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Table 1.4.a. The Percentage of Presence and Participation of Students in Activities Related to

the Strategies
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Table 1.4.b The Percentage of Presence and Participation of Students in Activities Related to
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39.9 46% 19 1-Homework S @l -y | x01
34. 85 58% 19 | 2- Classroom tasks W o p0i =Y | x02
36.85 | 71.6% 19 | 3- Meeting Sles,s-Y | x03
35.7 58% 19 | 4- music g - | x04
30.5 58% 19 5- Movies od Glei -0 | x05
21.85 71% 19 | 6- Proverbs Jidlo s -5 | x06
10. 2 82. 1% 19 7- Dialogue Sobs-v | x07
14.95 | 81% 19 | 8- Summary obwls LoMs -A | x08
18.8 67. 6% 19 | 9- news summry w3 &M -4 | x09
24.35 51% 19 10-Playing games sib-V | x10
20 65. 5% 19 | 11- language chunks by slass - | x11
32 65.8% | 19 | 12- play performance ol sl Y | x12
25.85 | 71.3% 19 13- narration Calgy VY | x13
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10. 2 91% 19 16-group/individual discussions 898 P9y sea -VF | x16
24.3 78. 1% 19 17-Brain storming Sy b\ | x17

Table 4.2. Accepting the Strategies: The Means of Participation in Each Activity
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Figure 4.1. Bar Graph of Amount of Language Learners’ Participation in Each Activity
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1. Veronica A 959 -)
2. Sarah Y hHlw-Y
3. Barhoum Yo Py -Y
4. Miro \lg 9o ¥
5. Yana (1) Y. M) 6L -0
6. Yeri \lg e
7. Yana (2) \ (Y)LL -v
8. Denisa Y. [WRKY N
9. Lenka Y. -4
10. Alzhbta Y. Lol -y
11. Betka Y. Ky -1
12. Hunza A 13592 -1Y
13. Jacob (R) v () @l 1Y
14. Jacob (S) A& () @St -F
15. Daniel \id Jo-10
16. Zuzana \$ Glye5 -V#
17. Losiya Y. duwgd -V
18 Jan Y ol -A
19. Yonash A wbig 14

Table3.4. Final Results: The Means (out of 20) of Scores of 5 Semesters in Speaking Skill

(Evaluated by the Teacher)
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g

g) § Correlation
Sig. t Beta Esrt:)‘r %‘ g st with score

3§

v &
435 1229 9268 11387 (Constant)
155 4020 1501 .049 198 001 713 1-Homework
255 2361 -173 011 026 010 573 2- Classroom Tasks
230 2642 -676 036 ~096 .000 763 3- Meeting
163 3824 1053 .04 155 000 865 4- Music
784 2352 062 .030 011 .000 737 5- Movies
376 -1492  -324 052 078 002 675 6- Proverbs
314 1862  -245 068 126 .000 781 7- Dialogue
308 -1.902  -218  .040 077 046 463 8- Summary
165 3770 -1423  .106 398 002 663 9- News Summry
210 2928 265 .020 057 020 527 10-Playing Games
242 2504 -535 056 141 006 606 11- Language Chunks
744 425 055 021 009 000 7756 12- Play Performance
145 4305 -842 040 171 014 555 13- Narration
123 5090 1781 110 559 .000 7753 14- Shadowing
207 2963 593 .085 253010 574 15- Giving Idea
394 -1405 -195 072 ~101 007 596 ]1)61SSI:S(;?(£); z“diﬁd“al
341 1686 259 033 056 .001 692 17-Brain Storming

Table.4.4. The Statistics of Correlation Coefficient of Participation in Each Strategy and the
Results of Speaking Skill Tests

B Sor o OF Jgux

Number R
P Sl (Smod g
0,001 19 0,834

Table.4.5. The Total Correlation Coefficient
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This paper investigates the effectiveness of those activities which are based on all
types of strategies for teaching conversational skills. These strategies are practiced
in the form of 17 activities and their effectiveness on the oral language performane
of Persian learners has been investigated. The second language learning strategies in
this research are dependent on two Kuhn's paradigms and include "learning" and
"using" second language. The former consists of recognition and acceptance of
materials, distinction from other materials, categorizing them for a better learning,
constant involvement with materials, using common memorization methods for
rehearsal to improve natural conversation learning. The teacher's Linguistics and
Iranology knowledge in choosing teaching materials, producing similarities and
differences in two languages, lexical and syntactic categorizations of activities based
on the first to the third strategies were implemented in the classroom. Informal
gatherings, appropriate assignments of certain tasks like memorizing the dialogues
or proverbs were practiced for the fourth and the fifth strategies. These strategies
were applied on 19 undergaduate intermediate Persian language learners, with Slav
mother tongue in 5 successive semesters from 2011 to 2013. In this research, it was
affirmed that there is a positive correlation between using strategic activities with
the improvement of converational skill of language learners. That is, the more
learners are active in the activities related to strategies, the better they become in the
conversational skill.

Keywords: Activity, Strategy, Language Learner, Persian Language, Conversational
Skill.
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YA  Studying the quality of colloquial infinitives... .alule glaynas oz goiz o)y
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g o0 @i K Sigun 4 &5 gl jan
g o0 @i KU S 4 &5 gl joan
g o0 @i €I Niguy 4 &5 (2lo om0
g o0 @i €GP Siges 4 &5 gl joan
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Description Phonemic Transcription Infinitives No.
Sl gy &, 5lg] das @,
oxt "amadan el A
‘oxt Sodan O Y
‘extelat kardan oo, s Y
ax o pof kardan O,S iy g ¥
adxal zadan o955l o
‘edrar kardan RSN 5

29



Language Art,2(2): pp. 27-54 o 51 &Y o)leis ¥ 0,59 ¢yl oo anlilad Y.
Description Phonemic Transcription Infinitives No.
Sl gy &, 5lgl BV o,
*ordang kardan 0,558, Y
ordangi kardan RERPE Y A
fowraq kardan 0,5 el A
fuf Sodan gyl A
’ab sab kardan o8, olwo] AN
ab kardan o850l AY
ab keSidan iSOl AY
ab lambu Sodan OMbgaal ] ¥
*ab lambu kardan 085S el YA
*ab lanbu Sodan oMbl AF
*ab lanbu kardan 085S sl AV
ab lanbe Sodan obacol AA
bamb zadan Oyl A4
bam zadan o05eb AR
boq kardan OS5 & A
boq kardan OS5 & XYY
begu nagu kardan 055 555655 Yy
bolalt(leclir gal;utah 5, 5ebigS pail ve
bendaz kardan 55 3l YO
beja *avardan Oylla £
patil Sodan oo sty Yy
pejordan Ry YA
pe¢ peé kardan S EE ya
pex pex kardan OSEE X
parandan oyily X
Pezordan OO Xy
pas $asidan OMBlS T
pakar Sodan Oy Sy XYf
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
pok zadan O3Sy Xo
Ol panai:de zadan Ol Ak
panjul zadan O35ds YV
pul pul Sodan O e e YA
pey juy Sodan ()= Ya
pey jur Sodan 00,97 (s £
pey juri kardan O3S 897 Ak
ta Sodan oyols XY
ta kardan oot fy
topoq zadan RIS ¥¥
taxt Sodan CbCSS X0
taxt kardan OO Lo Avd
tupp o tasar zadan O g v
tiyale zadan oo5alls XA
seql kardan oo, Jas AL
jade kubidan OdwmgS ool b
jer *amadan el O)
jer xordan 0955 > DY
jer dadan oyole > oY
jer zadan Rt Of
jus xordan REITC TS bHO
jir o vir kardan OS99 9 > bF
cak o ¢ane zadan o5l g S bY
¢ubkari kardan LTI et HA
hali kardan oS S b
haram xordan Oyl > 5o
hers xordan O8> P> £
xosk zadan O S £Y
xis kardan 9055 Ly £Y
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
xit Sodan bl £
dar be dar *avardan 0,91 04,8 £0
darz kardan 955 550 55
daryazidan RS £Y
dast kardan 0,5 Cad £A
dom dar *avardan 0,910 £
did zadan 959 Y-
zoq zoq kadan R Y
zoq zadan 59539 yY
rahat kardan oSl Yy
reza Sodan oyoils, Y¥
rag kardan PSS, Yo
ru dadan oolsg, Y#
rise Sodan Oyl Yy
zadan o9 YA
O iz 5, sl S zad o xord kardan 595395935 ya
OS5 %5 zad o xord kardan 595395935 A
zade Sodan 00 AN
zur tapan kardan 5OS ok ye) AY
zur zadan 595395 AY
zl ka(e)Sidan RRWA LY A¥
zeh zadan 059305 A0
zeh kesidan CyeinSo AF
zi zadan 59555 AY
sabok sangin kardan | 8,5 (eSS AA
sepelesk o9 Seids Al
sar boridan R -
sor xordan 9955 A
Ol 3109580 @z 5l sar dar *avardan 959150y Ay
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
obolST

o 1030515000 (oS (slod > - 7
. sar dar "avardan RTU™ Ay
oMb |,
sar davandan (0y0lgo) oyl pus Aa¥
sar $§ax Sodan gLy A0
sarSekan kardan 055 oS yan ar
sar kardan 955 g Ay
sarak keSidan 9SS AA
sar o kale zadan 0545 g A9
sare-yaki-kardan 5055 (S5 e AR
sofre kardan 9,56y AR
saq zadan O3 A-Y
seke Sodan CydSs ARAY
sag xor Sodan Oy y 9 S A-f
sag dow zadan 9599w AR
somaq mekidan o Lo Ne#
sambal kardan 9055 Joms A-Y
sangini kardan OO (S AeA
OO g7me (HOS Loy sut kardan 0,5 g AR
suxt Sodan OB g ARR
sur zadan 95,9 AN
suz *amadan el g ANY
suse davandan Cylgodisgus Y
six zadan O s ARA
sim keSidan RRVA PO A0
§ax dar *avardan RN ARYZ
sart o Surt kardan S yghgyls | NVY
Sapalaqi kardan S (S AA
Sotore zadan 0030 ks ARE
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
Setak zadan O S AY-
Sodan Oy AT
S e o Sl
Sekar kardan R pjLe AYY
O35
Sekandan sl AYY
Sekaste Sodan S AYYE
Sekam dadan Oyl pSil AYD
Solkardan o, AYS
Soluq kardan oS Ealls AYY
$ir Sodan Cyoel s AYA
saf kardan oS dlo YA
seda kardan 9,5l AY-
zabt kardan OoSbas AYY
za’f kardan )5 AYY
tey kardan oS b AYY
ar-zadan O35 AYE
ezz o jez kardan 505 5= 5e AY0
ezz o ¢ezz kardan SO e AYE
omri Sodan Oy g pos AYY
qar qar kardan oS lele AYA
qaz ¢erandan olsle YA
gor zadan o058 AR
qalabe kan Sodan oeboSade AFN
gelxordan O3 J¢ AFY
gel dadan ool Je AFY
qolzadan o35 AYF
gelefti zadan O jsshle Afo
gelefti kardan oo, sale Ahid
quzak kardan O95S 558 AYY
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Description Phonemic Transcription Infinitives No.
Slousgs &, 5lgl BV s,
geyb zadan Oy AFA
qiya(-e) ka(-e)Sidan RRIA P Af4
fatehe xandan RRUPEFES{E No-
fer xodan 09555 A0
forsat kardan 9,5 Cao,yb Aoy
fes fes kardan OO b s Aoy
fenn o fenn kardan RN Aot
fis kardan 0955 N00

fin fin kardan OO B AoF
fin kardan 955 Aoy

qab zadan ooyl NOA
qatoq kardan o,S &6 AT
gasoq zadan RREMY Ag-
qal ¢aq sodan Ol B A8
qal ¢aq kardan o055 sl B APy
qal o maqal kardan 0,5 Jliag JB8 ASY
gqayem Sodan Oy B ¥4
qayem kardan o505 w8 APD
gopi-"amadan Ol 3 Y24
gel xordan O, J8 ASY
galamdus kardan 00,5 Ligeld AN
qOIOE;Z :::ram 5,5l pails ™
qurt dadan oydlocs 68 AY-

ka’s kardan 5,5 AV
kabab kardan oSS VY
kabbade kesidan oS eolS AVY
kap amadan OeleS AVE
kappe kardan o054 AYo
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
?al-kardan o5o,5 ! RN%4
kor kori xandan oile 6,5 S AYY
korok Sodan S S AYA
kerr o kerr kardan 5955 55,5 Ava
kez dadan olasS AA-
kez kardan 5SS AM
kesale kardan oo Sdles AAY
kes$ "amadan Ol a8 AAY
ke§ dadan ol s AAY
kaf kardan 9,5 aS AAD
kaflama(-e)-kardan oS aelas AAF
kalle pace Sodan oabazlals AAY
kale pa Sodan asbals AAA
kale mo’alaq zadan 055 keeals’ AAS
koliye Sodan Cybals ALY
kenar amadan Ol s ALY
konde zadan O30S Aay
dans M‘f‘ J O‘o;flmd]@ kutah *amadan OalolisS Aay
Cagas
oS g cllas dalol 3l Hlaicd o kutah *amadan OeloliS AAf
kuce dadan OyoloasgS a0
kur xandan olg ysS Aag
kursu zadan 9590555 Aay
kurmali kardan oo,5 FleysS AAA
kuk Sodan S S ALE)
kuk kardan 0SS S AR
kulak kardan oS SYeS ARS
kul kardan 50,5 JsS ARNY
kis xordan 9555 oS ARy
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wdileole 6lo joae ez adiz o)y

Description Phonemic Transcription Infinitives No.
Sloensgs &, 5lgl BRVEN @,
kayf(keyf) bordan OO S vt
garaz zadan o055,8 Yo
gavbani kardan 5955 gagls Y8
goraze kesidan OeiSosl S YoV
gorbe ragsandan oilad,a 8 YA
gorbe ?acg:;l karda 5,5 b 5 v.q
gor zadan 95,5 ARR
gorkesSidan RVEASR AR
I @j:;izf "t garm kardan RIS Yy
" ip:: ;j:w garm kardan RIS Yy
gerowkesi kardan 00,5 S g )S YV¥
gaz kardan 3OS Yo
gez gez kardan PSS ARV
gol kardan RN YV
galu gir Sodan Oy S gl YA
golule pi¢ kardan S mmdlsls ARR
golule xordan Ooys5algls Y-
gom Sodan oS AR
gom o gur Sodan RSP S XYY
gom o gur kardan 5055 585 905 yYY
gu$e zadan Oy jangS YYF
go gir Sodan Oy S48 YYO
oS el goh zadan 00348 XY$
OS5 ey goh zadan 00545 YYV
goh gir kardan oS S48 YYA
gij xordan 00,55 S Yya
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
gij gij xordan OO ES TS Y-
gir ‘amadan el 5 AR
gir "avardan 0,91 S YYY
gir peyda kardan oSl 5 yYY
gir dadan ool 8 YYF
gir kardan O30S w5 YYO
gir gir kardan 0055 5 05 yve
gis baf kardan 0,5 Sb S YYY
gili gili xordan o097 S LS YYA
lap amadan OeloY yra
lapusani kardan oS oligY ¥
lab terekandan ol s AR
lat xordan O9,55ed Y¥Y
lat o par Sodan oy, bgd YEY
lat o par kardan 5055 5beed YYf
lah lah zadan oo AREN
loxt Sodan b Y¥s
lert atkandan Sl XYV
OB S s (oS logaz xandan oilys 5l YA
OS2y (oSl LSy logaz xandan ol 5L Yfq
loqoz xandan oles 53 Yo-
left dadan ooleca A
lef o lis kardan 9055 e gd) Yoy
lagandan oyl YOY
laganidan oyowlal YOf
laq Sodan QR YOO
lak Sodan Oy Sd YoF
lak kardan ALY Yoy
lok lok Sodan SIS YOA

38



Y4  Studying the quality of colloquial infinitives... ..alule slojoas gz gdiz owyp

Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
lek lek kardan oS SIS Yoa
lek o lek kardan 00,5 Sy Sd Af
lake zadan RO Atdl
lake kardan oo ,Sasd Yoy
lombandan ERUIN Afay
lombanidan SR ION Yof
lam dadan ool YEO
lam zadan RO Afdd
lonbandan ol YoV
lonbanidan bl YEA
londe dadan oyolosad YA
londe zadan o509 YV
lang kardan oS AR
lang mandan oyile S YVY
luce pi¢ kardan oS Emdzsl yYY
law(low) vo lis zadan 050l g9d YVf
lit Sodan RN YYO
0y Cawgy 3050 MES (g ] ) .
T sl lif keSidan OS] YV#
ley ley zadan RO YYY
mac mali kardan oS Jbzle YVYA
095 ixie masandan ol yva
9 O3 90 5 5 |y ) -
s el masandan oydilule YA-
malandan oYl YA
maye *amadan Oalasle YAY
motehammel Sodan O e YAY
mocale Sodan oydsallme YAY
mocale kardan oS e YAO
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
moc¢ zadan R YAP
macal kardan oS e YAY
Ble ol sz b (5 Gln
Al S 4 gl mordan O ye YAA
Sy ez b (oS sl
ol 49 o8GRz b mordan S0 YAQ
O
Az st 55,0 1 (g ey ] mordan 0 e ya.
£33 ObsS e e mordan 0 e Yay
marmar zadan 00y yYay
mormor kardan 9055 yo e yav
merno keSidan VAP Yas
mazze kardan O, e e Yao
mazze mazze kardan 39,5 0500 50 yag
mast kardan 0955 o yav
mes mes kardan 955 e e YaA
ma’reke kardan 9,548 yae yaq
moft zadan O jCadia X--
mek zadan 005 X
ooyl g (oo Sedlealy makke®i $odan O slaSe Xy
magas parandan Ol e X-v
mele¢ melec¢ kardan oo S gheals y-f
melo¢ meloc¢ kardan oS zsbezsle AN
mantar Sodan s e X-s
mantar kardan S Y Y-y
meng meng kardan 00 KiaXe YA
men men kardan O8S el X
menn o men kardan RS gu-»o ARE
mu zadan 9590 AR
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Description Phonemic Transcription Infinitives No.
Sloeesgs &, 5lgl BV o,
mus mus kardan 0055 geee Xy
mus morde Sodan 00 yo yoge ARNY
meydan dadan ololase Al
mizan Sodan Oyl e ARTA
mek zadan 05 See X\s
natelengi kardan S S ARNY
najur Sodan REJYESH ARV
najur gardidan %355 5526 “a
(gastan) (S)
oS al) G naxonak zadan RN eeth Xy.
Ol p00,500,5 1y (5 naxonak zadan O ySSb ARg
5 oo sla Shyes idls _
NS naxonak zadan ooyt XYy
naxonak kardan 005 SSL Xyy
narahat Sodan oadee|b AR
narahat kardan oS el XYo
naro xordan 3959, Xys
naro zadan 595956 XYy
nazeri xordan o956 b XYA
nazeri zadan 958,56 Xya
nakar Sodan BRSNS AR
nan boridan O R0t Andl
nanajibi kardan 505 szl XYY
nan kardan R vy
najesi kardan O30 985 XY
Najusidan g XYo
53 85 (55 3,5 nls N
5L ool oo no¢ no¢ kardan oSS AR
O3S G5 00,5 050,55 )5 no¢ no¢ kardan oSS YYY
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Description Phonemic Transcription Infinitives No.
Sloeesgs &, 5lgl BV o,
nahsi kardan 955 g YYA
naxori kardan 09,5 (6,555 xva
nar o las kardan 505 ¥y AR
nesan kardan oS olad ARd
7 0055 55% 403 e nesast kardan OS5 S YEY
notoq zadan O ks YFY
notoq kesidan S ai YYf
nezarat xordan O9ye s AR A
nazar xordan O0,95 Anid
nazar kardan Oo,S s YfY
nazar karde Sodan Oodes ) A YEA
neq zadan O Y¥a
neq neq kardan OS5 @k Xo-
nafas ke§ dadan OIS ES i3 AR
nefle Sodan Cydsalas Yoy
S UMS 3020 nefle kardan oS alas Yoy
S
OO = nefle kardan 00,5 alas Yof
L yis g bl g 5 50 Sl nefle kardan 00,5 alas AN
nofus zadan OO5gds Yor
Ly =S 005 s Aoy nogre daq kardan oS Else s YoV
OS5 A o o528 52l nogre daq kardan oS Else s YOA
namak gir Sodan RIS S % Yo
nahib dadan Oolscags X
nahib zadan OOyt Avd
SUSL)sbas (g5 Haboshie nist Sodan N s ey
SUSL)sbas (S (050 nist Sodan N s Yoy
vataraqqidan RV Ava
vajar kardan o5yl x50
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Y Studying the quality of colloquial infinitives...

wdileole 6lo joae ez adiz o)y

Description Phonemic Transcription Infinitives No.
Sloeogs a5)li;‘5»| Jan @3,
oMo & J va Cortidan o2l Yss
O3S Sy SSU va Cortidan o =l Ysv
vadang *ava (o) rdan 3,91 5501y XFA
vadang dar *avardan 3,591,050l e

vadang kadan oo S Soly ARE

var zadan 3955l Anal
va residan Oyt ls Xvy
varang zadan 955l Xvy
varu zadan 5959518 YVE
va sarangidan S5yl Yvo
vagelidan ORWE Xvs
vaqul "avardan o3,91J68l AR%
vakandan oSy YYA
vagu kardan 59,585 s xva

va lamidan SRV YA-

vejin kardan 3955 s YA
vahsat kardan 0,5 S g YAY
varje varje kardan 00,5 4> 94> 55 YAY
var¢osundan ERIWES YAf
varCosidan O 59 YAO

Obgez 5 pAbSLS ‘e

S e verceliizidan RETIES YAs
var zadan 59509 YAY
ver zadan 59509 YAA
vorut kardan 50,5 g9 YAQ

vas keSidan CyisS yg Xa.

vasle Casbandan ydlmzalog Y
vaq zadan RO xay
vel xarji kardan 5o = Js xYay
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Description Phonemic Transcription Infinitives No.
Sl &, 5lgl BRVEN @,
vel dadan ooleds Yaf
veles dadan ool g Yao
N ST T PR [y vel Sodan oo Yag
Srz b (oS b vel Sodan oxa s yav
velas kardan RN YaA
vel kardan 59,5 Js Yaa
vel gardi kardan NESEEN)) £
TR JE vel guyi kardan 505 285 Js ¥
0393 090, _. .
o S velengari kardan LR AR
OB R QR g GG e velo Sodan Ol \
velo kardan O35 s f-¥
vali kardan RS ) £
vang o vung kardan 00,5 Kige(9) g f-5
5SS oS a1y e Sl veng zadan 0033 f-v
ooy Lol g ateal glos b
. veng zadan 050535 feA
o35
39,50k 3a0ls 5 13555 vang zadan REEY) £
Sy pgols b plss oy 5 vang zadan RO ) ARK
vang vang zadan 050359 ARR
veng veng kardan 05 K9Sy iy
viiz zadan 95399 ¥y
vul xordan 595> Jss ¥
vul zadan 39599 AN
vul vul kardan o5 Jss9s iz
viyar Sodan Oyl RSN
viyar kardan o055 5bs YA
hado vado kardan 0,5 90lg gola AR
har Sodan oyl AR
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Description Phonemic Transcription Infinitives No.

Sl &, 5lgl BRVEN @,

har kadan o505 )l ARd

haparu kardan S g bt SYY

hotak zadan O3S fyy

hert kardan OS5y fye

hort keSidan S Dy XY

hordiidkeSidan S 593 50 Xvs

a0 2l 0240 harz dadan ooles,e XYy
&l

Ol e harz dadan oolas e YA

her zadan B $ya

harz Sodan RENSIv AR

harz kardan OS5 Agd

harze "amadan Ol o fYY

haras kardan OS5 e Fry

heram-kardan 00,5 e XYF

hasband Sodan SRR oo FYo

hasband kardan 0955 Nt Xys

hosdar kardan 0055 i Aan%

heq o meq kardan 9,5 Beg e FYA

hol dadan ool Ja ¥ra

hale hule xordan Oy dgngaln AR

ham *amadan el Al

hanasa zadan O yamlin XEY

hendel zadan RENAES FEY

hava zadan O5,lg XEF

havar Sodan Oy, lg AR A

hava kardan ALY X¥ts

havayi Sodan O slen XYV

how picidan O g0 YA
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Description Phonemic Transcription Infinitives No.
Sloensgs &, 5lgl BRVEN @,
hura kesidan oSy 9n ¥
how zadan 00598 fo-
how Sodan Oydig Foy
how kadan 00,5 9 Yoy
hol dadan oole s fov
howl zadan ORI Yot
howl Sodan O Jer Yoo
yad kardan o0,50k Xos
Table 1. infinitives ending in “dan”
il oo bl € L &S glaibale glojuan Y Joor
Description Phonemic Transcription Infinitives No.
HEIET &, K] BRVEN @0,
ristan sy By
garden Sekastan Sy 5 A
HLS ieidldS g s 5 o
A1 ol 4 S8 s Sle> sostan o T
Table 2. infinitives ending in “stan”
il oo bl € b &S glaibale glojuan ¥ Jor
Description Phonemic Transcription Infinitives No.
syl &, Kl! o @0,
‘edrar dastan RSOARG A
parsang bardastan el S )y Y
par o pa dastan Crblolg Y
taxt gastan AU ¥
ja dastan lal b
xo0§ dastan Ol e £
del dastan obls Jo Y
ru dastan Cyinlsg, A
sar be sar gozastan Oyl 38 sty yan R
sar o kar dastan Cyiisl 8 g s A
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wailole 6lo joae ez adiz )y

Description Phonemic Transcription Infinitives No.
syl &, 5l o @0,
Sekam dastan iebleaSi N
§irin kastan Oyl g s AY
sathe gozastan CiliS amian AY
qal gozastan slds Jle AF
SHES L Jed o |y (oS _ . e
il 555 5 ol b qal gozastan alds B D
wly (S s qal gozastan CBlaE AF
gamis gozastan CyolaS Giaeld AY
kar gozastan aldS s AA
O e . .
il kastan Cyiels A9
SR 91:....:5.,1? #hes kastan oLl X
Oalis lanie
Gz oS 45 alSin rilarals
5l 4 atelgss g oS b | kastan ol X
kappe gozastan OliFas Yy
gavbandi dastan Cyilaganygls Y
gir dastan Cyls ¥
lak bardastan ool p S AN
lammas gozastan oyl dS ke s
mahal gozastan oyl 38 oo Yy
naSod nadastan Cyblaiass YA
nafaske$ gozastan CreiliE S s ya
oS48k g S 5 sla,ls naql dastan oyble J& X
0L XS 5 Ja5 JlE oS oS naql dastan oels Js X\
Sl el naql dastan ol Jas XY
0,8 (el o lad s naql dastan oyilo Jas Xy
nemid dastan Criloo gl X¥f
oolsalols Bge «yaipl,] Lige
va gozastan laS Xo
srls 5 szl e
005 Je (ilo vardastan il x5
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Description Phonemic Transcription Infinitives No.
syl &, Kl! o @0,
TR L drhe 10 Gz 5O 09,8 vardaStan oxals g An%
vaq’ gozardan (gozastan) | ((ol38)s;l38 a3, YA
vali dastan Cyinls g x4
vir dastan Ols g ¥-
ham gozastan S o Ag|
Table 3. infinitives ending in “Stan”
wabee Ol € 4 oS glailale glojoas T Jooxr
Description Phonemic Transcription Infinitives No.
HEI &, K] BRVEN @0,
‘abe ¢eSm gereftan o St ol A
‘aftabe gereftan s Salis] g
bol gereftan od,5 Ay
jaraftan bl ¥
jer-gereftan REC e b
¢eSmqorre raftan 5850, iz i
da da raftan VORI Y
50,5 JBals s ;) dar raftan 06550 A
Saod )3 5O S (2l dar raftan 5550 A
ools,13 by dar raftan 5550 N
darz gereftan RECR S AN
ri¢al baftan ok, AY
savari gereftan BRI I AY
za'f raftan O ychnd NF
tas gereftan s 8 el AD
taharat gereftan RECR U v AF
qiyafe gereftan Oyid S asls AY
qili vili raftan 8y sha s A
kar raftan Oy ls A4
kesale raftan s jallas AR
kes raftan Oy S Ag
kes o qows raftan Oy pgBa ynS XY
koloft goftan S caals yY
gor gereftan 5bS S Y¥
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¥4 Studying the quality of colloquial infinitives...

wailole 6lo jaae ez adiz )y

Description Phonemic Transcription Infinitives No.
Slrdgs & s P 9,
gus§ gereftan 5SS Yo
go gije gereftan RERLER Ly £
gij raftan oS Yy
lok raftan b, S YA
lo raftan oyl ya
licar goftan Sl AR
i Jo o, A males raftan o558, X
S s cin
it sl oS Jo e males raftan o, il XY
OOt Lo
maye gereftan o8, Sl Xy
matalak goftan oyeS S X¥f
meydan yaftan 3L ylose X0
nahesab goftan eSS olusb Xr
nesgun gereftan RECR IRy A Xv
nafas gereftan O ) i XA
navarad zadan O950,9 X
niSgun gereftan 855 e ¥-
va sarang raftan Oy 555 yuly A gl
var raftan RECTSYS $Y
vel goftan oS g Ady
vir gereftan RECI S ¥f
harz raftan RECISTY ¥o
yad raftan o558 ,0L $5
yoxla raftan 8 sy A%
yekke ziyad goftan CybS ol 54 XA
Table 4. infinitives ending in “ftan”
b oo 0Lk € b oS slailale sloyaas O 5o
Description Phonemic Transcription Infinitives No.
HEIET &, K] BRVEN @0,
pacidan o%zh A
tamargidan RRER g Y
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Description Phonemic Transcription Infinitives No.
HENEY &, 5l yhae @,
sabidan Ol Y
sorfidan OO s ¥
solfidan il 0
Sangidan RER e #
qaltidan RV Y
keru¢idan 9uz9,S A
gayidan oMl A
lamidan Oyl A
laéidan RRvEN N
lulidan Oadsl AY
A (bt masidan Ooemle Y
e aiabe masidan Oeele Af
Sz BLEIS (8 S L 5e .
masidan Odle Ao
S sy
malidan ol AF
nasmidan i AY
Table 5. infinitives ending in “idan”
zab oo Ll €o b oS glailale o ,aas . Jous
Description Ti?lzgreirrr)ltlii)n Infinitives No.
AT &, K] Jae @0,
pa pey budan SOneb A
oxt budan ooy Y
Table 6. infinitives ending in “udan”
il oo L € L oS glaibale loynae YV Joor
Description Phonemic Transcription Infinitives No.
Sy &, 5l Hh @3,
ang “andaxtan sl A
poste gus *andaxtan OBl eSS iy Y
jer *andaxtan Sl > Ay
dast *andaxtan oeslaileass ¥
ru *andaxtan oelaily, b
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O Studying the quality of colloquial infinitives ...

wailole (6lo joae ez adiz )y

Description Phonemic Transcription Infinitives No.
Slorsgl &, ,Klg! o @0,
zaban rixtan OB ,0b; 4
qurt *andaxtan oIl 48 Y
gerye ‘andaxtan oeslaila 5 A
gir *andaxtan REEaRY Wy 3
lert “andaxtan ol ) A
lak *andaxtan oplaslsd AR
ool 53,5 sl lo ?andaxtan REESRUN] AY
moft baxtan Sbeda AY
vaj ’andaxtan Bl AF
OO0l (0 S Tgia var *andaxtan oealailyg AD
3 hoarm s Bfasgt o velvele "andaxtan oplaslalglg AP
Jomizs )l
35 ] velvele *andaxtan o lilalgly Y
hava *andaxtan oealail lga AA
Table 7. infinitives ending in “xtan”
b oo OLL €l b oS slailale slo joas A Joo
Description Phonemic Transcription Infinitives No.
Sl gy &Kl ydas o,
damar *oftadan ool pes A
telesm “oftadan ool s g
gaj *oftadan oyolisdls Ax
= ):::L: il gerata ’oftadan oolslasl 5 ¥
gerye ‘oftadan oyolla 5 D
gus§ vastadan Cyobiwlg g8 £
gir *oftadan ool W8 Y
RIS lak *oftadan ool A
O35t .5 epee S lak *oftadan lles) A
ol il slakss
va *istadan ool Iy AR
vastadan oyoliwly AN
850t (A gnin var *oftadan ookl AY
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Description Phonemic Transcription Infinitives No.
Slorsgl &5l yhae @0,
velvele *oftadan oyoldlalglg AY

Table 8. infinitives ending in “adan”
G5 Azl g Sy

Cree Ki2 5 5 il (sladigany b oyl ailisle (slajoae 5l ) lsgas

500

400 4

300 -

200 -

100 ==
0 — 1 o o

dan stan Stan ftan idan udan xtan adan

Inlnﬁnitive 456 3 41 48 17 2 18 13

Chart 1. The frequency of colloquial infinitives in Moin Persian dictionary

loadl a5 wh S8l e ca) Sim 8l dilsle jaae A Slasd ggaze jo Llagh ol 5o

e b youae FOF olawi b caigd so 025 €0 0» Bigun 43 a5 olo,aias a5 ols (lis ek
KO K & pgide layhas 4 Gl oo s Al pe ;0 )l (o) laynas i o ],
€ & g 0j50 50 Ll Hod oiz «oagdy a5 Hle jdias 0,5 o Lil «olr 5 € a» L yis»

A5l o, Blale (sla yoian les (o 1) by (p JeS ol 4 aS al S8k 550 du LS

Ol Sl e Olelryl 9 il

(o bl 0l Vg Vel b sges (VTFY) s (oS e 5 e 155
o818 Fr o) Gl eiwes 4 036 25 OYYY) Lo jaese « bl

P 100 cogme iz dese GibgSdy diluele Sl Ko )3 (VWAY) L Jedesmasw 0ol Jlox
om0l 8 Ol (o) by O YAY) L (L8l e Lo

Py 10 Vg a0l 00 O U5 5 sled 09,5 9 Jad ((ITAY) L 55 0500558

(6 g e b g oY 5 ) ale el sailiole Slasl (VWAY) jinr o csgmeomo

N > ul).g(;

oSyl 108 Vg wgalaf (are (o) K2 )3 (VYFY) coesms pne
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Mohammad Moin has been considered as one of the most committed literary men of
the present time who recorded a considerable amount of Persian words, expressions,
and declarations in his own 6 volumes Persian dictionary according to scientific
research methods and in a different way in comparison to the previous dictionaries.
This article argues the quality of colloquial infinitives which have been recorded in
Moin Persian Dictionary. The most important obstacles in all researches related to
literature and colloquial language is the recognition criterion of "being colloquial".
In this article, the recognition criterion is that of Moin's criterion who was a great
master in this field. In the other words, any infinitives in front of which he put the
abbreviation "?am"", have been extracted and at the next stage, according to the
syntactic resources, have been divided into 8 categories. Finally, the examples of

each category have been presented through tables.

Keywords: Colloquial Infinitives, Moin Persian Dictionary, the Grammar of Persian
Language.

" It is the abbreviation for " ?amlyane" which means colloquial.
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Gender linguistics is a cynosure branch within the framework of language sociology
and it deals with the effect that gender, as a variable, has on the creation of lingual
diversities. Because a great many of the social-cultural concepts, including gender,
are multifaceted, one-dimensional and absolute perceptions of such concepts lead to
some sort of superficiality, particularly in research areas. The present article, firstly,
deals with the presentation of the notions opined by two prominent figures of the
field, namely Robin Lakoff, 1975 and Deborah Tannen, 1990. Then, it is attempted,
through a probe into the most recent studies carried out in the years from 2008 to
2016, to elaborate more on this study field. The results of the study are indicative of
the idea that the Applied Linguistics researchers are more interested than the other.
In the survey of gender effect and its role in language, this effect has been,
especially, evaluated regarding the second language learning, but this field of study
is found with numerous shortcomings, the most important of which is the negligence
of the propounded gender-related theories.
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Introduction

Teaching methodologies vary in focus. Therefore, the effective teacher is one
who is constantly making adjustments in his methodologies. In past times, the
teacher and the subject have been the focus of teacher/subject-central approach.
Such an approach tended to sideline the learner and this had grave consequences for
the learner. However, in recent times, research contributions from educational
psychologists have brought about a gradual shift of emphasis from the teacher and
the subject to the learner, thereby conferring much importance on the latter. By the
same token, quite a lot has been written by experts in curriculum planning and
implementation about the role of the classroom teacher, who, according to Mkpa
(1987), is the curriculum interpreter.

The shift from a teacher-frontal approach to a learner-centred approach is not
without implications for the classroom teacher. Such implications include a critical
look at the issue of content relevance as it relates to the learner, particularly as it
affects interest and satisfaction in the learning tasks. In this paper, the focus will be
on content relevance, because it is posited that content relevance should be ensured
in content development since this is a sure way of guaranteeing and sustaining
learner's interest. In other words, this researcher is advocating content relevance
thereby positing that this could be achieved by ensuring learner's interest in learning
tasks through his involvement in content development. In concrete terms, therefore,
participatory pedagogy shall be presented, first of all, from a purely philosophical
perspective before proposing a practical application through a case study.

Philosophical Perspectives of Participatory Pedagogy

The present coinage of participatory pedagogy, a symbiotic relationship of
participation and pedagogy, will assume meaning only after a brief overview of the
two notions in isolation. It is intended, therefore, to provide some cursory remarks
separately on pedagogy and on the place of participation when viewed with some
educational concepts before regrouping them to suit the bidding of the paper.

Pedagogy is about associating philosophical analysis of educational concepts in
the very act of teaching. This implies that the teacher-philosopher must, firstly,
understand educational concepts. Secondly, he must be aware of certain criteria to
which educational concepts must conform in order to be thus labelled. Thirdly, he
must be guided in the job by such criteria. The educational concepts include
education itself and its corollary concepts of teaching and learning. The paper shall,
therefore, be looking at the three concepts and the criteria to which they must
conform. A conscious attempt will be made to show the pertinence of participation
when viewed with each of three concepts. It is pertinent, at this juncture, to consider
the concept of education.

Many definitions have been advanced for the concept of education, Fafunwa
(1974), Farrant (1980), Obanya (1974), and Igwe (1990). According to Ukeje,
(quoted in Ughamadu, 1998), the term education can be used as a product, a process
or a discipline. As a product, education means change in behaviour (a tool, a power).
As a discipline, it is a body of organized knowledge that deals with such questions
as: What should be taught? (Curriculum), why should it be taught? (Educational

80



Participatory Pedagogy: A Case Study of ... .3, 3,90 axdllas : &5 Lis b590]

philosophy), how should it be taught? (Methodology) and to whom should it be
taught? (Learner).

As a process, it is often used without adequate justification of its varieties of
meanings. More commonly the word education is used in a restricted sense to be
coterminous with schooling. This is a tendentious view, which seeks to ascribe to
the school of monopoly of educational activities when there are other agencies with
educational functions. On the other hand, even when the word education is given a
wider scope of meaning either by reference to the system of education or the
concern of the Ministry of Education, we are only widening the scope of a
descriptive perspective in which education refers to what goes on in formal
institutions of learning and non-formal agencies and what a system is to implement.
Such a descriptive perspective does not actually say what the activity of education
is. That explains why Akinpelu (1985) is of the opinion that such an approach leaves
us with an unresolved question as to the prescriptive or normative usage of the word.

From the prescriptive or normative point of view, though there may seem to be
some underlying cultural specificities about the word education in different
societies; nevertheless, one definition that may cut across boundaries is that given by
Whitehead (1932) attesting to the fact that education as a dynamic process is “the
transmission of what is worthwhile to those who are committed to it”. We shall
come back to this operational definition of education as a process. Let us consider
the criteria of education as a process.

Apart from Whitehead, and Dewey, in the later part of the twentieth century,
the writings of many other philosophers like Peters (1967, 1973 and 1977), Peters
and Hirst (1970), Scheffler (1965) have actually elucidated further the prescriptive
of education as a process. In the writings of Peters, certain conditions must be met
before a process or a group of processes can qualify as education. The conditions
include desirability, purposefulness, cognitive perspective, and moral acceptability.
Taking a look at these criteria will provide a clearer view of the issue of
participation.

Desirability has to do with education being an initiation into worthwhile
activities, implying a conscious effort to bring about a change in the state of mind of
the recipient. The change which is sought or achieved must be for the better or
toward what is desirable.

The change that is being brought about in the learner must be intentional,
deliberate and directed towards a purpose. Education is a purposeful activity, which
involves structuring the resources in the environment of the learner, or designing a
curriculum or a programme to produce desired change. In this connection, education
is a growth that is guided and directed, preferably by those who have the expertise to
do it.

The learner must have some knowledge and understanding, some cognitive
perspective of the activity. The knowledge or skill must be transmitted in a manner
that is morally or otherwise acceptable. To be morally acceptable, it must involve
the willing and voluntary participation of the learner; the learner should not be
forced to learn, nor deceived to learn. Hence, indoctrinating and conditioning people
falls short in this respect, because they seek to force people to learn or to believe
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what is being presented to them. Also for the education to be effective and perhaps
easy, the content should be presented in a way that fits the level of understanding of
the learner.

All these criteria have been summarized and expressed in a short formula by
Frankena (1973) when he said that education takes place when X is fostering or
seeking to foster in Y some disposition D by method M, where, X=the society, the
teacher, or whoever is educating, including oneself, Y=the learner who may be a
child, a youth or an adult, or even oneself; D=disposition, beliefs, habits, knowledge,
skills, attitudes and so on, considered desirable and really desirable for the learner to
have both for himself and his society; M=methods that are satisfactory, that pay due
regard to the interest, the willingness and the personal integrity of the learner, and
that involve his active participation.

The implication of the foregoing still remains that participation is fundamental
even when viewed from the criteria of education as a process. If we should attempt
to expand the Frankena formula, a little further we might be adopting the following
interpretation: X=teacher, Y=learner, D=content, M=participation. Let us now view
the issue of participation from the teaching/learning perspective.

The term teaching can refer to the occupation or profession, the enterprise and
the very act of teaching. For the purpose of this paper, special attention is given to
the last of the three not because the other two are unimportant but because teaching
act is the one that is pertinent to our situation as classroom curriculum interpreters.
From that standpoint, one may need to borrow from what Akinpelu (1985) considers
the criteria which distinguish teaching from what it is not and these include:

a) A person who is consciously and deliberately doing the teaching;

b) Another person or oneself who is being taught;

¢) Some content or material, information, knowledge and so on, that is being
imparted;

d) At least an intention on the part of the person doing the act that the
recipient should learn, and

e) The process of inducing the learning must be such as is morally acceptable,
and must be pedagogically sound.

From the foregoing as far as the thesis on participation is concerned, one may
posit that it is embedded in this arrangement considering that (a) and (b) are the
human participating elements, (c) is the content, while (d) and (e) constitute the
pedagogy of participation. We may now turn to the criteria of learning and see the
pertinence of participation when viewed from this perspective.

Behaviour psychologists agree that learning is a change or modification in the
behaviour of an organism as a result of experience or as a reaction to stimulation in
the environment. For learning to take place in the context of education, the
followings are some of the criteria:

1. It has to be done by human beings.

2. It involves some knowledge of facts or skills.

3. Whatever is learned, whether it is facts, information, skills, attitudes, must
be new. In this regard, Paterson (1979) has the view that what is learned must
involve extension of his mental awareness, though not necessarily, a change of
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behaviour. In other words, he must have developed a wider perspective, a richer
stock of knowledge or information, or a better way of doing the task, which he need
not demonstrate for all to see here and now. He shall be able to do it as evidence that
he has learned it, only if called upon to do so.

4. Itis a conscious and deliberate activity of the learner. Learning can only be
done by the individual; it cannot be shared with him, nor can it ever be done for him;
all a teacher can do is to put the student in a position to learn, to stimulate him to
wish to learn or to facilitate the process of learning.

The implication of the above criteria for participation is obvious. It is an urgent
cry for the coinage of participatory pedagogy which may now be discussed.

Whitehead’s operational definition of the process of education brings to the
fore the human elements in education as a social activity which can best be
represented by the triangular foci as depicted in figure 1 below:

CONTENT

TEACHER LEARNER

Figure 1: The Triangular Foci in Education

Furthermore, from the criteria of educational concepts thus far reviewed,
participation seems to be a central all-pervading notion when viewed from the
perspective of the criteria of the education process and teaching and learning
activities. Focusing on participation is another way of actualizing the learner-centred
philosophy that has been suggested by pre-twentieth century thinkers like Rousseau,
Pestalozzi and Froebel and nurtured by Dewey in the twentieth century pragmatic
school of thought. No doubt that there are different ways in which learner's
participation can be encouraged and adopted in curriculum-related matters. It may
well be adopted in the construction of instructional material, but the interest here is
on co-construction of content development.

Learner Participation in Content Development

The issue of what to teach is what is usually called the curriculum. It is not the
intention of this paper to go into the definition of curriculum. Suffice it to say that
Smith, Stanley & Shores (1957), Tyler (1949), Kelly (1987) and a host of others
have written extensively on the concept of curriculum. Content, which is the focus
of the researcher, is a curriculum-related issue, being one of the four components of
curriculum overview as noted by Tyler (1949). The four elements or components of
curriculum include goals and objectives, content or subject and subject matter,
learning experiences, and evaluation.

Nicholls and Nicholls (1978) describe content as the knowledge, skills,
attitudes and values to be learned. Content can also be viewed as representing all the
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subjects and subject matter which learners are being taught in schools. The subject
matter of any subject can be viewed as what man has learned about that subject.
According to Smith, Stanley & Shores (1957), subject matter is got from the vast
stock of facts, ideas and values that man accumulated from his specialized
endeavours. Content also refers to the body of knowledge or information that makes
up learning material for a specific course or a given class or grade level. The body of
information or knowledge may be comprised of facts, laws, explanations, principles,
theories, events and generalisations. Content also incorporates both skills and
processes. In this paper, content is being used to refer to the body of knowledge or
information that makes up the learning material for a specific course or a given class
or grade level. From that perspective, however, content in the classroom will be
discussed with particular reference to content development.

On a general note, content development is the responsibility of experts of
curriculum design and planning. At that level there are many sources from which
content is derived including the needs of the society. That is not our major concern
in this paper. What seems to be our focus is that of content development in the
classroom setting involving the teacher and the learner. Where this is the case,
certain criteria guiding the selection of content must be respected, particularly the
question of content relevance.

Ughamadu (1998) lists a number of criteria for the selection of content and
these include validity, significance, utility, learnability, interest and feasibility.
Content validity refers to that which is capable of promoting the achievement of
learning outcomes. Content significance refers to the potential of content or subject
matter in leading learner to the mastery of the field of study. Content is significant if
it is relevant in an organised field of knowledge and it represents the central ideas,
concepts and principles in a field of study. The question of utility refers to the
functional use of the content in and out of school. Learnability addresses the issue of
appropriateness of content for the intended group of learners. Interest as a criterion
in content selection is an important motivational force for, if learners' interests are
not given attention in the selection of content, there would be loss of a strong
motivational force to learn and the risk of no learning taking place. Feasibility takes
into account a number of logistic problems one of which is whether the content is
attainable within available time limit.

According to experts in curriculum planning and implementation, no criterion
should be considered in isolation nor carried to the extreme. We are using relevance
as an umbrella criterion as it implies giving consideration to all the criteria. In our
situation where the learner's interest and satisfaction in learning tasks are of utmost
importance, we give weight to the criteria of significance, utility, learnability,
interest and feasibility as constituting that which is relevant for the learner. The
learning material has to be relevant in the time frame, relevant to the achievement of
our stated objectives, relevant because it suits the yearnings and aspirations of the
particular learning group. This degree of relevance can only be achieved in a
classroom situation by involving the learner in the choice of content, or what we
prefer to call “co-construction of content”. This will create the commitment which is
one of the requisite dispositions of the learner towards the learning task.
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One might be wondering how this co-construction of content is possible
considering that the teacher and the learner are end users of a ready-made
curriculum. However, it is likely that certain situations might require ad-hoc
curricular decisions on the part of the teacher as it happened in our teaching
experience at the French Village, Badagry. The detail of that experience is to be
shared in the rest of the paper as a case study of learner's participation in content
development.

A Case Study of Learner's Participation in Content Development
Background to the Study

This is the case study of a short grammar course for a particular group of
students. The group consists of 24 graduates of the Obafemi Awolowo University
(OAU), Ile-Ife, Sandwich French Programme. The students had already completed
their course in the above-named university through the sandwich dispensation and
their university required that they come to the Village for a language immersion
programme.

However, this group could not be said to be the usual 3™ year students because,
unlike the latter who normally spend a period of two semesters in the Village, this
special group of students was billed to spend only a total of six weeks. Furthermore,
even though the time and duration of their stay at the village coincided with an
immersion programme for the first batch of National Certificate in Education (NCE)
students for the year 2000, the students under focus could not be grouped together
with the NCEs.

In the light of the above, therefore, it was decided at the departmental level to
teach these students in their own separate group. It was decided that only a number
of four courses was going to be taught to this set of students, namely, Grammar,
Civilisation, Oral and Written Expressions and the onus of teaching them Grammar
fell on this researcher.

Significance of the Study

Since the inception of the Village, this was the first time we had such a group
of students. By the same token, there was no specific Grammar course for this
profile of students except the Grammar course FLV 311 meant for our 300 level
students, a course meant for 13 weeks of 3 hours a week. It was this same course
that the researcher was asked to teach the students under focus.

From the pedagogical point of view, the researcher decided to cater for the
special need of these students in Grammar. The researcher had the onerous task of
“tailoring” the course to their needs and as a result, she resolved to apply the notion
of “co-construction of content”.

Purpose of the Study

The purpose of the study was to design a 6-week Grammar course whose
content would be adapted to the needs of the graduates of OAU Sandwich French
Programme.
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Specific Objectives
The specific objectives include:
(1) To find out students’ needs in Grammar through an interest inventory;
(2) To analyse the needs in order to find out their interest areas, and
(3) To break down the interest into teachable modules.

Different Phases in the Content Development
Phasel: Conducting an Interest Inventory

This was the phase that had to do with identification of their needs. The
researcher had to get input from the students as regards their expectation from the
Grammar course. To do this, it was necessary to solicit their interest inventory. In
concrete terms, the students were asked to write down what exactly they wanted to
gain from the course. An analysis of this inventory was conducted in the next phase
in order to identify their areas of interest.

Phase 2: Preliminary Phase (Needs Analysis)

Having got the raw material in the form of interest inventory, we had to
analyse it in order to ascertain their real needs. We had to do this in concert with the
whole group. We adopted tallying and, in weighting, sentence structure and
sentence-related items ranked very high, followed by the study of verbs.

Phase 3: Breaking the Interest into Teachable Modules

This consisted of breaking their interest areas into teachable modules to ensure
progression and manageability. Because of the notion of “seeded items” and the idea
of teaching language for usability instead of learning for the mere purpose of
learning, we concentrated on sentences. The resultant teaching modules were, thus,
basically, an analysis of different parts of sentence volume. In treating sentence
volume the content area included simple and complex sentences, co-ordination and
subordination as well as the different types of clauses. Below, is the content of the
course designed for them which we captioned “FLV 311 Adapted”:

I Parts of Speech
e Identification/Recognition of the nature of parts of speech
e Identification of the function of parts of speech

11 Study of the nNoun (the Nominal Group)

Beefing up or expanding the noun

Different positions (functions) of the nominal group in a sentence
The noun group as a subject

The noun group as a direct object

111 Study of the Verb Group
o Simple sentences
o  Compound sentences
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Subordination and co-ordination
Analysing types of clauses
Subordinate and main clauses
Independent clauses
e Separation (transforming compound sentences to simple sentences and
vice-versa)

1V Verb Construction

o Verb markers and properties
The construction of verbs
Constructing verbs with nouns
Direct construction without prepositions
Indirect construction with prepositions
Constructing with clauses
The notion of completing clauses
Tenses and modes in completing clauses
The problem of tense agreement
Recapitulation

Conclusion

The teacher, the learner and the content are the focal points of any meaningful
classroom encounter. With the shift of emphasis from the erstwhile subject/teacher-
centred teaching methodology to a more humane learner-centred approach, a good
meeting point in the triangle is participatory pedagogy. One way of demonstrating
this philosophy beyond mere lip service is an experience in the French Village in
August 2000, where the researcher had to make ad-hoc curricular decisions
regarding course content for a group of students from OAU Sandwich French
Programme. In that experiment, the researcher tried the strategy of co-construction
of content by allowing learner involvement in the choice of what constituted
appropriate content for his learning needs and that is what has been shared
throughout this paper. The paper dwelt largely on the pertinence of participation
when viewed alongside the underlying criteria guiding the process of education and
the teaching/learning activities.

However, in spite of what might be considered the merits of this paper, there
are certain limitations. For instance, one of the burning questions that may have
been raised by much of what was orchestrated in this paper about learner's
participation in content development is that of evaluation. Answers to such questions
formed the basis of Mbanefo (2006), which addressed the issue of performance and
programme evaluation in relation to this experiment. In that paper, there was
evidence to show that the experiment was successful, as reflected by the near bell-
shaped curve depicting the performance of students in a test administered to them at
the end of the programme.
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Introduction

One of the main concerns of linguists working on the Persian language is the
nature of its complex predicates. According to Tabataba’ei (2005), compound verb
is a kind of verb that consists of two parts. The first part is called nonverbal element
which may belong to noun, adjective, adverb or preposition class. This part carries
most of the meaning of the compound verb and determines its argument structure.
The second part known as light verb is often empty of lexical content and carries
inflection.

Complex predicates (also known as compound verbs) constitute the majority of
verbs in the Persian language (Khanlari 1973, Bateni 1989). This fact has attracted
the attention of a number of researchers to the nature and characteristics of Persian
complex predicates. The works done in this field deal mostly with complex
predicates generally, or with their noun preverbs and fail to scrutinize adjectival
preverbs independently.

Lambton (1953) is one of the earliest linguists dealing with Persian complex
predicates among other grammatical properties of the language. She presents a
taxonomy based on the lexical category of the preverb and recognizes nouns,
adjectives, adverbs, and prepositional phrases as possible preverbs. Though
recognizing adjectives as able to participate in complex predicates, what we consider
as adjectival preverbs is different from hers. This will be discussed in more detail in
the next section. Another notable work in the field of complex predicates is Dabir
Moghaddam (1997) in which he claims that there exist some processes for the
formation of compound verbs in Persian which can vary in productivity. He
classifies these processes under two general categories of combination and
incorporation. He goes on with the claim that there is phonological, syntactic, and
semantic evidence which justify the assignment of the products of the two
aforementioned processes to compound verbs. Despite his recognition of adjectival
preverbs, the authors of this paper do not agree with him on their being complex
predicates in the first place. As another work dealing with Persian complex
predicates generally, Karimi Doostan (1997); in addition to investigating aspectual
properties of complex predicates and comparing what he calls compositional with
non-compositional light verb constructions, claims that light verbs in combination
with adjectives as well as some other lexical categories cannot be separated by
syntactic operations and are idiom-like units. Karimi (1997) investigates the
property of idiomaticity or compositionality of meaning in Persian complex verbs.
She recognizes adjective as one possible preverb for Persian compound verbs. From
the examples provided, it can be inferred that she makes mistakes in determining
real Persian compound verbs with adjectival preverbs. Tabataba’ei (2005) deals with
Persian complex predicates as a whole and introduces a number of criteria for
distinguishing complex predicates from other sequences. He correctly discriminates
between adjectives in causative constructions and adjectival preverbs, but does not
introduce any semantic classification for adjectives as preverbs.

Sami'ian (1983) and Ghomeshi and Massam (1994) present a syntactic analysis
of Persian compound verbs. However, in determining compound verbs with
adjectival preverbs, their view differs from ours. Megerdoomian (2001) is an
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investigation of the status of nouns in Persian complex predicates. In this paper, she
discusses the differences between nominal preverbs and objects of simple verbs. She
mentions adjectives as possible preverbs in one part of the paper; however, what she
calls adjectival preverbs is different from our view. Folli, Harley and Karimi (2005)
analyze the interdependence of Persian preverbs and light verbs in determining the
syntactic properties, the event structure, and the alternation possibilities of the whole
complex predicate. Even though they believe in the existence of adjectival preverbs,
it will be demonstrated that their view is different from ours. Pantcheva (2010)
investigates the role of the light verb and the preverb in deciding the argument
structure of the whole predicate and demonstrates the way the aspectual properties
of the complex predicate rely on the interaction between the preverb and the light
verb.

None of the works mentioned adopts a cognitive approach to the study of Persian
complex predicate generally, or Persian complex predicate with adjectival preverb.
However, since two cognitive processes of metaphor and metonymy in the
formation of the semantics of complex predicates with adjectival preverbs are
introduced in the paper, a review of the works done in Conceptual Metaphor Theory
seems necessary.

The study of metaphor has been divided into two major views: the classical view
and the contemporary view. The classical view which started from the work of
Aristotle has been practiced for over two millennia (kévecses 2010). This view of
metaphor, itself, encompasses three different theories: the comparison theory, the
interaction theory, the speech act theory (Golfam 2002). The contemporary view
originated from the seminal work of Lakoff and Johnson (1980) titled “Metaphors
We Live By”.

The difference between two views can be attested reviewing their characteristics
as mentioned in K&vecses (2010). He characterizes the classical view thus:

This traditional concept can be briefly characterized by
pointing out five of its most commonly accepted features. First,
metaphor is a property of words; it is a linguistic phenomenon. . . .
Second, metaphor is used for some artistic and rhetorical purpose.
.. .Third, metaphor is based on a resemblance between the two
entities that are compared and identified. . . . Fourth, metaphor is
a conscious and deliberate use of words, and you must have a
special talent to be able to do it and do it well. . . . Fifth, it is also
commonly held that metaphor is a figure of speech that we can do
without, we use it for special effects, and it is not an inevitable
part of everyday human communication, let alone everyday human
thought and reasoning.

The characteristics of the contemporary view of metaphor can be seen from this
excerpt from the same source:
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(1) metaphor is a property of concepts, and not of words; (2)
the function of metaphor is to better understand certain concepts,
and not just some artistic or esthetic purpose; (3) metaphor is
often not based on similarity; (4) metaphor is used effortlessly in
everyday life by ordinary people, not just by special talented
people; and (5) metaphor, far from being a superfluous though
pleasing linguistic ornament, is an inevitable process of human
thought and reasoning.

In this paper, on the basis of Conceptual Metaphor Theory, the semantics of
complex predicates with adjectival preverbs is scrutinized and a classification for the
predicates is presented.

Critique of Other Works

As mentioned in the related works, there is a very common mistake in the
recognition of Persian compound verbs by some of the linguists whose works were
reviewed in section 2. Lambton (1953), Sami'ian (1983), Ghomeshi and Massam
(1994), Dabir Moghaddam (1997), Karimi (1997), Megerdoomian (2001), and Folli
and Harley and Karimi (2005), consider the following sequences as compound
verbs.

(1)  baz kaerden' open+to make “to open”
teemiz kaerdeen clean+to make “to clean”
rofeen kaerdeen bright+to make “to turn on”

The authors agree with Karimi Doostan (1997) that correctly considers the above
sequences as adjective+causative verb and ascribes the aforementioned mistake to
those authors’ failing in discriminating the two different functions of “kaerdaen”:
“keerdeen” as a causative verb and “keerdaen” as a light verb. When a causative verb,
“keerdeen” assigns the property of the adjective to the grammatical object of the
sentence:

(2) Sara xane ra teemiz kaerd
Sara house Accusative clean did
Case-maker

Sara cleaned the house.

When “keerdeen” adopts the function of a light verb, it only helps the resulting
compound verb inflect for tense, aspect, mood, person and number, but has no
lexical content, with the preverb bearing almost the whole lexical meaning of the
compound verb. The following are sequences in which “kaerdan” functions as a
light verb void of any lexical meaning.

" In Persian, there are a present stem and a past stem for each infinitive from which
different conjugations are derived through the addition of person and number
endings. The infinitives themselves end in the suffix "-&n" which does not appear in
the inflected verbs.
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3) Pentexab karden selectiont+to do “to select”
?Persal keerden sending+tto do “to send”
?aqaz keerden beginning+to do “to begin”

A structural test may help distinguish between the two different “keerdeen”. The
object to which the property of the adjective is assigned through the use of causative
“keerdeen” can move to the subject position and be predicated by the linking verb
“Pastaen” (to be); however this movement for a preverb is prohibited.

(4)a Sara xane ra teemiz keerd
Accusative

Sara house clean made
Case-maker

Sara cleaned the house.

b Xane teemiz st
house clean Is
The house is clean.

(5)a sara name ra Persal kaerd
Sara letter Accusative sending did
Case-maker
Sara sent the letter.
b *name Persal Peest
letter sending is

Another test' to shed more light on the distinction between the functions of
“keerdeen” is adding the comparative suffix “-tar” to the element preceding
“keerdeen”. If the resulting sentence is still grammatical, “kardaen” is a causative
verb; otherwise we are dealing with a light verb.

(6)a Sara xane Ra teemiz -ter keerd
Accusative Comparative
Sara  house clean made
Case-maker Morpheme
Sara made the house cleaner.
b *sara  bazi Ra baergozar -teer keerd
Al i i .
Sara  game ccusative held Comparative did

Case-maker Morpheme

Surprising as it seems, contrary to the neat discrimination between “karden” as
a causative and “kaerden” as a light verb presented in Karimi Doostan (1997),
Karimi Doostan (2008) lists the sequences “pak karden” (to clean) and “temiz
keerden” (to clean) (adjectivet+causative verb sequences) as two examples for
compound verbs in Persian beside a real compound verb like “moraexaes kardaen”
(to discharge).

"It is worth mentioning that this test only applies to sequences of adjective (not any
other lexical category) plus kardeen.
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Conceptual Metaphor Theory

Lakoff and Johnson (1980) define conceptual metaphor as understanding one
conceptual domain as another conceptual domain. In the tradition of Conceptual
Theory of Metaphor, conceptual metaphors are shown as CONCEPTUAL DOMAIN
A IS CONCEPTUAL DOMAIN B. “The conceptual domain from which we draw
metaphorical expressions to understand another conceptual domain is called source
domain, while the conceptual domain that is understood this way is the target
domain” (kdovecses 2010). If we consider the conceptual metaphor LOVE IS
JOURNEY, the target domain (LOVE) is understood in terms of the source domain
(JOURNEY); in other words, the source domain is mapped onto the target domain.
The mapping of two domains involves a correspondence relationship between the
elements of the target domain and those of the source domain. Lakoff (1993) and
Lakoff and Johnson (1999) believe that many abstract concepts of our conceptual
systems like time, quantity, emotion, state, change, action, cause, purpose, means,
modality and even category are understood metaphorically. In line with this, they
introduce the term "directionality" which they so describe: ". . . there is
directionality in metaphor; that is, that we understand one concept in terms of
another. Specifically, we tend to structure the less concrete and inherently vaguer
concepts (like those for the emotions) in terms of more concrete concepts, which are
more clearly delineated in our experience" (Lakoff and Johnson 1980).

According to Kovecses (2010), a number of metaphors are considered to be
motivated by metonymies provided that there is a metonymical relationship between
the source and the target domains of metaphor. In metonymy as described by
Kovecses (2010), one entity is used to provide mental access to another. The entity
that provides mental access to the other is known as the “vehicle entity” and the
entity to which mental access is provided is known as the “target entity”. In
metonymy, the vehicle and the target entity are mentally close to one another. In
cognitive linguistics, the mentioned closeness is due to the presence of both entities
in the same domain or in terms of Lakoff (1987), the same Idealized Cognitive
Model (ICM). Therefore, metonymy can be defined as “. . . a cognitive process in
which one conceptual entity, the vehicle, provides mental access to another
conceptual entity, the target, within the same domain, or Idealized Cognitive Model
(ICM)” (k6vecses 2010).

A Classification of Adjectival Preverbs
Scrutinizing the properties of preverbs which can be ascribed to the adjective
class yields the following classification:

1. Adjectival Preverbs Demonstrating Metaphorical Shift
Sentences 7-9 illustrate an example for this type of metaphor in Persian complex
predicates.
(7) sara zeerd keerd
Sara yellow became
Sara became frightened.
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(8) sara torf keerd
Sara sour became
Sara became upset.

(9) sara daq keerd
Sara hot became
Sara became angry.

According to Kdvecses (2010), “in the folk model of emotion, emotions are seen
as resulting in certain physiological effects”. As evident in the examples above,
adjectives “zaerd”, “tor[” and “daq” are translated as “frightened”, “upset” and
“angry” respectively which are obviously different from their literal meanings:
“yellow”, “sour” and “hot” respectively. From the metonymical shift point of view,
it can be claimed that the adjectives actually used in the Persian examples are the
physiological effects of the emotions causing them; i.e., “fear”, “upset” and “anger”.

In the case of our examples, we have one thing that causes another (as fear
causes yellow complexion, upset causes acidic stomach and anger causes body
heat); therefore, we postulate the existence of causation ICM. According to
Kovecses (2010), the causation ICM can produce two kinds of metonymies:
EFFECT FOR CAUSE and CAUSE FOR EFFECT. The metonymy relevant to our
data is EFFECT FOR CAUSE.

As mentioned earlier, a number of metaphors are considered to be motivated by
metonymies. Kovecses (2010) mentions three such metaphors whose source and
target domains are causally related: target results in source, source results in target
and source enables target. Our data demonstrate the first type of these three
metaphors.

In the first kind of metaphor, the source domain results from the target domain.
In (7), where the relevant metaphor is FEAR IS YELLOW COMPLEXION, the
source domain (YELLOW COMPLEXION) arises from the conceptual metonymy
EFFECT FOR CAUSE. In this example, “yellow complexion produced by fear” can
be considered as a metonymy: YELLOW COMPLEXION FOR FEAR. Therefore,
there are two steps involved in the conceptualization of the metaphor FEAR IS
YELLOW COMPLEXION: in the first step, FEAR PRODUCES YELLOW
COMPLEXION (metonymy) and in the next step, YELLOW COMPLEXION is
used to understand FEAR (metaphor).

Two other examples can be analyzed in the same vein. In (8), the metaphor
involved that emerges from the conceptual metonymy EFFECT FOR CAUSE is
UPSET IS ACIDIC STOMACH. Acidic stomach as the source domain manifests
itself in the adjective “sour”. The chain of conceptualization for this example like
the previous one is a two-step process. In the first step, UPSET PRODUCES
ACIDIC STOMACH (metonymy) and in the next step, ACIDIC STOMACH is used
to understand UPSET (metaphor).

In (9), the metaphor at work is ANGER IS HEAT which arises from the
conceptual metonymy EFFECT FOR CAUSE. Like two previous examples, the
process of conceptualization for this example is a two-step one. In the first step,
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ANGER PRODUCES HEAT (metonymy) and in the next step, HEAT is used to
comprehend ANGER (metaphor).

Thus, in the metaphors FEAR IS YELLOW COMPLEXION, UPSET IS
ACIDIC STOMACH and ANGER IS HEAT the source domains of yellow
complexion, acidic stomach, and heat result from the target domains of fear, upset,
and anger by a metonymic process, respectively.

Panther and Thornburg (2007) present a three-level taxonomy for the metonymy
EFFECT FOR CAUSE. As observable in figure 1, all cases of metonymy discussed
in the present paper belong to the lowest level BODILY REACTION FOR
EMOTION which is a hyponym of SYMPTOM FOR CAUSE which itself is a
hyponym of EFFECT FOR CAUSE metonymy.

EFFECT FOR CAUSE
RESULTANT PERCEPT SYMPTOM
SITUATION FOR FOR
FOR CAUSE CAUSE
CAUSING
SITUATION
BEHAVIOR
ALTANT FOR Ry
RESULTANT — EVENT CHARACTER ToR
STATE FOR Bili's a jumpy EMOTION
FOR ACTION . :
AC’]}"‘ TON Win a free TV! Bill blushed.
Be rich in ten
months! AUDITORY SYMPTOM
PERCEPT FOR
GUSTATORY FOR DISEASE
PERCEPT CAUSE She's got
FOR What's that ~ OLFACTORY  whaoping cough.
CAUSE noise? PERCEPT
What's that taste?  The wind in FOR
Garlic. the willows. C"“I-'SE
What's that

smell?
The bread in the
aven.

Figure 1: A Tentative Taxonomy of the Effect for Cause Metonymy
(Panther and Thornburg 2007)

There are a number of points to which careful attention should be paid. The first
is that in examples 7-9, the verb “kaerd” is used with a function different from its
two previously introduced ones. Here in these examples “keerd” bears the same
meaning as the inchoative verb “became”. If so, it may be asked why the sequences
“zeerd kerd”, “daq keerd” and “tor[ kerd” have not been categorized as
adjectivetinchoative, but complex predicates. If we replace the inchoative
“keerdeen” with the generic inchoative “foden” (to become), the result will be a
sentence with the literal meaning of the adjective and no metaphorical reading will
be allowed.
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(10) Sara torf Jod
Sara Sour became
Sara became sour.'

(11) *sara torf  Jod
Sara  upset became
Sara became upset.

Another potential objection to consider such sequences as complex predicates
might be like “Why should we not put such cases of “karden” in the class of
causative verbs?” While causative “keerden” needs a direct object to fulfill its
arguments, “karden” in the above-mentioned sequences cannot appear in sentences
containing a direct object and maintain the metaphorical shift of the adjective.

(12)  Sara Sup ra tor[  kerd
Sara  Soup ACCUSATIVE  sour made
CASE-MARKER
Sara made the soup sour.
(13) “*susen sara ra torf  kerd
Susan  Sara  ACCUSATIVE  upset made
CASE-MARKER
Susan made Sara upset.

(14) Sara divar ra zerd  keerd
ACCUSATIVE
Sara Wall CASE-MARKER yellow made

Sara made the wall yellow.

(15) *susen sara ra zerd keerd
Susan  Sara CA/‘%%%[-JI\EIQEIEIIER frightened made
Susan frightened Sara.

The presence of a direct object in sentences (12) and (14) leads to only a literal
reading of the adjective, whereas in (13) and (15) a metaphorical reading of the
same sequence of words as in (12) and (14) is prohibited.

Thus far, it has been made clear that such sequences of adjectivetkardaen are
different from adjective+[odaen sequences and that such cases of “kardaen” are not
causative. Although in sequences of adjectivet karden, the meaning of “karden”
remains the same, not all adjectives can be added to this pattern freely to yield
metaphorical meaning,.

(16) *sara sard kerd
Sara  Cold became
Sara cooled off.

! This sentence may only be acceptable semantically in specific contexts.
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Although “cooling off” is the physiological effect of mental peace after anger,
the adjective “serd” cannot be used with “kard” with a metaphorical reading. So, it
can be concluded that inchoative “kaerden” does not participate in
adjectivetkaerden sequences productively to allow language speakers to use it
metaphorically. This lack of productivity is one more piece of evidence that urges
the authors to introduce a new category for adjectival preverbs in Persian complex
predicates.

2. Adjectival Preverbs Lacking Metaphorical Shift

The second class of adjectival preverbs seems to demonstrate no detectable
metaphorical shift. This being the defining property, the class can be divided into
two subclasses.

2.1. Adjectival Preverbs Combining with Different Light Verbs
Unlike the first class of adjectival preverbs, the total meaning understood from
the sequence of the adjective and the light verb in the second class, does not allow
any literal or metaphorical reading although the lexical meaning of the adjective
shows similarities with the meaning of the compound verb in which it plays a role.
(17) Sara Sor xord
Sara slippery ate

Sara slipped.
(18) sara ketab ra lazem daft
ACCUSATIVE
Sara Book CASE-MARKER fecessary had
Sara needed the book.

(19) sara ruyje text deraz kefid
Sara on bed long pulled
Sara lay on the bed.

As evident from examples (17-19), the adjectives “sor”, “laazem” and “deraz’
contribute to the meaning of the whole verbal complex, but the contribution is
arbitrary and no semantic process seems to be at play.

One more observation about this class is that the adjectival preverbs can combine
with a varied range of light verbs. This property puts them in contrast with members
of the first class which combine only with “kaerdeen” as their light verbs.

bl

2.2. Adjectival Preverbs Combining with “kcerdcen” as Light Verb
In this subclass of adjectival preverbs, ‘“karden” which combines with
adjectives demonstrates a new meaning: “to become intentionally” or “to make
oneself”.
(20) sara xoftip keerd
Sara handsome made
Sara made herself handsome (Sara spruced up).
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21 sara mast keerd
Sara drunk made
Sara made herself drunk.

The above examples seem to be the elliptical forms of (22) and (23).
(22) sara xod ra xoftip keerd
ACCUSATIVE
Sara herself CASE-MARKER handsome made

Sara made herself handsome.

(23) sara xod ra mast keerd
ACCUSATIVE
Sara herself CASE-MARKER drunk made
Sara made herself drunk.

Apparently the meaning of “xod” has been transferred to “keerd” resulting in the
new meaning “to become intentionally” or “to make oneself”.

Knowing that “kerd” has undergone the aforementioned semantic shift, the
meaning of the compound verb appears to be completely transparent. It has to be
noted that this group of compound verbs are mainly used in colloquial Persian. '

The First Two-word Light Verb in Persian

Another point to be made here is about a Persian complex predicate whose
preverb belongs to the adjective class. This verb “pejda kaerd” demonstrates
peculiarities which are absent in other Persian complex predicates. This verb can in
all circumstances be replaced by a synonymous simple verb “j aft” meaning “find”.

(24) sara ketab ra jaft
ACCUSATIVE d
sara  book CASE-MARKER find-past-3"-sing
Sara found the book.
(25) sara ketab ra pejda Kerd
sara book ACCUSATIVE visible do-past-3"-sing

CASE-MARKER
Sara found the book.

“jaft” is also able to play the role of a light verb in many Persian complex
predicates. Interestingly enough, the synonymous “pejd a kaerd” can still replace the
light verb “jaft”. It is the first time that this first and seemingly only Persian two-
word light verb has been noticed.

' Though these sequences are not considered productive, it seems to be an increasing
tendency for Persian adjectives to collocate with this sense of “«k@®pd@v”.
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(26) Ketab be ketabxane  ?enteqal Jaft
Book to library transfer find-past-3"-sing
The book was transferred to the library.

(27) Ketab be  ketabxane Penteqal pejda Keerd
Book  to library transfer visible do-past-3"-sing
The book was transferred to the library.

(28) Sara be movafaqijjet deest Jaft
Sara to success hand find-past-3"-sing
Sara achieved success.

(29) Sara  be movafaqijjet deest pejda Keerd
Sara  to success hand visible do-past-3"-sing
Sara achieved success.

(30) d3zlase ?edame jaft
meeting continuation find past-3"-sing
The meeting went on.

(31) d3zlase ?edame pejda keerd
meeting continuation visible do-past-3"-sing
The meeting went on.

As can be deduced from the examples above, the word “pejda” is a part of the
light verb “pejda kaerd” which joins preverbs like “?enteqal”, “daest”, and “?edame”
to yield a complex predicate bearing the same meaning as those whose light verbs
are “jaft”.

Conclusion

In this paper, the authors first had a review of related works in the literature both
the one dealing with Persian complex predicates generally and those dealing with
nominal preverbs. Wherever they saw any mention of adjectival preverbs, gave it
more attention. They also had a brief review of the most relevant works dealing with
metaphor as a cognitive process. In the next section, they presented a critique of
other researchers’ works. Scrutinizing more Persian language data led the authors to
posit two subclasses for Persian complex predicates having adjectival preverbs:
adjectival preverbs demonstrating metaphorical shift and adjectival preverbs
lacking metaphorical shift. In the first subclass, adjectives used as preverbs are the
physiological effects of the emotions causing them. Such adjectival preverbs only
combine with ‘“karden” as their light verb. The second subclass is made of
adjectival preverbs which do not enter any metaphorical relationship with their light
verbs. This subclass itself is divided into two smaller classes: adjectival preverbs
combining with different light verbs other than “keerdeen” and adjectival preverbs

102



The role of metaphor and metonymy in the semantics of ... owls gz ;5 jlme g ol Lids

combining with “keerden” as light verb. The former refers to a group of preverbs
not entering any metaphorical relationship with their light verbs which can be most
verbs potentially able to play the role of light verb other than “keerdan” and the
latter refers to a group of preverbs which can only combine with “kaerden”. Here
again, we do not see any metaphorical relationship between the preverb and the light
verb. One of the findings of this paper is the introduction of two new meanings for
“keerdeen” in Persian. The “keerdaen” combining with the first subclass of adjectival
preverbs yields the meaning “to become” and the “karden” combining with the
second subclass yields the meaning “to make oneself”. Another finding is the
introduction of “pejda kaerd” as the first two-word light verb in Persian. Persian
complex predicate needs more scrutiny by linguists. It is likely that there are much
more peculiarities in Persian complex predicate not discovered and explained. There
may be more cognitive semantic processes involved in the combination of light
verbs and preverbs.
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