opam and your in your lot: — Jlpvixcayv.— Bibpayvia ao mamopa. — Ilacna
nepanoio 3aycéovl maxas gibpayvia? Craba eawiaza bpama eanse JIAL A maxi
3aKOH Yeéy bvl! A uvimay: y aoHoll KpaiHe cey n'auvl 3a pyib — CMAPOMHAL Kapa. —
Jypnvr 2oma 3axon (1. Ilamsxin. Bazemy T1BOM O01p) (Natsional'nyy Korpus
Russkogo Yazyka); She’s run off with one of your lot (Context Riverso).

4. The Invective tactic.

Macrointention: the addresser wants to hurt the addressee with the shift to a

higher degree of politeness.

Maxim: violation of approbation, generosity and tact maxim.

Typical SA: Invective.

Means of expression:

1) Shifting from mw: to Ber in Belarusian:

a) To exclude the addressee from the addresser’s personal sphere: — Cryxail,
mol... 6bl mam Hapmanersl yi He? (B. beikay. SIro 6aransén) (Natsional'nyy Korpus
Russkogo Yazyka); — He 6y03b bropaxpamam! — amans nasposniea nanapaosiy
HIvikogiu. ['ykana auwanamini He CMONbKI C08bl, KOJbKI mMoH, moe, uimo "nicaxka
2amul” goce max oa 220 — na "met” (1. Mlamsxin. Capua Ha manoni) (Natsional'nyy
Korpus Russkogo Yazyka);

b) To render the addresser’s emotional shock: Hy, wmo-oc? JKaoaio eam
bviyb  wuacaieail y zamyoicemee... 3a Kazo-dc gwixoosiut, Jlioa? Jlabanosiu
38apayaycs oa e mo Ha «ewvly, mo Ha «mwty (5. Komac. Ha pocransix)
(Natsional'nyy Korpus Russkogo Yazyka);

2) The position of you before an invective adjective in English (“You
bastard,” she said, crying. “What am I doing with you?” I don't know,” he said. 1
don't know any more. But the situation can be remedied, Vicky.” He pulled away
from the curb (S. King. Children of the Corn) (Natsional'nyy Korpus Russkogo
Yazyka) and after me in Belarusian (-Illmo, a einagam? — 4 xmo oxc — meas
paboma! T'ao mut! Cyosiye ynbe! — Cyosiyv? — guvizeepsaeyya éH. — (B. bpikay.
Tpawsas pakera) (Natsional'nyy Korpus Russkogo Yazyka).

5. The tactic of pejorative alienation.

Macrointention: the addressor retreats from the addressee.

Maxim: violation of tact and generosity maxims.

Typical SA: Constative.

Means of expression:
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1) 1" and 3d person possessive pronouns: — 7 eam xadicy. I evi neneii ne na
HAW pasyMHul 2YMAHI3M Hasanbeailyecs, a Ha MbIX, XMO mpyyiyb a3épwvl, paKi,
JIEICHL, XMO He CEHHA-3aympa ampyyiyv akiaHvl. Mel — ycé 01 YHYKay, xays pyki ¥
Hac yacam 6vi8aioys y Kpwigi. ¥ mwix — ycé ona kiwani i nysa, a pyxi yvicyenviia (Y.
Kaparkesiu. Uasenisn) (Natsional'nyy Korpus Russkogo Yazyka.); They [terrorists]
seek to impose a heartless system of totalitarian control throughout the Middle East
and arm themselves with weapons of mass murder. Their aim is to seize power in
Iraq [...]. They have miscalculated: We love our freedom, and we will fight to keep
it (State of the Union Addresses).

6. The tactic of criticism.

Macrointention: the addresser expresses his critical attitude to the addressee’s
personal qualities or actions.

Maxim: violation of harmony and generosity maxims.

Typical RA: Constative.

Means of expression:

1) Demonstrative pronouns that, those: — Miranda Priestly! Take that rag off
this second. That dress makes you look like a slut! (L. Weisberger. The Devil Wears
Prada) (Natsional'nyy Korpus Russkogo Yazyka);

2) Preposition of you in evaluative statements: ‘You fool,’ snarled Shagrat (J.
R. R. Tolkien. The Lord of the Rings: The Two Towers) (Natsional'nyy Korpus
Russkogo Yazyka).

7. The tactics of threat.

Macrointention: the addresser intends to cause harm to the addressee.

Maxim: violation of tact, approval and generosity maxims.

Typical SA: Menasive.

1) Verb forms and lexical indicators of the future tense: — o1, eazbmi
Jlénixa, cxasana! Jlénix, na6’w! (B brikay. Cornixay) (Natsional'nyy Korpus
Russkogo Yazyka); But I will kill you dead before this day ends (E. Hemingway.
The Old Man and the Sea) (Natsional'nyy Korpus Russkogo Yazyka);

2) Possessive constructions with Dativus Ethicus to focus attention on the
negative consequences for the addressee: Aodosenenv: wivipoxaro ayiceiHAl,
Satixoyexi naxynw sacmasayces Heoacaxcuwl. — Hy, naona, mel y msne oauaxaecwcs!
A na yabe aboiimur He nawxaoyio (B. beikay. Xoyter macouax) (Natsionalnyy
Korpus Russkogo Yazyka);

2) The Dative mabe in the function of a particle: /la 6epaze xymveay
npwreopbnenst Maxciv Tepacivagiv  Bronax, nanpocmy Bnoweka, cmaputbl
JazepHbl axcamvl [ basHicm, K 310CHA 3bIPKAY HA KOJCHA2a, Xmo Habixcaycs
oa cemxi, i aopasy xioaycsa ¥ nazposnigel kpvik: A mabe naonnvigy! A mabe
naoneipry! (Y. Hakmsey. JIabyx) (Natsional'nyy Korpus Russkogo Yazyka);

8. The tactics of contrast.

Macrointention: the addresser confronts himself to the addressee.

Maxim: violation of approbation maxim.

Typical SA: Constative.

Means of expression:
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1) The Genitive mane/nac and ys6e/sac limit communicators’ personal areas
and express disagreement based on the semantic opposition my, our — good / your —
bad: — J[ypuay cayxayv — posymy ne 3aiimeys. — Taxi sgviuail, — nacmoiteay non. —
Tpaba wanasays. — Toe y sac. Y nac oypnuix ne wanyioys (Y. Tapacay. ITaroms na
I'pynBanpa) (Natsional'nyy Korpus Russkogo Yazyka).

9. The tactics of coercion.

Macrointention: the addressor coerces the addressee to perform acts.

Maxim: violation of generosity and tact maxims.

Typical SA: Directives.

Means of expression:

1) The verbs of movement icyi, ganiye, monays and go, get, run with the
particles gox, pronoun npou, the interjection maput and the adverb aocrons for
showing the negative attitude of the addressor to the addressee and the desire to get
rid of him as the addressee invades the addressor’s private space and is perceived as
a threat: — Haiimoy aocrons eon! (Y. Haxagey. Jlabyx) (Natsional'nyy Korpus
Russkogo Yazyka); "Get out of here! I want fo sleep!” (K.Vonnegut.
Slaughterhouse-Five or the Children’s Crusade) (Natsionalnyy Korpus Russkogo
Yazyka).

2) The replacement of the Dative ys6e by the 3rd person verb form with the
purpose to decrease the degree of conflict: Crnwini kana! Qyeur? Kamy xaxcyus! (V.
I'uinaménay. Bapraunne) (Natsional'nyy Korpus Russkogo Yazyka);

3) The double imperative with the 2nd person you to give the statement a
negative emotional coloring: "Don’t drink that,” she said. "Darling, please don’t
drink that. We have to do everything we can.” "You do it," he said. "I'm tired.” (E.
Hemingway. The Snows of Kilimanjaro) (Natsional'nyy Korpus Russkogo Yazyka);

4) Modifiers of immediacy (suddenly, immediately) or markers of the current
time (now, right now, at present, right this minute). You tell me right this minute
who else you ve told ab -°, “Alex Fineman, you better fucking tell me right now what
happened with my best friend” (L. Weisberger. The Devil Wears Prada)
(Natsional'nyy Korpus Russkogo Yazyka);

5) The perfect imperative to increase the level of conflict in Belarusian: Csd3s!
— KOJIKa OJCHYY NO3IPKAM CKPO3b aKyIApbL YCA20 XGINIHY MAMY MAKKI | KIGNamiigsl
Mixanaii leanasiv (Y. Hakmsey. Jlaoyx) (Natsional'nyy Korpus Russkogo Yazyka);
10. The tactic of rejection.

Macrointention: the addressor responds negatively to the request of the
addressee.

Maxim: violation of tact maxim.

Typical SA: Constative.

Language means:

1) Phraseological construction with the 3d person pronoun in maxk én, amua,
anvt i — Tax sna mue npayoy i cxazxca (Y. Pabinosiu. XKerm3aaé) (Rabinovich).

11. The tactics of opposition to the opinion of the addressee

Macrointention: the addressor does not agree with the addressee’s position.

Maxim: violation of tact and approval maxims.

Typical SA: Constative.
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Means of expression:

1) Possessive construction y ys6e/sac and pronouns with the semantics of
universality yesecws, xooicnbvl, 3aycéovi: — Y usbe jce mo Jiapevi, mo XMOHOpbL
(B. I>narosiu. Y agubiM Kpoky ax myaa) (Shelyagovich).

12. The tactic of manipulation.

Macrointention: the addressor controls the consciousness of the addressee.

Maxim: violation of tact maxim.

Typical SA: Constative.

Means of expression:

1) the 1st person plural wmes, we with its blurry semantics, the ability to group
identification (Zupnik, 1994, 340) and the lack of clear deictic reference (Zupnik,
1994, 340) it provides the basis for the determination of verbal techniques used to
manipulate the addressee’s consciousness: — KoowcHvl HapoO Mae ceoti 2oHap.
Amnenivanin nepao ycim ceemam 2opoa gvisnayae: s — anenivanin! Toe camae crasxca
@panyys, Hemey, aycmpuley, paceey i iHubA npaocmayHiki opyeix naywiii. A Ml
benapycul, He aosajxceaemMcs npvisHayya muiM, umo mut — 6enapycet (S1. Komac. Y
naneckai riaymsl) (Natsional'nyy Korpus Russkogo Yazyka); / love our get-up-and-
go, that whenever we’re down, we’re never out (David Cameron speech at Tory
conference).

Negative politeness is a set of conventional tactics aimed at the demonstration
of the addressor’s independence to the addressee, personal autonomy and
minimization of the direct impact. The main objective of these strategies is social
distancing (Brown, 1978, 129).

1. The tactic of distancing and depersonalization.

Macrointention: the addressor minimizes the degree of interference in his
affairs.

Typical SA: Constative, Indirect speech act.

Means of expression:

1) The tense shift:

- The future tense (Future Simple) instead of the present tense (Present

Simple): I'll have to ask you to stop (Context Riverso);

- the past tense (Past Simple) instead of the present tense (Present Simple):
“We dine nearly always alone here together on Sunday evening, so I thought it
would be nice if you came just to be alone with us (Th. Dreiser. An American
Tragedy) (Natsional'nyy Korpus Russkogo Yazyka);

- the Continuous aspect instead of the Common Aspect: We're all looking
Jforward to meeting your new boyfriend,’ she sajd, looking around. 'Where is he?’
(H. Fielding. Bridget Jones’s Diary). I was wondering if I could talk to you and
your wife for a few minutes (M. Connelly. City Of Bones) (Natsional'nyy Korpus
Russkogo Yazyka).

Cooperation strategy is aimed at creating in the addressee’s mind the sense of
integrity, intimacy and unanimity with the addressor.

1. The tactic of integration.
Macrointention: the addressor identifies himself with the addressee.
Maxim: maxim of tact, modesty and sympathy.
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Typical SA: Questisive, Vocative.

1) Plural is sociativus wmwi, we instead of the 2nd person you, mer: — Ak mut
aoyyeaem cabe? — Jlobpa, — wiacMena aokazana ama i ycé auud saxpeigana epyosi i
xaseana nao mabypom ceae 6ocein wnoei (I IlMamsxin. Cipma HAa JaJoHi)
(Natsional'nyy Korpus Russkogo Yazyka).; “And how are we feeling today?”
Doctor Radcliffe asked Jason (D.L. Ball. Twisted Road Home) (Natsional'nyy
Korpus Russkogo Yazyka);

2) Possessive pronouns wmozi, my and Haut, our to establish contact: Mae
wanoynvisi caopet, Crasayv 1 Mmyuty npel cnamxauui, IlImo MHe @viKmOYHA
xamaput Jfyuty napaoasayv y cmane (X. I'ypoHoBiu. Cwmaxara) (Natsional'nyy
Korpus Russkogo Yazyka); My dear viewers, I think I may just have had a near-
death experience (Context Riverso);

1) The omission of the 2™ person pronoun ms; ewr in introductive
constructions with mental verbs geodays, pasymeys for concentrating the addressee’s
attention on the subject of speech: — A mwet? — Bedaew, mym, moouca, néc maxi.
Mooxca, saxasa evinaokosacyv (B.bvikay. Ilakaxait msme, campmauix) (Context
Riverso).

2. The tactic of sympathy.

Macrointention: The addresser shows his ability to understand and share the
addressee’s negative emotions.

Maxim: maxims of tact and generosity.

Typical SA: Directives.

Means of expression:

1) There to comfort the addressce: “There, there, close friend, "Kevin said,
and patted one of her hands (L. Snicket. The Carnivorous Carnival) (Context
Riverso).

3. The tactic of the addressor’s self-neglecting,

Macrointention: the addressor deliberately lowers his communicative status in
favor of the addressee.

Maxim: maxims of tact and modesty.

Typical SA: Constative

Means of expression:

1) The st person wmsi, we, our, Haut, ours:. Y O0aoseHviM OacieOa8aHHi Mbl
CMABIM HACMYNHYIO M3PY. aAcoHcasayb i Ycesaoomiyv, AKia Kawamayvli HabwLla
“gipmyanvHas KynemypHas npacmopa’ y cyuacHvim pasymenni (A.B. XynHiukas)
(Khudnitskaya, 2017); That is, we still need a way of analysing representation
processually (N. Fairclough Critical Discourse Analysis: The Critical Study of
Language) (Fairclough).

3. The tactic of praise.

Macrointention: the addressor shows a positive opinion about the addressee.

Maxim: maxims of tact and approbation.

Typical SA: Vocative.

Means of expression:

1) The 1* person possessive pronouns mo#, 7y in combination with evaluative
adjective or proper name: — A eoma wimo? — cneimay s, MOpKaodvl Gi03byam y
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Hewma yémuae Ha manepyvl. — Kaxanenvki mer moui, 2oma nacinvis 2y6el y
naocanooxcanviv eoyaye (Y. Kaparkesiu. J[3ikae mamsBanHe kapamxi Craxa)
(Natsional'nyy Korpus Russkogo Yazyka); You must promise me, one and all, even
you, my beloved husband, that should the time come, youwill kill me (B. Stoker.
Dracula) (Natsional'nyy Korpus Russkogo Yazyka);

2) Pronominal inversion in vocatives: — [lazeanenne écyv 2max no3ua
npeixoosiyv? — Lcyw, écyv, mas mor caxamywxa, wiabamywxal Kaxcer monvki
xymuail, eanybra mas 6sacxkpwiias: mama meoii ooma yi ne? (S1.Kynana. Tayminka)
(Natsional'nyy Korpus Russkogo Yazyka).

4. The tactic of wish.

Macrointention: the addressor shows hopes for the addressee’s welfare.

Maxim: maxims of generosity and tact.

Typical SA: Performative.

Means of behavior:

1) 1% person possessive pronouns: /Japazis 6pamsl i cécmpol, Mae camvii
WYBIPLIL NANCAOaHHI: Jicadaro Bam moyHati eepwvl, HA3MOMHAI Hao3ei | bpamusil
mobosi [1]; Please accept our heartiest congratulations on the marriage of your son
[16].

5. The tactic of request.

Macrointention: the addressor politely encourages the addressee to do a
favour for the addressor.

Maxim: maxim of tact.

Typical SA: Requestive.

Means of expression.

1) The combination of the 2™ person pronoun with the imperative for making
requests intimate: — 7ot navakai, xani 3a0ymaeut packazayv npa jcé 2ama
(V. Kaparkesiu. UYopuer 3amak Aumpsmancki) (Natsional'nyy Korpus Russkogo
Yazyka). In English, requests are expressed in the form of a question with the
elimination of the addressee (negative politeness strategy): Can [ ask for help?

6. The tactic of persuasion:

Macrointention: the addressor assures the addressee with his point of view.

Maxim: maxim of tact.

Typical SA: Constative.

Means of expression:

1) The combination of the 2™ person singular mwu with the particles to
demonstrate the predominance of the emotional aspect over the rational one with a
weak position of the addresser: — 7ot orc mane xaxaeur. 4 eeoaro (B. Tkauoy. Tak i
skbIBEM, Opar) (Natsional'nyy Korpus Russkogo Yazyka).

7. The tactic of apology.

Macrointention: the addressor admits his mistake and wants to restore
harmonious relationships.

Maxim: maxims of tact and generosity.

Typical SA: Performative.

Language means:
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1) 1st person pronouns and performative verbs in the present tense: — 7ax,
lean Kapneegiu, — Heuakana syyna cxaszay 3abaycki. — I 1 npawty npabausmns. He
naoymay (1. Illamskin. Bazemy TBoM Ooiw), — I apologize for his presence (W.M.
Miller, Jr.. A Canticle For Leibowitz) (Natsional'nyy Korpus Russkogo Yazyka).

Conclusion

Thus, the Belarusian and English deictic elements in addition to the indications
to the participants, place and time of communication are involved in the
implementation of the strategies of confrontation, negative politeness and
cooperation.
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