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The research deals with the subject of mock controversy in the letters of (al-Tarbiya
& Tadwir) by Al-Jahiz and the comic message of Ibn Zaydun, and the relationship
between that controversy and its political address, so discusses the role of irony in
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governed by competition between the creator and the central figure in the two
discourses and its relationship to the political role of all of them, and the research
analyzes. One of the results obtained from this research is that: those two texts are
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Introduction

The Quran has three features that make its translation a hard task. First is the
rationale, not known to many humans, behind Allah’s choice of words in the Quran.
Second is its immortality, it’s accessible to all human beings of all ages, a quality
referred to in the first verse of the chapter Alforghan. Third is the fact that the Quran
was sent to bring human beings out of “every kind of darkness” into the light of
wisdom, which is referred to in the sixth verse of Chapter 14, Ibrahim (Baharzadeh
2000).

However, some translators themselves have confessed to the near impossibility
of an accurate and comprehensive translation of the Quran. They have pointed to the
verbal miracle of the Quran and stated that translation cannot convey such a miracle.
Even if they have published some translations for those who do not speak Arabic,
they have not titled those translations “The Quran”. Arberry and Pickthall produced
separate translations. Arberry’s is titled The Koran Interpreted, Pickthall’s is The
Meaning of the Glorious Quran.

The fact that human beings have not been satisfied with only one translation of
the Quran implies that some aspects of the Quran need interpretation and exegesis.
This is so important that Bahrami (2001) refers to having a good knowledge of
scriptural hermeneutics as the translator’s responsibility, so that they can choose the
best and closest equivalents to the source text in their translations.

One of the distinguishing features of a good translation is the creation of a text
that can successfully communicate with its readers and takes into consideration their
intellectual, linguistic and environmental conditions. This becomes more significant,
particularly for the translation of religious texts, since the translator’s lack of
attention to semantic delicacies present in the text might color the reader's
understanding of the source text. That is why, in spite of the uniqueness of the
Quran’s text, several translations of it have been done. The present study therefore
aims to answer two basic questions with regard to existing Quran translations so
that, based on the answers, a descriptive framework may be devised for comparative
analysis of different translations of the Quran.

The Current Research
The purpose of the present study is to devise a model for translating the Quran
and evaluating its translations.
Research Questions
1. Can we present a model or a framework with special criteria for translating
and evaluating the translations of the Quran?
2. Ifyes, what is that model, and what are its criteria?
Methodology

The Analyzed Data

In the present research, seven Arabic-to-English translations of the Quran were
analyzed. These translations were made by Arberry (1955), Shakir (1990), Abdullah
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Yusuf Ali (1937), Aziz, Z., & Ali, M. (2010), Pickthall (1930), Sher Ali (2004), and
Al-Hilali, M. T., & M. Mushin Khan (1996).
Analysis of the Data and Devising a Model

In the present study, the method of descriptive-analytic analysis was used. By
considering syntactic, dialectic and semantic features of the Arabic language and of
the target language, the researchers have distilled effective criteria for translating the
Quran. A group composed of a scholar in the field of Quranic sciences and hadith
and three scholars in the field of English language, all of whom have a good
command of Farsi, met in a series of focus groups to analyze specific chapters of the
Quran, among them “Al-Fatiha”, “Al-Baqara”, “Al-Tin” and “Al-Ikhlas”. They
discussed the translation of every single word and phrase in each of the verses, and
compared the closeness of each of the seven translations of the Quran to the real
purpose hidden behind the lines of the verses. In some cases, the translators even
proposed some alternative translations that could transfer all the affective semantic
elements, including the connotation of the verses and the words, similes and
metaphors employed in the original. As a result of these meetings and discussions,
which lasted for two months, some criteria for evaluating translations were
developed and used for the purpose of devising a framework for the translation and
evaluation of translations of the Quran. For instance, one of these criteria was the
effect of intertextuality, which refers to using other texts or other parts of the same
text in order to understand the meanings of certain parts of the text. As an example,
in the first chapter, “Al-Fatiha”, the words “those we gave blessings” could be
translated by referring to the 70 verse of Chapter 4, “Al-Nisa’”, which refers to five
groups of people, the Prophets, the Truthful [ones], the Martyrs, the Righteous
[ones], and those who obey Allah and His Messenger. Intertextuality, along with
some other components introduced in the following parts of the article, are presented
in a diagram. It provided a general picture of the discussions brought forth through
the present research. Then, the researchers further analyzed each of the indicated
components and criteria shown in the diagram. In some cases, they found other sub-
categories for each of these criteria. For instance, in analyzing the component of
aesthetics, the literary elements of the translations of the Quran, including the
subcategories of aesthetics, were identified.
Results and Discussions

The results of the analysis of the translations indicated that there are some
components helpful in the evaluation of the translations of the Quran. These
components are as follows:

1. Punctuation

Punctuation is important to understanding the meaning of the lines. “La”, for
instance, is a punctuation mark that, when written on a verse, shows that a pause is
not allowed in this part of the verse and that any pauses there will lead to a change in
meaning. Translators should consider such signs in order to prevent any vagueness
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in the meaning and interpretation of the lines. For instance, in verse 43 of Chapter 4,
Al-Nisa’, it is written:

“O ye who believe! Approach not prayer when you are not in full possession of
your senses” If you pause on the word "prayer," it may completely change the
meaning, and the reverse of what is meant by the verse may be conveyed. Another
example of the importance of punctuation is in Chapter 59, Al-Hashr, verses 7 and 8,
where one should pause after the word “retribution”. Otherwise, it will change the
meaning of the verse to: Allah is severe in retribution against the poor refugees.
According to Shaker (2014), the two verses are as follows:

“Whatever Allah has given to his messenger as spoils from the people of the
towns is for Allah and for the Messenger and for the near of kin and the orphans and
the needy and the wayfarer, that it may not circulate only among those of you who
are rich. And whatsoever the messenger gives you, take it; and whatsoever he
forbids you, abstain from that. And fear Allah; surely, Allah is severe in retribution.
[These spoils are] for the poor refugees who have been driven out of their homes and
their possessions while seeking grace from Allah and His pleasure, and helping
Allah and His messenger. These it is who are true in their faith.”

Punctuation in the target language can be shown in different ways. For instance,
in the English translation of the fifth verse of Al-Fatiha (“Thee alone do we worship
and thee alone do we implore for help”), the translator can use a semicolon between
“thee alone do we worship” and “thee alone do we implore for help,” which shows
the independence of the two sentences. He or she can also use a colon, which
indicates the relatedness and dependency of the two parts of the sentence. Of course,
he or she should pay attention to the fact that in the past, in the Arabic language,
there was no punctuation; commas and full stops were not used in Arabic. What
exists here constitutes punctuation in Quranic Arabic and how it works. That is why
a translator should pay attention to the fact that, in the past, they used the sign s
instead of a full stop in Arabic. As a result, one may need to use a full stop, comma,
semicolon or conjunction where s is used in the Arabic text. Another use of a pause
is that which is shown by the sign ¢ in the verses, an example of which can be seen
in verse 9 of the second chapter, Al-Baqarah: “And the people, there are some who
say, "We believe in Allah and the Last Day," while they are not at all believers.” In
this verse one should pause on the word "believers,” and if one does not pause on
this verse but continues and connects it to the next verse (“They would deceive
Allah and those who believe, and they deceive none but themselves; only they
perceive it not”), one completely changes the meaning of the verse, suggesting
instead that the believers are those who deceive Allah. (Sajawandi 2001)

Interpretability

Interpretability refers to the epithets, names and scientific and natural realities
which are far from the human beings’ full and only one understanding (Sajjadi
2000). This component possesses three aspects: One is how accurate a translator is
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in finding the equivalents- the degree of equivalency can be ranked as excellent,
good.... Two is the translator’s ability to transfer concepts using words from the
source language in target language. Finally, there is the effect of intertextuality,
which means the translator’s willingness to refer to other texts or whether the
translator has referred to other texts or parts of the same text for further
understanding.

A problem exists for interpretability in the presence of decisive and analogous
verses. The Quran’s direct reference to decisive and analogous verses comes in the
seventh verse of Chapter 3, Al-e-Imran,

He it is Who has sent down to thee the Book; in it there are verses that are
decisive in meaning- they are the basis of the Book- and there are others that are
susceptible of different interpretations. But those in whose hearts is perversity
pursue such thereof as are susceptible of different interpretations, seeking discord
and seeking wrong interpretations of it. And none knows its right interpretation
except Allah and those who are firmly grounded in knowledge; they say, ‘we believe
in it; the whole is from our Lord.’- and none heed except those gifted with
understanding.

Declarative verses say something authoritatively and do not even use similes for
the better understanding of the reader. For an example of this case one can refer to
verse 11 of Chapter 42, Al-Shura: “There is nothing whatever like unto Him.”

On the other hand, there are some other verses in which concrete examples are
used in order to make abstract concepts more tangible. For instance, in the verse
“The hand of Allah is over their hands” (Chapter 48, verse 10), a concrete physical
example is used, likening Allah to humans having hands, in order to convey the
concept better and more clearly. This verse is an analogous verse, that is, the reader
should not think that Allah is like a human being having a hand since— based on the
previously mentioned verse, “There is nothing whatever like unto Him”- such an
interpretation is thoroughly rejected. There are other examples of interpretability in
the Quran as well. There are, for instance, some verses in the Quran which describe
Heaven as a garden in which there are rivers of honey. These are examples of
analogous verses.

But in the first verse of Chapter 112 of The Quran, Al-Ikhlas, Allah says: “Say:
‘He is Allah, the One.”” In this verse, no simile is used and the translator should
transfer the exact words without entering any interpretations of the line; the reason is
that such verses are decisive verses (Taghavian 2001). Another example is verse 43,
of the second Chapter of The Quran, Al-Baqarah, in which Allah says: “and observe
Prayer and pay the Zakat.” This is a decisive verse in which the words are not to be
interpreted beyond what they mean; the translator does not need to interpret any
similes or metaphors (Taghavian 2001).
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1.1. Accuracy in Finding Equivalents
In translating the phrase each chapter starts with, Arberry uses “In the Name of
God” in which the capital letter of the word “Name” refers to the Oneness of God.
However, this is not a thoroughly accurate translation. It would be better to use the
name which Allah Himself has chosen for Himself that is, it is better to translate the
line as, “In the Name of Allah.”

Another example can be found in the translation of the word "sirat", which some
translators have translated as “path” and some as “way.” The semantic valence of
both words is rich and complicated. Both words bring with them myriad
associations, they exist in a web of cultural and literary allusions that the translator
must navigate with sensitivity and purpose (e.g., in religious contexts, the word
“way” automatically evokes Jesus’ assertion “I am the way, the truth, and the Life”
(as it is formulated by Christians). As a Muslim translator, do I want to drive my text
toward that association or away from it? Does using “way” overwrite one credal
claim with another, or do I just lose my reader by bringing up the image of salvation
through a person and all that entails?) From this point of view, the efficacy of the
translator in identifying the most appropriate word could have a very significant
effect on the quality of the translation. In translating the word "sirat" Arberry (1955),
Shakir (1990), Pickthall (1930), Muhammad Ali (2010) and Sher Ali (2004) have
used the word “path”, while in the translations of the Arabic Society under the
auspices of the king of Saudi Arabia (1996) and Abdullah Yusuf Ali (1937), the
more accurate word “way” is used.

Another example is the verse 62 of Chapter 2 of the Quran, Al-Baqgara, in which
Allah says “And the Jews and the Christians and the Sabians,” using the word
“Nasara”. This word is used in reference to the Christians, the reason being that it
comes from the word "Naseryeh" which is the name of an area in ancient Syria that
was Jesus’ homeland. Some translators, rather than translating the verse as “and the
Jews and the Christians and the Sabians” have translated it as “and the Jews and the
Tarsa and the Sabians”. In other words, some translators construed the word as
Tarsa, rather than Nasara. The word “Tarsa” is not a proper translation. The reason
is that “Tarsa” means “monk™ or “the one who fears Allah.” With regard to the
reason for Christians being called “Nasara” in the Quran, Bistoni (2012) mentions
three reasons. The first is that Jesus lived in a village called Nasereh (Jesus’
birthplace is called Nazareth in English). The second reason is because “Nasara”
means assistance and cooperation, and since the followers of Jesus assisted and
cooperated with each other, they were called “Nasara”. The third reason goes back
to Jesus’ own words, as he referred to his followers as “Helpers of Allah” (Al-Saff,
verse 14). For these reasons, translators should choose the best equivalent for
Nasara, which is the one that refers to the Christians.
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1.2. Accuracy of Transfer of the Meanings through Words

Transfer of meaning refers to the efficacy of the translator in accurately
transferring meanings. One example of the Quran’s words in this case is the word
“Rabb”, which refers to Allah, meaning “the Lord, the owner, and one who guides
others towards perfection.” (Makarem Shirazi 2006). Therefore, it includes two
meanings in itself— one is “the owner”, and the other is “the guide”. When the word
“Rab” is translated as “Lord”, only fifty percent of its meaning, that is, “the owner”,
is transferred to the reader; while the other meaning, “the guide”, is omitted from the
target text.

Arberry, Shakir, Muhammad Ali, Pickthall, and Sher Ali have used the word
“Lord” for translating the word "Rab" and, in keeping with what is mentioned
above, convey only half of the meaning of the word in the source text. This is while
Yusuf Ali and the Arabic Society of the King of Saudi Arabia have used the words
“Cherisher and sustainer” for translating the word,, which refers to both the
meanings, “the owner and guide”, but still does not include the meaning of “the One
who brings about your perfection” in the target text.

Another example is the word "Al-Samad" which is used in Chapter 112, Al-
Ikhlas. The word contains several meanings, including complete perfection,
sovereignty, magnificence, and knowledge and wisdom (‘Abd al-Wali, M., HurrT, A
2010). In translating this word, Arberry has rendered it as “the everlasting refuge”,
Shakir and Muhammad Ali have translated it as “he on whom all depend” and Yusuf
Ali has translated it as “the eternal, absolute”. Pickthall has translated it as “the
eternally besought of all” and the Arabic society of the King of Saudi Arabia has
used the word “Al-Samad” and has explained it in parenthesis as “the self sufficient
master whom all creatures need”. Sher Ali, meanwhile, has translated it as “the
independent and besought of all”. As one can see, none of these translations has
transferred the complete meaning of the word "Al-Samad".

Another example is verse 98 of Chapter Al-Isra’, in which the word "Rofat"
includes two meanings, both “grinding” and “dispersing”. Most Persian translators
have not been able to transfer both meanings.

1.3. The Effect of Intertextuality

The simplest definition of intertextuality is “the effect of texts on each other”
(Shuart-Faris and Bloome 2004). In other words, in order to understand the meaning
of a text, the reader needs to refer to other texts and the definitions expressed in
those texts. As a matter of fact, the ambiguous part of the text is turned to a puzzle
which could be solved by referring to other texts or other parts of the same text. The
importance of intertextuality is so great that Ibn-Kathir Damascus (1300-1373)
considers the primary method for interpreting and understanding ambiguous parts of
the Quran to be referring to other verses. As an example, for understanding the word
“Yowm” in the verse, " malek youm adin " in the first Chapter, Al-Fatiha, one has to
refer to Chapter 70, Al-Ma’arij. According to verse 4 of Chapter 70 Al-Ma’arij, the
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word " youm" here does not mean a 24-hour day, rather it refers to the Last Day,
which is equal to 50 thousand years.

Another example is the word “Naabod” which refers to “saying prayers.”
Referring to other verses, one can understand what is meant by “saying prayers”
here. According to Khoie (2007), three meanings have been introduced for “saying
prayers” in the Quran. Sometimes, it means obedience, as in verse 60 of Chapter 36,
Ya Sin: “Did I not enjoin on you, O ye sons of Adam, that you worship not Satan-
for he is to you an open enemy-" The second meaning of “saying prayers” is
“surrender” which can be understood through verse 47 of Chapter 23 Al-Mu’minun:
“and they said, ‘shall we believe in two men like ourselves while their people are
our servants?” In addition, sometimes “saying prayers” is used to refer to “the act of
worship” and "believe in", as can be seen in verse 36 of Chapter 13, Al-Ra’d: “say,
‘Tam only commanded to worship Allah and not to set up equals to Him.””

In order to understand the meaning of the word "Nastaain” in the verse Eyyaka"
"nastaain, one should refer to verses 45, and 153 of Chapter 2, Al-Baqara, in which
one is advised to seek help “with patience and prayer”. In order to find the proper
equivalent for the word "Serat” the translator needs to refer to such verses as verse
52 of Chapter Al-Shura, verse 126 of Chapter Al-An’am, verse 36 of Chapter
Maryam, verse 61 of chapter Al-Ya Sin, and verse 153 of Chapter Al-An’am so as to
understand that "serat" (meaning “way”) refers to a virtual way. This shows the
effect of intertextuality on translation.

2. Structural Aspects of Language

The structural aspects of language include syntactic elements and spelling, which

should be paid attention to in both the source and target text.
2.1. Syntactic Elements

Syntactic elements cover aspects of a language that deal with its grammar. One
aspect of syntax in Arabic is paying attention to conjugations. For instance, when we
consider the word "Rahim", one can consider its conjugation, which comes from
"faiil" which includes the concept of an action or a characteristic of somebody or
something with itself and the word "Rahim" is always translated as merciful. But the
word "Rahman”, the conjugation of which is based on "Fa’lan,” does not convey the
meaning of being eternal but instead suggests profusion. Therefore, in light of their
knowledge of conjugations in Arabic, the translator would translate rahman as “the
most compassionate” (Anushirvani & Mohammad Baygi 2009).

Another example is nominal and verbal sentences. A nominal sentence is said to
be more emphatic and permanent than verbal sentence, especially when the word
"inna" appears at its beginning. For instance, in the phrase "Inn allazina kafaru” (Al-
Bagarah, verse 6), the emphasis is on the fact that their disbelief is permanent.

Another example is the grammatical point that words such as “that” and “those”
are used in Arabic to refer to the magnificence of something. For instance, in the
verse "Zalikal kitabo lareiba fihe" meaning “that is a perfect book; there is no doubt
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in it” (Al-Baqarah, verse 2). The word "Zalika" meaning “that” refers to the
magnificence of the Quran. In translating this word, Arberry has used the word
“that” while all the other translators whose translations are analyzed in the current
research have used the word “this”. The reason for this preference of the word "this"
rather than "that" as the English equivalent of "zalika" might be rhetorically
justifiable in that the word "this" can be more emphatic as it refers to something
present.

The verse "Zalikal kitabo lareiba fihe hodan" (meaning “this is a perfect book,
there is no doubt in it; it is a guidance™) can be analyzed from two syntactic aspects.
If we consider each of the sentences in this verse as a complete and independent
sentence, that is, if we consider “this is a perfect book, there is no doubt in it;” as the
first statement and “it is a guidance” as the second statement”, one can interpret the
verse as such “there is no doubt in this perfect book of guidance.” But looking from
another perspective in Arabic syntax, one can consider the first part, “this is a
perfect book, there is no doubt in it,” as a subordinate clause to the main clause of “it
is a guidance” in which case the emphasis falls on fact that the Quran is a source of
guidance. Since guidance is one of the most heavily emphasized features within the
Quran itself, it may be better to consider the second analysis of the verse when
translating it. However, considering the Arabic syntax, both interpretations of the
verse, independent and dependent, are accurate and might be helpful to show what
those two different versions would look like.

Another syntactic element of the Quran which should be considered while
translating is paying attention to articles such as "al", which in English is replaced
with the article “the” in order to refer to something which is already known. In the
verse 92 of Al-Bagarah, for instance, it says “And Moses came to you with manifest
Signs, then you took the calf for worship in his absence and you were transgressors.”
The word "Al-Ejl" (“the calf”) is known here and refers to one particular “calf”.
Therefore, Arberry (1955), Shakir (1990), Yusuf Ali (1937), Muhammad Ali (2010),
Pickthall (1930), Sher Ali (2004) and the Arabic Society (1996) have accurately
translated the word as “the calf”.

2.2. Orthography

With regard to spelling, one should pay attention to the fact that English words
have two spellings, one British and the other American. What is important is that the
translator should be consistent in using either British or American spelling. For
instance, when one uses the word “labour” with its British spelling, all throughout
the text they should be consistent in using the British spelling and avoid using
“labor”, which is its American spelling. In the source text also, sometimes some
spelling changes have appeared because of changes in conditions. For instance, the
word "serat" (way) was once spelled with the letter “sin” but due to some phonetic
changes in the language, has changed to "serat” with sad. The translator should also
consider this spelling change while translating the Quran.
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Another example is “Admonish, therefore, for thou art but an admonisher; Thou
hast no authority to compel them” (Chapter 88 Al-Ghashiyah, verse 21-22) in which
Allah has used the letter "u=" for the word "moseiter". Since the word "moseiter”
comes from the word "satr" with "o", the word should have been spelled by the
letter "+" but, most probably to reflect the Prophet’s pronunciation, they have used
"u=" rather than "u", since in Arabic the two letters are pronounced differently.

Another example with regard to spelling is related to words that can be
connected to or separated from each other in writing. The translator should be alert
to such spelling notes. For instance, the word mimma in the verse 3 of Al-Bagara is
a combination of the two words "min" and "ma": “[the righteous] who believe in
the unseen and observe Prayer, and "mimma razaghnahom yunfeghun" spend out of
what We have provided for them”. The translator should pay attention to this while
translating.

3. Being Faithful to the Meaning
Seven points should be considered with regard to the factor of faithfulness.
3.1. Meticulousness in the Choice of Words

The translator should choose a word that is closest to the meaning of the target
word and conveys all the features and connotations of the original word to the
reader. This should be paid attention to with regard both to words in the source text
and words in the target text, so that one can choose the most accurate equivalents for
the translation of words.

The words "enzar", for instance, has two parts to its meaning, one is
“understands” and the other is “evades”. Motahhari (2014) believes that the best
equivalent for the word is “warning”; therefore, the phrase “anzartahom” should be
translated as “or we have caused them to evade [harm]”.

Another example is the word "Mottaghin" which has both positive and negative
connotations. Motahhari (2012) has used the word “righteous”, while Taleghani
(2002) has used the word “pious”; but the word itself is meant to describe a person
who pays attention to themselves, does good and takes care to do his/her duty.
Therefore, the translation which can be proposed for this word in English is “do their
duties or they can be conscious of their duties, or just conscientious” which includes
both the positive aspects of the word and doing good deeds, as well as avoiding the
unclean; in this way the whole meaning of the word is kept and transferred in
translation.

3.2. Environmental and Social Style

“Environmental and social style” refers to social and geographic characteristics
of the readers. For instance, as Arabs have a close connection to deserts and camels,
in Arabic there are a lot of words for camel- for example, ibel, jamal, nagheh-, each
of which emphasizes one special characteristic of the animal. In some geographical
parts of the earth such as the Arctic, however, there is no such animal. However, in
the Arctic the residents have a special name for every kind of snow. Therefore, in
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translating words which have several meanings and connotations in the source
language but for which there is only one equivalent in the target language, the
translator can use only one word in translation. For instance, in the verse 64 of
Chapter 11, Hud, the word "nagheh” is used, which in Farsi can be translated only
by the word "shotor" and in English, of course, there is only the word “she-camel”:

’And O my people this is the she-camel of Allah as a Sign for you, so let her
alone that she may feed in Allah’s earth, and touch her not with harm lest a near
punishment seize you.” But they hamstrung her; then he said, ‘Enjoy yourselves in
your houses for three days. This is a promise which is not a lie.’

Pay attention to the following two verses: “do they not then look at the camel,
how it is created” (verse 17, Al-Ghashiyah) Moreover “...nor will they enter Heaven
until a camel goes through the eye of a needle.” (verse 40, Al-A’raf). In these two
verses also the words "ibel"and "jamal" both refer to “camel”, but there is only one
word in English for them.

Another example is the word "Al-Salat” which in Farsi is referred to as "namaz"
so as to be understandable for the Persians’ former religion. Before the advent of
Islam, the Persians were followers of Zoroaster. The word "serat" is translated into
Farsi as "pol" (meaning bridge) although it does not have such connotation in
Arabic, because it fits with the Zoroastrian religion in which there is the Chinvat
Bridge. (Mohammad Beigi 1999)

Another instance which can be referred to is the verse, “He it is who made the
sun radiate a brilliant light and the moon reflect a luster” in which the words "ziya"
and "noor" are used, for which many of the translators have used the word
"rowshanaie". Only when these two words are used together have they translated
them differently to distinguish them from each other. As an example, Khoramshahi
(1993) has used the word "rowshan" as the equivalent for "ziya" and the word
"taban" as the equivalent for "noor" in order to differentiate the extremely dazzling
light (ziya) from the merely bright light (noor). However, when these two words are
not used together, the same translator has not differentiated them from each other
and has used one word for both of them.

3.3. Text and Discourse

The kind of text and the discourse affects the choice of words, structures and
manner of expression. As an example, when the translator is translating a religious
text, they need to use structures and terms which have religious connotations. The
word “salvation” has different connotations for Muslims than it does for Christians,
though it exists as a term in both religions. In the Bible (John 11-12) the word
salvation refers to eternal life, the prerequisite of which is following Jesus’ words
and instructions since he saves us from the hideousness of sins and forgives the
Original Sin and leads humans to eternal life.

Another example is the word "asmaehem" for which the translators have used the
two words “ear” and “hearing”. Here the word hearing is more extensive than the
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word “ear”. In fact, “ear” is a part of the hearing system in the human body. Based
on the text one can understand that it meant the ear as part of the hearing system of
the body. Therefore, in the verse 7 of Al-Bagarah— “Allah has set a seal on their
hearts and their ears, and over their eyes is a covering and for them is a great
punishment”— "same" means ear as part of the body that can be understood based
on the text that is also referring to ear and eye. Another example is the word “bless”
which is specifically used in religious texts when they are referring to kindness and
benediction. Another example is the word “except” for which the translators use the
word “save” that is a bit archaic..

Linguistic and non-linguistic structure can also affect the translation. Linguistic
structure refers to the context around a word and non-linguistic structure refers to
anything other than words that affects the meaning of a sentence. One example of a
linguistic structure which affects the translation is the antonyms which can be found
in such verses as verses 31 and 32 of Chapter 75, Qiyamah, in which Allah says:
“For he neither accepted the truth, nor offered Prayers; but he rejected the truth and
turned his back.” In this verse, the words "sedgh" and "Kezb", which are antonyms
in Arabic, and similarly the words "Sala" and "tawala” constitute the meaning of the
sentence.

3.4. Phonetic Effects

Phonetic effects should also be paid attention to while translating the Quran. The
word "sirat" for instance, in the phrase “the way of those on whom Thou hast
bestowed Thy blessings” was in fact "sirat" with "sin" which comes from "sirt"
which means “embracing”. But based on sound replication the sounds of a word are
changed to make pronunciation easier. The word appears with the spelling of
"sirat"— that is to say, the phonetic changes have affected the spelling of the word,
and this may mislead the translator.

With regard to the phonetic effect of the words, one can point to the effect of
emphasize on words. In the eighth verse of Al-A’raf(3a) a3 &33305) if the
emphasis is on word )8V (the weighing) the meaning of the sentence in Arabic will
be: “the weighing on that day will be definite and true” but if the emphasis is on
&=l the meaning of the sentence is: “the deed will be weighed by Allah and it should
be done” (JawahirT 2008).

3.5. Words: The Relation between Part and Whole

Some words are subcategories of other words, that is, the meaning of a word is
included in another word. In other words, one word is more general and contains
some other words in itself as well. For instance, the difference between the two
words "sabil" and "serat" (way) is that "serat" contains the meaning of "sabil" as
well; in fact, the word "serat" is more general and comprehensive. Another example
is the word "Alrahman", which shows Allah’s mercy which is open to all creatures,
while the word "alrahim" refers to a special mercy which is open only to Allah’s
special believers (Makarem Shirazi 2006).
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3.6. Special Expressions

Special expressions include some words or phrases that have no equivalents in
the target language. One example is the word Allah, which has no equivalent in any
language. We need to use some other words along with the translation of the word
Allah in order to convey the special characteristics of Allah. Allah is a word which
is more general and comprehensive than the word God. In contrast to God, it does
not have any physicality. In Christianity, for instance, the concrete form of God is
God the father, God the son, and the Holy Spirit, but in Islam there is no concrete
form for God. In fact, Allah is a God on whom one can depend and whom one can
ask for help. In contrast to other gods, He does not need to prove His existence
through miracles. One cannot attribute human features to Him. It is because of these
differences between the word God and Allah that the best equivalent is Allah itself.
In The Quran, Chapter 27, Al-Naml, verse 9: ““O Moses verily 1 am Allah, the
Mighty, the Wise’” and also Chapter Ta ha, verse 14: ““Verily I am Allah; there is
no God beside Me. So serve Me, and observe Prayer for my remembrance.”” Allah
refers to the name Allah which He has chosen for Himself and which refers to His
oneness, which one should pay attention to in translation.

3.7. History of Words

An example of changes in the use of words is the difference between Old
English and modern English. In Old English, words like “thy, thou, and thee” were
used a lot, but nowadays there is no equivalent for these words in modern English
and they are referred to as obsolete words. Of course, sometimes the translators use
such words in translating ancient texts in order to show archaism of these texts.
Therefore, there is no wonder why they use words like “Thee” in translating the
word "Anta". Another example is the word “succor” which is used in translating the
word "nastain". The word “succor” was used in old English as “refreshment” but
now it means “give someone aid”. Another example is “unto” which in old English
meant "to, until” but in modern English it is not used very much or at least does not
have much use. Another example is the word “bestow” which in old English meant
“putting a thing in a place” (like modern "stow") but now in modern English it
means “to give to a person”. The word “hast” is also old form of “have” or “has”
which is not very much used in modern English. But, Arberry (1955), Shakir (1990),
Abdullah Yusuf Ali (1937), Pickthall (1930), Sher Ali (2004) have used the word
“hast” in translating the word “have”, in "anamta aleihem" meaning “to whom thou
hast bestowed thy blessing”, which is used in present perfect tense in English, but at
the same time also reminds us of the antiquity of the Quran.

Another example is the words "sayare" and "maeda" which in modern Arabic are
used to convey the meanings “driving” and “eating”, respectively, in Quranic
translations one cannot use their modern meanings (Alavi Nejad 2000).

43



Language Art, 7(3): pp.31-54 Lo 5| & o )les ¥ 0,90 oyl y aalibiad f¥

In fact, changes in the meanings of words are one of the factors the translator
should consider in both the target and the source texts. Consider, for example, verse
38 of Chapter Al-Isra’, in which the word "makruh" has been used to refer to “a
deed which goes against Allah’s orders”, like murder or adultery, rather than in its
modern meaning of “a deed which it is better not to do” (a much milder degree of
disapproval). The translator should be careful to use words that covey the
hideousness of such deeds.

4. Style

The translator should consider style—, which includes aesthetic, rhetorical, and

lexical aspects of words— as an important factor in translating the Quran.
4.1. Aesthetic and Rhetorical Aspects

As Maytham-ibn-Ali-ibn-Maytham Bahrani (2012) quotes, Ali ibn Abi Talib in
Nahj al-Balaghah (vol 3 p. 481) quotes says: "the repetition of the Quran never tires
anyone"; this is what Imam Ali says about the rhetorical effect of repetition within
the Quran. One example of such repetition is that of the phrase "the most
compassionate, the most merciful”, which occurs in "In the Name of God, the most
compassionate, the most merciful” at the beginning of the first Chapter, Al-Fatiha,
and is also repeated after "Lord of all the worlds". The reason for the repetition of
the phrase here is to emphasize the fact that at the same time that Allah is powerful,
he is also compassionate and merciful. As a matter of fact, such repetition makes the
concept more decisive and is not tiring at all.

In the Quran in verse 23 of the second Chapter, Al-Bagarah, Allah also says:
“And if you are in doubt as to what We have sent down to Our servant, then produce
a Chapter like it, and call upon your helpers beside Allah, if you are truthful.” The
verse reflects eloquence and the rhetoric used in the Quran which shows that the best
and the most magnificent words are selected in its composition, which nobody can
bring something like it.

Using "iyyaka naabod" instead of "naabodok" shows the aesthetic beauty of the
Quran. Here, the object of the sentence comes before the verb and not after it, as in
"naabodok". This conveys the meaning that the act of worship is only worship of
Allah; otherwise it would not convey such meaning. Here the translator must use
words that show that we worship only Allah and nobody else. Pickthall, for instance,
has used the word “alone” and Arberry has used the word “only” in his translation.

Another example which can be referred to in order to show the aesthetic beauty
of the Quran is the use of similes and metaphors. For instance, using the verse
"seratalmostaghim" or "the right way" is an example of a simile in the Arabic
language, since there is no physical and concrete and tangible way to the Heaven,
but rather it is referring to an abstract spiritual way. Another example is the verse 65
of Chapter Al-Saffat, where the fruit of the tree “Zughum” is likened to “the heads
of serpents”, which is a literary device used to increase the beauty of the Quran’s
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verses. The verse reads as follows: “The fruit thereof is as though it were the heads
of serpents.”

Another literary device used in the Quran is exaggeration. For instance, in the
verse: “...nor will they enter Heaven until a camel goes through the eye of a needle”
(verse 40, Al-A’raf) Allah has used exaggeration in order to show the impossibility
of some people entering Heaven (Zarkob and Amini 2014).

4.2. The Extent of the Formality of the Text

Some words and structures make speech more formal. For instance, when one
uses “whereof” instead of “of what” or “of which” it shows the formality of the
speech. Another example is using the preposition “upon” which is, in comparison to
“on”, more formal.

4.3. Lexical Aspects

Concerning lexical aspects of Arabic language, the Quran follows the same
phonetic sounds as exist in Arabic literature (Zarkashi 1997). In fact, in the Quran
words have been used which are harmonious and bring about a pleasant voice,
which itself adds to rhetorical brilliance of the Quran and is a miraculous aspect of
it. Tehrani (1995) maintains that, for instance, in the Chapter Al-Najm words are
chosen to bring some kind of rhythm to the verse:

"By the stemless plant when it falls, your companion has neither erred nor has he
gone astray, nor does he speak out of his own desire; it is nothing but pure revelation
that has been revealed by God. The Lord of mighty powers has taught him, the One
Possessor of strength. So He manifested His ascendance over everything, and he
revealed His Word when he was on the uppermost horizon, then he drew nearer to
God; then he came down to mankind, so that he became, as it were, one chord to two
bows or closer still. Then, He revealed to His servant that which He revealed.”

One notices that all of the verses end with an "a" sound, which brings about a
beautiful rhythm and makes the sound of the Quran pleasant for its readers and
audience. Another example of such an effect is in the verses of Chapter Maryam,
most of which end with an "a" sound

...this is an account of the mercy of thy Lord shown to His servant,
Zakariah. When he called upon his Lord, a secret calling, he said, ‘My Lord, the
bones have indeed waxed feeble in me, and the head glistens with hoariness, but
never, my Lord, have I been unblessed in my prayer to Thee.

5. The Effect of Different Readings

What is meant by “reading” is "reading aloud and listening to" the Quran in
order to understand it, not for the beauty of the voice of the reciter (Alavi Nejad
2000). Fourteen different kinds of readings are offered for the Quran; they were
done by seven readers of the Quran, each of whom had two narrators. The first
reader was Aasem-ibn-bahdaleh whose first narrator was Hefs-ibn-Soleyman-ibn
Al-Moghayareh and whose second narrator was Abobakr-ibn-Ayash. The second
reader was Hamzeh-ibn-Habib-ibn Amareh whose narrators were Abo Muhammad
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khalf-ibn-Hesham and Abo Isa Khaled-ibn-Khaled Soof, respectively. The third
reader was AbolHassan Ali-ibn-Hamzeh known as Kasace, whose narrators were,
respectively, Abo Omar Hefz-ibn-Omar (known as Al-Doori) and AbolHares Isa-
ibn-Verdan Almadani, known as AbolHares. The fourth reader was Abo-Emran
Abd-Allah ibn-Amer, whose narrators were, respectively, Abdo-Allah ibn Ahmad
(known as Ibn Zekvaan) and Hesham ibn-Ammar Al-shami (known as Hesham).
The fifth reader was Nafe ibn-Abdo-Al-Rahman and his narrators were Isa-ibn-Mina
Al-madani, known as Ghaloon, and Abo-Saeed Osman ibn-Saeed Al-Mesri, known
as Versh. The sixth reader was Abdo-Allah-ibn-Kathir ibn-Almotalleb Al-makki,
whose narrators were, respectively, Abo-Al-Hassan Ahmad-ibn-Abdo-Allah, known
as Al-Bazzi, and Abo-Amr Muhammad-ibn-Al-Rahman ibn-Muhammad, known as
Ghanbal. And finally the seventh reader was Abo Amr-ibn-Al-Ala, whose narrators
were Abo Amr Hafs ibn-Amr, known as Aldoori, and Abo-Shoayb Saleh ibn-Ziad,
known as Soosi, respectively (Pourfarzeb 1989). Hafiz also points to this tradition or
narration of the Quran in the line:

“To thy complaint, love reacheth, if like Hafez

Thou recite the Quran with the fourteen traditions.” (Bell 1928).

An example of using these variant readings to inform translation arises in
connection with two readings of the fourth verse of the first chapter of The Quran,
Al-Fatiha, in which both the word “malik” and the word “maalek” are used. The
word "maalek" refers to ownership and possession. When somebody is the owner of
something, he both possesses it and reigns over it. Therefore, the word "maalek”
includes the meaning of "malik" in itself as well. But this is not the case with the
word "malik" since it means reigning over something. One can reign over something
but not own it; that is, the word "malik” sometimes conveys the meaning of
ownership and sometimes does not. Therefore, when one considers the reading
semantically, the word "maalek" is a better and more appropriate word. Of course,
one should pay attention to the fact that among the fourteen famous readings of the
Quran, Aasem and Kasaee both used the word "maalek”, while all the other readers,
among them Hamzeh, Ibn-Amer, Nafe, Ibn-Kathir, Abo-Amr, used the word
“malik”. But if we consider the reading grammatically and syntactically, the word
"malik" is a more appropriate translation of the word, since in Arabic the word that
is related to the concept of time is "malik" not "maalek” in "malik al asr" meaning
the owner of time. Since malik y owm al din", meaning the Owner of the Day of
Judgment, refers to the concept of time, it goes more with the Arabic syntax to
consider the reading of "malik yowm al din" in translation.

Among the translations analyzed here, only Pickthall (1930) appears to have
considered "maalek/malik yowm al din" in translating the line: the translation he
offers for the word is “owner”. Meanwhile, the other six translators have used the
word “master”, which is equivalent to the word "malik". Another example is verse 4
of Chapter Al-Fil, in which two readings of one word are present: “striking them

46



YY Framework for Quran Translations.. .13 gbae> 5 oL, 5 Juodov Glp szl

against stones of clay.” If the word is read as "yarmihim" it means that Allah is the
subject of the sentence, based on Arabic syntax and so Allah is striking them with
stones of clay. If instead the word is "tarmihim" in Arabic, the subject of the verb
must be feminine and the meaning of the sentence changes to “the birds strike them
with stones of clay”.

Among other examples of different readings of the Quran which affect the
meaning and thus the translation of the words, one can refer to “lamastom,
lamastom”, and “alriah, alrih” (Suyuti 1990).

6. The Translator’s Record

With regard to the translator’s record, one can say that the religion and mother
tongue of the translators greatly affects their translations. The translator tries to
translate the verses based on their own worldview. Furthermore, the extent of the
translator’s familiarity with the target language, and the common aspects of the
translator’s mother tongue and the target language are very helpful in the process of
translation.

Arberry was a British Orientalist who was Christian and had studied Arabic and
Farsi and this had an extensive effect on his translations. For instance, in translating
the word "Allah" Arberry has used the word “God” which is more in line with his
own religion. Arberry has not paid much attention to the semantic difference of the
two words, “Allah” and “God” and has translated the word to “God” for the
Christian readers of the text.

You should pay attention to the fact that mastery of the Arabic language
improves the translator’s understanding of the meaning of the source text. However,
one can be definitely sure about the accurate transfer of the meaning from source
language to target language, only on the condition that the translator has a good
mastery of the target language as well. Among the translations which were analyzed
in the current study, Shakir was a native speaker of Arabic and this could affect his
understanding of the Quran’s verses. On the other hand, since he was not a native
English speaker, this could also affect his ability in conveying the meanings (which
he understood well in the Arabic text) to English. Abdullah Yusuf Ali and
Muhammad Ali lived in India and were Indians. Yusuf Ali was Muslim; but
Muhammad Ali was a follower of the Ahmadiyya sect. Sher Ali was Pakistani and a
follower of the Ahmadiyya sect. All three of them may have faced problems
transferring the concepts into English because their mother tongue was not English.
Pickthall was Muslim and a native English speaker who may not have had any
problem in translating the words into English, but may have had problems in
understanding Arabic texts.

Among the effects of the translators’ record and life, one can refer to the point
that Yusuf Ali lived in the West for many years and was closely familiar with
western culture and life, which affected his translation in such a way that in his
translation of the Quran he used words that are more in accordance with
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Christianity. For instance, in referring to the Prophet Mohammad he used the word
“apostle” that was used in order to refer to Jesus’ twelve apostles. That is why
Picktall has criticized Yusuf Ali for his use of such words in his translation of the
Quran (Nassimi 2008).

His lack of mastery over the English language, according to Irving (1985)
(quoted in Nassimi (2008)), made his translation full of redundancies. An example
of wrong translation in Yusuf Ali’s translation of the Quran could be his translation
of the second verse of the second Chapter, Al-Baqarah, “This is the book. In it is
guidance sure without doubt to those who fear God,” in which he interpreted the
reason for there being no doubt in the uniqueness of the Quran as its being a
guidebook for the humans. While it is due to its being sent from Allah and most
translators have also translated the verse with the second interpretation. (Nassimi
2008)

Among the translators of the Quran who were not Muslim, one can mention
Muhammad Ali, who was a follower of the Ahmadiyya sect and whose religion has
affected his translation. For instance, he has changed or has not translated well the
verses which refer to Jesus or Muhammad as being Allah’s prophets. For instance, in
verse 60 of Al-Bagarah, which refers to one of the miracles of Moses in which he
struck the rock with his rod and there gushed forth from it twelve springs, the
translator avoids translating the verse. In verse 102 of Al-Bagarah, he avoids
translating Harut and Marut’s beings Angels of Allah. He also denies the fact that
Jinn listen to the Quran (referred to in verse 1 of Chapter Jinni) and he also denies
the killing of Abrae’h’s army by swarms of birds and does not mention it in his
translation. Among other translators of the Quran who are not Muslim, one can also
refer to Sher Ali who is a follower of the Ahmadiyya sect (Kidwai 1988)

According to Kidwai (1988), Arberry is another translator of the Quran who is
not Muslim and has made inaccurate translations of some parts of the Quran. For
instance, he translates Chapter Al-Enfal, verse 59 of the Quran thus: ‘And thou are
not to suppose that they who disbelieve have outstripped Me; they cannot frustrate
My will'. According to Kidwai, however, the correct translation of the verse should
be: 'Let not those who disbelieve deem that they have escaped Me'.

Another example is that in translating the phrase “the illiterate Prophet” Arberry
has used the phrase “the ordinary prophet” and has emphasized the ordinary human
character, rather than the illiteracy of the prophet.

7. The Revelation of the Verses of the Quran

The ‘"circumastances of revelation” or "occasion of revelation"of the verses
refers to the reason and the situation under which the verses were revealed to the
prophet. Mohammad Bagher Mohaghegh (1985) in the Book Mohaghegh's
Interpretation notes that if there was a reason behind the revelation of Chapter Al-
Ikhlas, there should be an antecedent for the pronoun “He” (in the verse: “Say He is
the One” which, he believes, refers to Allah.)

48



¥a Framework for Quran Translations.. .13 gbacx 5 Jb5,0 5 Juolos Glp szl

Another example is Al-Baqarah, verse 41:

And believe in what I have sent down which fulfills that which is with you, and
be not the first to believe therein, and barter not My Signs for a paltry price, and take
protection in Me alone.

While translating this verse, one should pay attention to the fact that the people
to whom this verse is addressed are the unbelievers who derided the Quran because
there are some references to bugs and spiders in it. Answering these unbelievers,
Allah revealed these verses to Prophet Muhammad (Makarem Shirazi 2006).

Another example with regard to revelation is the verse 104 for Al-Bagarah, in
which Allah says: “O ye who believe! Say not ‘Ra’ina’ but say, ‘Unzurna’ and
hearken and for the disbelievers is a painful punishment.” In translating this verse,
one should be aware of the circumstances of its revelation. Allah has forbidden the
use of the word “Rai’na” and the reason is that this word has two meanings, the
second of which was used by the Jews to scold the Muslims, while its first meaning
refers to “giving time”. The Muslims used the word in its first meaning in order to
ask the Prophet to introduce his ideas more slowly so that they would have more
time to comprehend those ideas. This is while the word could also mean “scold us”.
Although the first meaning of the word is “giving time”, Allah forbids Muslims
from using the word and asks them to use the word “Unzurna”, which has only one
meaning which is “giving time” and by which the Jews could not scold Muslims
anymore (Makarem Shirazi 2009).

Another example of the circumstances of revelation being relevant to the
translation of the Quran is verse 158 of Al-Baqgarah, which says:

Surely, Al-Safa and Al-Marwah are among the Signs of Allah. It is, therefore, no
sin for him who is on pilgrimage to the House, or performs ‘Umrah, to go round the
two. And whoso does good beyond what is obligatory, surely then, Allah is
appreciating, All-Knowing.

The reader who reads this verse may ask him/herself, “Why it is said in this
verse that ‘It is, therefore, no sin for him who is on pilgrimage to the House, or
performs ‘Umrah, to go round the two’?” One should pay attention to the cause of
revelation of this verse. According to Ibn Kathir Damascus this verse was revealed
to the prophet because some Muslims thought that going round Al-Safa and Al-
Marwah was a sin, as between the two places there were two idols named “As’af”,
on Al-Safa, and “Naeleh,” in Al-Marwah. Since the act of worship in these two
places was one of the things done before Islam, the Muslims considered the act of
worship there to be sinful. Then this verse was revealed to the prophet, countering
this belief and allowing the Muslims to worship Allah between these two places (Ibn
Kathir Damascus 1998).

Conclusion

The first question of the current research was whether or not one could identify a

framework with special factors for translating the Quran. The answer to the question
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is that, through the discursive, semantic and syntactic analysis referred to above, one
can. The second question was, “If the answer to the first question is yes, what is that
model and what criteria does it have?” The answer is that one can consider eight
factors significant in the translation of the Quran, all of which may have
subcategories, and that some of these factors may overlap. These factors are:
punctuation, interpretability, and structural aspects of language; loyalty to the
meaning of the source text; style and the effect of different readings of the Quran;
and the translators’ record, the revelation and its subcategories. According to
linguistic analysis of the source and target languages, the present study concludes
that, although the translation of the Quran is a difficult and complex task, the
difficulties can be alleviated to some extent through linguistic analysis of both the
source and target languages. Taking into consideration the above-mentioned points,
one can identify different factors that are influential for translators in translating the
Quran and that can also be very effective for scholars in the field of translation
studies to evaluate the translations of the Quran.
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The present study focuses on cohesive devices in terms of frequency rate. In doing
so, the surah of “Bacara” has been contrastively compared with its English rendering
version. The Arabic text of the holy Quran was selected as a source text and the
English translation as a target text. Cohesive devises were reference, ellipsis,
conjunction, substitution, and lexical markers. The religious texts are sensitive, and
that’s why they were broadly identified along with their subcomponents both in the
ST (source text) to the TT (target text), then counted and compared. The study
employs descriptive qualitative methodology and describes the specific cohesion
relations in every sentence, so the model of Halliday and Hassan’s (1976) followed.
In summary, the result obviously confirms that the comparison of the frequency of
each component of cohesive devises between the original Arabic text and the
English rendering has some differences and discrepancies in strategy and application
by the translator.
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Introduction

According to Halliday and Hasan’s (1976) analysis, approximately fifty percent of
cohesive ties are lexical, and according to Halliday (1991), there is a difference
between registers, from closed and limited to comparatively free and open-ended.

Buitkiene (2005), on the relationship between cohesion and genre, mentioned that

a great variety of texts and discourses are learned or acquired consciously, such as
technical, legal, and medical discourse, or are simply picked up throughout people’s
lives. Moreover, the type and frequency of text-cohesive devices and their
distribution must be used in describing the characteristics of different types of
discourse. He intended to examine the distribution and frequency of cohesive
devices and ties in literary texts, popular science texts, and newspaper articles.
He stated that text type and register ascertain the functioning of a special form of
language to create different types of texts. Buitkiene added that there are three
factors for the presence and frequency of cohesive devices in different text types that
are of primary value: field, tenor, and mode. Contrastive research has revealed that
cohesion varies with the modality of discourse, that is, spoken or written discourse
(Thompson, 1994; Tanskanen, 2006); even cohesion varies with spoken and written
genre (Taboada, 2004) and with registers (Mccarthy, 1991). Louwerse, Mcnamava
and Graesser, 2004).

If a writer, as a text producer, intends that his or her text lay claim to a certain
genre, he must provide an underlying pattern throughout the text. For example, the
dominance of lexical cohesion in the genre of legal text is extremely obvious
(Thompson, 1994; Tanskanen, 2006); even cohesion varies with spoken and written
genre (Taboada, 2004) and with registers (Mccarthy, 1991). Louwerse, Mcnamava
and Graesser, 2004) or conjunction in the genre of academic (Thmpson, 1994;
Tanskanen, 2006); even cohesion varies with spoken and written genre (Taboada,
2004) and with registers (Mccarthy, 1991).

Literature Review

The investigation aims at comparing the English opinion articles and their
Persian translations with regard to the use of marked and unmarked themes, and the
research question is:

To what extent are opinion articles written by American columnists and their
Persian translations different with regard to the marked and unmarked thematization
patterns?

This study is devoted to characterize thematization patterns or theme/rheme
organization in the sample of English newspapers and their translations into Persian.
Thematization Patterns

Ahmadi & Rezaie (2015) researched the textual cohesion in “Munajat Namih”
by Khajih Abd-Ollah Ansari, the poet and mystic in the ninth and tenth centuries,
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based on Halliday and Hasan (1985, 1976). Having selected 30 cases of Munajats
from Munajat NHalliday and Hasan (1985, 1976). Having selected 30 cases of
Munajats from Munajat Namih to discovercohesive devices, they have calculated the
frequency of their functions and concluded that the most basic cohesive devices in
them are personal pronouns. Repetition of the same word is ranked in the second
place, and additives are ranked in a third place. Furthermore, collocation and verbal
ellipsis are from among important cohesive devices in Munajat Namih Fatemi, Kafi
and shahriarpour (2014) investigated cohesive devices and stated that, among
Halliday & Hassan's models of cohesion, referencing principles, especially
demonstrative ones, played a remarkable role in establishing meaning & texture in
the newspaper.

Abdul Rahman (2013), in his research on the use of cohesive devices in
descriptive writing, believes that "the misuse of cohesive devices is prominent in the
writing of these Arabic L1 students. This phenomenon not only creates disorganized
texts but also renders the content incomprehensible to the reader.”

Baker (1992) maintains that references are semantic relations between a word
and the entity in the real world that they refer to. Nevertheless, they have restricted
their models to relationships, that exist between two linguistic elements. Models can
be textual or semantic. She adds that languages have particular items that show the
property of reference in the textual sense and these require the reader to look
elsewhere for their interpretation and trace participations, events, entities, and so on,
in the text. To establish chains of reference in languages, for instance, a name or title
is first mentioned explicitly and then referred backward or forward by pronoun. By
the same token, pronouns are the most common reference item in English and other
languages.

She adds that (Thompson, 1994; Tanskanen, 2006) even cohesion varies with
spoken and written genre (Taboada, 2004) and with registers (Mccarthy, 1991).
Louwerse, Mcnamava and Graesser (2004) have investigated the pattern of reference
in three genres of American English: fast-paced popular narratives, spontancous
conversation and written expository prose. Her studies resulted in the finding that
there is a difference in the distribution of pronoun versus full name phrases from one
discourse to another, and every language has a general preference for patterns of
reference.

For example, Callow (1974) explains that some languages, like Hebrew, have a
preference for using proper nouns rather than pronouns to trace participation.

In other languages, such as Brazilian Portuguese, we prefer to use more lexical
repetition, but in Japanese and Chinese, omitting the subject of the following clauses
is a sign of continuity of reference.
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As for substitution and ellipsis, unlike reference, Baker believes that they are
grammatical relationships rather than the semantic ones. In substitution, for her, “an
item(s) is replaced by another item(s)”. She gives some examples from Halliday and
Hasan (1976):

You think Joan already knows? I think everybody does (Does replace knows).

My axe is too blunt. I must get a sharper one. (One replace axe).

I will have two poached eggs on toast, please.

I will have the same. (The same replaces two poached eggs on toast).

According to Baker, an ellipsis is the omission of an item that is replaced by
nothing. These examples of ellipsis are from Halliday and Hasan (1976) too.

Joan brought some carnations, and Catherine some sweet peas.

(Omitted item: brought in the second clause).

Here are thirteen cards. Take any. Now give me any three.

(Omitted items are cards after any in the second clause and cards after any three
in the third clauses).

Have you been swimming? Yes, I have. (The omitted item is: been swimming in
the second sentence).

Mona Baker adds that there is no clear boundary between reference, ellipsis,
and substitution.

She gives examples from Hoey (1991).

Does Agatha sing in the bath?

1. No, but I do.

ii. Yes, she does.

iii. Yes, she does it to annoy us, I think.

Mona Baker examines the original Arabic text and its English translation
version and explains that in each language, the grammatical system specifies the use
of certain devices in preference to others. The Arabic language, for example, tends
to use a high level of lexical repetition with respect to its grammatical structure, and
the English language, to avoid ambiguity, has to use pronouns more.

According to Baker (1992), "conjunction involves the use of formal markers
to relate sentences, clauses, and paragraphs to each other." She classifies the
conjunction into five headings:

a. additive: and, also, in addition

b. adversative : but, yet, however

c. causal: so, for, because

d. temporal: then, next, after that

e. continuatives : now, of course, well, any well

She also holds that, in addition to these conjunctions, punctuation systems are
a type of conjunction that refers to relations and breaks between chunks of
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information in a text. She further points out that three issues are important and must
be mentioned. First, in each context, the same conjunction may indicate different
relationships. Second, other means can also signal these relationships. Third, only
conjunctive relations haven't signaled relationships between external phenomena.

Mona Baker investigates kinds of languages such as German, Arabic,
Japanese, and Chinese in terms of conjunction and explains a particular feature of
them in the use of these cohesive devices.

Design of study

Because this research is a case study and pilot one, the selected corpus consists
of a Quran surah, namely, Al-Bagara (the Cow). The main focus was to analyze the
disbursal notions of cohesion, including reference, conjunction, ellipsis, substitution,
and lexical ones. In Arabic text as a source text and two target versions, that is,
English, to make the analysis more intelligible and avoid confusion, the examination
has been performed broadly along with their subcomponents.

The main procedures pursued in this research were as follows:

1) First, the original text was carefully analyzed in order to find cohesive
devices.

2) Second, cohesive devices were detected in the target text, English.

3) Third, they were compared attentively.

4) Fourth, the detected devices and ties were traced and explained.

5) Finally, the percentages were described clearly in order to obtain a sound
conclusion.

Material

The first and longest surah of the Holy Quran, namely, Al-Bagara (the Cow) and
its English translation version by Marmaduke Pickthall (1930).

Discussion

The religious texts are sensitive; therefore, the conveying of cohesive devices in
these texts is very important. Since any change in the meaning of cohesive devices
leads to a shift in the function of the texts.

First, each tie of text was specified across the sentences, and then the number
of cohesive devices was ascertained in terms of quantity. Types of cohesion ties
were also assigned and arranged that are involved in terms of reference, substitution,
ellipsis, conjunction, reiteration, and collocation.

These cohesive devices were identified and specified in the target texts. Finally,
the frequency of each element and cohesive device was calculated and shown in the
following table and charts (these are simply for the initial portion rather than the
whole part).
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After identifying and analyzing the cohesive devices, the following results were
revealed:

Arabic Language

Repetition

22% i I

n Reference m Conjunction = Collocation w Elipsis m Repetition = Subtitution

Elli

0%

Figurel: Cohesive devices in Arabic text
As revealed in Figure 1, reference has the largest share of devices, with 46
percent. The second-largest section is for collocation, with 25 percent. The others
are 22, 6, 1, and zero percent for repetition, conjunction, substitution, and ellipsis,
respectively.

English Language

® Reference  ® Conjunction = Repetirion
® Substitution = Ellipsis u Collocation

Figure 2: Cohesive devices in English text
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The data analysis in Figure 2 for reference shows 43 percent and also shows 23
percent for collocation. As for repetition and conjunction, which have 22 percent
and 7 percent, ellipsis and substitution have 4 percent and 1 percent, respectively.

Frequency rates

Figure 3: Frequency rates of cohesive devices

According to the data analysis, there is a slight deference between references
when comparing both languages. Conjunction and repetition are also similar to each
other in terms of percentage and don’t show a significant difference. But there is
little discrepancy between substitution and ellipsis.

Concluding remarks

The first main conclusion to be drawn from this study is that there are significant
differences in the frequency of the use of substitution ellipsis, in text. The second
main finding to emerge from this study is that there is no significant discrepancy in
the frequency of reference, conjunction, repetition, or collocation. . Both languages
make use of these elements in a rather identical percentage.

The established differences in the cohesive devices in the present paper
suggest that there is no precise similarity or exact equivalence between Persian and
English in terms of cohesive devices.

It is clear that these kinds of research can support and improve translation,
language teaching, and learning in order to expand translation skills. In other words,
this research and the like can suggest a set of guidelines and recommendations that,
scientifically and logically, lead to the prevention of personal and nonscientific
expressions of opinion and remarks on translation. By using these guidelines,
translators can resolve the possible problems easily and obtain the more
comprehensive outcomes.
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With the worldwide spread of COVID-19 in March 2020, universities were closed
as part of the quarantine procedure. In Algeria, decision-makers asked teachers to
apply e-learning in all possible ways to finish the syllabus. In the department of
English at Badji Mokhtar University in Annaba, Algeria, the Sanako platform was
proposed as the official e-learning platform during the quarantine. With the intention
of investigating EFL teachers’ and students’ assessments of their experience using
the Sanako platform as an efficient online leaming/teaching platform, two
questionnaires were used as research tools, the first for teachers and the second for
learners. The results showed that Sanako was useful during the quarantine, though
both teachers and students faced certain problems.
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Assessment.
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Introduction
COVID-19 represents a threat to the whole world, and the speed of its huge spread
was unexpected in all countries, whether developed or underdeveloped. It was a real
catastrophe in Italy, Spain, and the USA, and it has had a certain negative impact on
almost every sector of human life. Even the educational system was affected by the
extent of its spread, and decision-makers, along with the pieces of information
provided by the World Health Organization, found themselves obliged to think first
and foremost of the health, safety and security of the learners. The majority of world
universities and educational systems made the decision to close in March 2020, and
quarantine was imposed. However, after a certain period of time and in order to
guarantee indoor learning, e-learning was the only safe possible option.
Literature Review
1. COVID-19 Pandemic
According to the World Health Organization (WHO), coronaviruses are a large
family of viruses that may cause illness in animals or humans. In humans, several
coronaviruses are known to cause respiratory infections, ranging from the common
cold to more severe diseases such as the Middle East Respiratory Syndrome
(MERS) and Severe Acute Respiratory Syndrome (SARS). The most recently
discovered coronavirus causes coronavirus disease, COVID-19. This is an infectious
disease caused by the most recently discovered coronavirus. The most common
symptoms of COVID-19 are fever, a dry cough, and tiredness. Chakraborty & Maity
(2020, 2) clarify that COVID-19, ‘CO’ stands for "corona," "VI" for ‘virus,” and D'
for disease, and 19 represents the year of its occurrence. WHO has declared the
COVID-19 pandemic as a global health emergency since it has affected society, the
global economy and the global environment. They add that the COVID-19 pandemic
is considered as the most crucial global health calamity of the century and the
greatest challenge that humankind has faced since the Second World War (p. 1).
They further clarify, “Pandemics in general are not merely serious public health
concerns; rather, rather these trigger disastrous socio-economic and political crises
in the infected countries™ (p. 2).
According to Wang et al. (2020), Covid-19 disease originated in December 2019
in Wuhan, Hubei Province, China. They highlight:
«..the 2019-nCoV outbreak has led to the implementation of
extraordinary public health measures to reduce the further spread of the
virus within China and elsewhere. Although WHO has not recommended
any international travel restrictions so far, the local government in Wuhan
announced on January 23, 2020, the suspension of public transportation,
with the closure of airports, railway stations, and highways in the city, to
prevent further disease transmission» (p. 472)

66



#Y Online Learning During the Pandemic ... i yeS te oy 40 BT 550l

Chakraborty & Maity (2020, 4) explain how COVID-19 may be transmitted
among people in different places, as shown in the following diagram:
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Figure 1: Transmission dynamics of SARS-CoV-2 infection in people
(cited in Chakraborty & Maity, 2020, 4).

Consequently, restricting mass gatherings becomes a necessity to save lives and
prevent infection. The COVID-19 pandemic continues to grow at an alarming rate,
resulting in numerous infections and numerous deaths across the world.
Consequently, the COVID-19 crisis becomes an education crisis that is based on
self-distancing, self-isolating and self-quarantine. But how do educational systems
react?

2. Higher education during COVID-19

According to Choudhary (April 2020), the pandemic has significantly disrupted
the higher education sector. Sahu (April 2020, 1) further explains,

A growing number of universities across the world have either
postponed or canceled all campus events such as workshops, conferences,
sports, and other activities. Universities are taking intensive measures to
prevent and protect all students and staff members from the highly
infectious disease. Faculty members are already in the process of
transitioning to online teaching platforms

The article COVID-19 and higher education: Today and tomorrow (April 9,
2020) highlights that the “lack of references to similar crises in the past makes it
difficult to predict what may happen in the immediate future”. It sheds light on its
impact on students, teachers and administration. For students, stopping face-to-face
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teaching left them undergraduates. For teachers, they were professionally affected as
“not all universities have strategies for the teaching continuity” and teachers were
expected to continue the teaching activity through virtual modality (p. 6). For
administrations, they have to reconsider the modifications to the matriculation and
the examination calendars.

Sahu (April 2020, 4) explains that with the outbreak of the coronavirus, the
world is facing a global health crisis that affects all aspects of human life. The guide,
Every Online Learning: Teaching and Education Continuity Planning for Schools
(2020), highlights that schools “need to be adaptive and fast-thinking in order to
ensure that learning continues in a healthy way” (p. 3). The guide also provides
examples of free open sources for learning management, such as Google Classroom
(https://classroom.google.com), Moodle (moodle.org), and Opigno
(https://www.opigno.org/en). The guide concludes by saying, “Many teachers,
leaders and learners are experiencing an unprecedented situation in their schools” (p.
9). Similarly, Choudhary (April 2020) sees that in order to insure continuity of
learning management software, it should be adopted, so teachers can conduct
teaching online. The DIKSHA platform was used in all Indian schools.

According to UNESCO (April 2020), most governments around the world have
temporarily closed educational institutions in an attempt to contain the spread of
the COVID pandemic. Biswas (May 2020) spotlights that, according to a UNESCO
report, the closure of schools, colleges and universities around the world has
affected over 87% of all the world’s students. Classes have been suspended, and
exams at different levels have been postponed. He adds that “digital education has
emerged as a clear winner during this pandemic”.

E-Learning

Bao (2020) sees that following the Chinese government's decision to encourage
nonstop teaching and learning, the shift to online learning and teaching in a very
short period of time was disruptive. He explains,

In general, a complete online course requires an elaborate lesson plan
design, teaching materials such as audio and video contents, as well as
technology support teams. However, due to the sudden emergence of the
COVID-19, most faculty members are facing the challenges of lacking
online teaching experience, early preparation, or support from educational
technology teams (p. 114).

Baccalaureate (2020) in the guide Online learning, teaching and education
continuity planning for schools clarifies that there are two types of online learning
and teaching, “synchronous (happening collaboratively and at the same time with a
group of online learners and usually a teacher) and asynchronous (happening at any
time, not necessarily in a group, but with teacher feedback)” (p. 3). The guide
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provides ways to ensure students are not disadvantaged by online teaching, as
follows (p. 7):

a) Access to devices appropriate for online learning. Some learning
activities can be conducted using mobile devices.

b) Internet access and adequate bandwidth (speed). Poor bandwidth can
make many synchronous activities very difficult.

c) Time zone-friendly schedules. Changing teaching schedules to shorter
class times in similar time zones with more meetings but fewer students at
one time is more effective in online learning situations. If meeting times are
combined with collaborative activities, students are more likely to log on
and complete tasks or discussions.

d) Effective feedback. Checking in with learners regularly is important. If
systems allow, students can also get valuable feedback automatically from
online quizzes and intelligent tutors, as well as direct comments or
discussions from peers and teachers.

e) Opportunities for independent learning. Wherever they are, students are
learning informally every day. Designing learning activities and discussions
that capture students’ experiences while they are away keeps them engaged
and gives teachers valuable feedback on how the students are feeling. It
also provides opportunities for multiple perspectives on learning that might
not happen if students were all physically together.

f) Meaningful screen time and conferencing to keep them attentive and
engaged.

3. Sanako LAB

On the official site of Sanako (www.sanako.com), we find that Sanako is a
Finnish education technology company that helps people teach and learn languages.
They started in 1961 with the first language laboratory under the name Tandberg
Educational; “after that, our solutions have found their way to over 110 countries
and 50,000 classroom installations”. They explain that the language laboratory is a
very helpful tool for practicing and assessing one's speech in any language. It
provides a facility that allows the student to listen to model pronunciation, repeat
and record the same, listen to their performance and compare it with the model, and
do self-assessment.

They further provide the following most common components in a modern
language laboratory:

e Teachers and students use computers with language lab software to conduct
language learning exercises and activities

e Teachers and students use headsets with microphones to communicate and
conduct language-learning exercises and activities
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e Students have a media player or recorder to listen to audio, watch video and

record their speech exercises

e  Preset language learning lesson activities allow the teacher and students to

get on task quickly and easily without any mistakes or lengthy teacher
workarounds
e The teacher and student computers are connected via the network, and in
cases of digital language labs, separate Cat 5 cabling is used

¢ In the case of a digital language lab, a server computer or a separate storage
device is often used to store lesson materials and student recordings in a
digital format

A short video tutorial on how to use SANAKO Connect is provided on the
YouTube channel following this link:

https://www.youtube.com/watch?v=No61mn3SAQOc.
The Study

With the huge spread of the COVID-19 pandemic in the world, all the Algerian
universities and schools were closed by March 12, 2020, as part of the quarantine
procedure to prevent infection among students. On March 24, 2020, with the
approval of the administration, Sanako Lab was proposed as an e-learning platform
to assure the continuity of the teaching and learning process.

Research Question and Hypothesis

This study aims to answer the following research question: “How do teachers
and students of English perceive their online experience through Sanako?” We
hypothesized that this experience has certain advantages as well as disadvantages for
both the teachers and the learners.

Teachers’ Questionnaire Description and Analysis

In order to answer the research question, two questionnaires were administered,
one for the teachers and the other for the students at the department of English Badji
Mokhar University, Annaba, Algeria.

The teachers’ questionnaire was divided into four sections. The first section
represents the general information about the teaching experience, previous e-
learning experience and previous e-learning training. The second section, teaching
through Sanako, discusses the difficulties faced, appreciations of Sanako and its
benefits. The third section, e-learning experience," considers teachers appreciations
of e-learning during the spread of the pandemic COVID-19 and the skills they
developed, and the last section is about further suggestions.

Seventeen teachers answered the questionnaire that was provided through a
Google document, as no face-to-face contact was permitted.

In the first section, the great majority - seven teachers - 41.18% have less than
ten years of teaching experience; equally, 29.41 % of teachers have more than ten
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vears, and another 29.41% have more than twenty years of teaching experience. In
the second section on teaching through Sanako, 23.5% affirm they have used e-
learning before this experience, whereas the greatest majority (76.5%) affirm the
opposite. Therefore, the great majority of the teachers under investigation have no
experience with e-learning, and Sanako is their first experience. However, 52.9%
affirm they have been trained on e-learning, whereas 47.1% have not. For the
Sanako platform, 67.5% affirm that this is their first experience of teaching through
SANAKO, while 23.5% confirm that they have already used it.

Besides, on a scale from 1 not effective to 5 very effective, one teacher (5.9%)
finds Sanako not effective at all; four teachers (23.5%) rated it 2; seven teachers
(41.2%) rated it 3; and five teachers (29.4%) rated it 4. However, no teacher rated it
5, as demonstrated in the following Figure 1.

7(412%)

4(235%)

1(59%)

1 2 3 4 5
Figure 2: Rating Sanako Efficiency as a Teaching tool

Then, the majority of the teachers find Sanako effective as a teaching and
learning support (41.2% + 29.4%). However, on a scale from 1 (very easy) to 5
(very difficult), the majority of the teachers (64.7%) affirm that using Sanako for the
first time was very easy. One teacher (5.9) rated it 2, two teachers (11.8%) rated it 3,
and three teachers (17.6%) rated it 4. No teacher opted for 5, as shown in the
following diagram
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Figure 3: Rating SANAKO Level of Difficulty

In answering the question on the type of difficulties' teachers faced while using
Sanako, they provided the following reasons, ranked according to their frequency:
a) 76.5% (13 Ts) internet problem (either you or the students)
b) 59% (1 T) techno-phobia
c) 52.9% (9)students do not respect due dates for assignment submissions
d) 59% (1T)lack of information on how to use Sanako
e) 11.8% (2 Ts) lack of training on e-learning
f) 17.6% (3Ts) time-consuming
g) 11.8% (2 Ts) technical problems
In comparison with the traditional teaching in the classroom, 82.4% of the
teachers affirm that Sanako needs more preparation and energy, while only 17.6%
see that it needs less preparation and energy. So, using Sanako in teaching is time
and effort-consuming.

@ Needs more preparation and
energy in comparson with the
traditional teaching in the
classroom

@ Needs less preparation and
energy in comparison with the
traditional teaching in the
classroom

Figure 4 : Sanako and Preparation intensity
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In answering the question on the benefits of using Sanako, here are the answers:

a) For 88.2% (15 teachers), being in contact with your students during the
confinement

b) For 64.7% (11), finish the second semester lessons

c) 29.4 % (5 teachers): assure your students did their assignments thanks to
the submission option in Sanako

d) 35.3% (6 Ts) develop your e-learning skills

e) 11.8 % (2 Ts) develop students e-learning skills

being into contact with your

t
students d... H(82

Finish the second semester|
lessons

assure your students did

0,
their assignme... S(B4%)

6 (35,3 %)

0,
eLeaming skills. 2(11,8 %)

Figure 5 : Sanako Benefits

For 82.4% of the teachers, e-learning was the best solution during the
unexpected spread of the pandemic COVID-19; however, 17.6 % see the opposite.
In the third section on e-learning experience, teachers’ views are as follows:

a) 47.1% (8 ts) demanding

b) 29.4% (5 Ts) Tireful

c) 23.5% (4 Ts) productive ( both teachers and learners
d) 5.9 % (1 T) Rewarding for both teachers and students
e) 5.9% (1 T) Rewarding and time saving

) 59%(1T) Stressful

Then the majority of the teachers 47.1% found it demanding; this answer
confirms that it is time and energy consuming. The skills that they developed thanks
to Sanako are ranked as follows:

a) 23.5% (4Ts) The use of recordings
b) 23.5% (4Ts) The use of power point
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c) 35.3 % (6 Ts) Live interaction with students

d) 47.1 % (8 Ts) Downloading and uploading files for/from your students
e) 64.7% (11 Ts) Innovative teaching

f)  59% (1 T) Distance teaching skills

The use of recordings 4(23,5%)

The use of power point 4(23,5%)

Live interaction with 6(35,3%)

0,
uploading files forffro... 8 (47,1%)

Innovative teaching 11 (64,7 %)

Distance teaching skills

Figure 6: Sanako’s developed skills

All the teachers agree that e-learning is a necessity today. In the fourth section on
suggestions on the necessary steps to be taken towards an effective e-learning in
Algeria, teachers’ major suggestions are around:

a) Improving Internet quality for both teachers and learners and making it
accessible; free access to the internet

b) Training teachers and students on e-learning platforms

c) Developing more responsible learners.

One of the teachers advances: “Above all, we are under obligation to strengthen
and sophisticate our technology equipment.”

Another teacher claims that:

In order to have an effective e-learning in Algeria, we need to first get a
good internet connection to facilitate access for both teachers and
students. Second, we need to convince our community that it is the best
way of learning not only in times of crises but also in ordinary times. It
can be a booster for classroom learning. Finally, to ensure a good quality
of learning, students have to own their own equipment and internet
facilities, which can be a great obstacle to e-learning in Algeria since the
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majority do not have computers or do not have access to the internet in
their homes

Then, the advantages of using the Sanako platform lie in developing new e-
learning skills and experiences, being in contact with the students and finishing the
second semester lessons; however, the disadvantages are the time- and effort-
consuming effect of Sanako, too demanding, and having a serious internet problem
for the great majority of the teachers.

Description and Analysis of the Learners’ Questionnaire

The learners’ questionnaire was designed for master's students and is divided
into four sections: general information, learners' attitudes towards online learning,
learners' attitudes towards the Sanako Language platform, and suggestions. Fifty-
two master's students answered the questionnaire. In the first section on general
information, the great majority, 84.61%, of the students under investigation are
between 21 and 25 years old. 50% prefer traditional teaching—face-to-face with the
teachers—while the other 50% prefer a mixture of traditional and online learning,
that is to say blended learning. 75% affirm that they have no precedent experience
with e-learning, while 25% affirm the opposite.

In the second section on learners’ attitudes towards online learning, 75% affirm
that they have been trained on online learning, while 25% have not. 69.2 % see that
online learning is the perfect solution during this pandemic situation, while 30.8 %
see the opposite. For those who are interested in online learning, they provide the
following reasons:

a. Because there is no other alternative to proceeding with the lessons,

b. First, it gives us the opportunity to get familiar with online studying
and, furthermore, cope with the modern world. Second, it's the perfect
way that allows us to finish the school year instead of letting it go in
vain, and at the same time, it's the perfect preventative way for COVID-
19.

¢. To win time

d. First, there will be no mess in lessons. Second, students will forget a
little about their fear of the virus and focus their attention on their
learning

e.  We don't have any other solutions.

f. The only easy way to continue studying regularly
We must stay at home to protect ourselves. Online interaction with
our teachers is actually the best way to keep our minds stimulated.

h. T think it is useful to study the rest of the syllabus and to contact
teachers directly.
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To be honest, we don't have any other option in order to continue our
studies normally, so online learning is a good way to carry on studies,
and this is the only way, so we won't lose our year and our hard work
in the first semester. It's not the perfect solution, but we are obliged to
study like this. It's for the greatest good.

I see that e-learning is the best solution for all cases. We are already
living in a modern, structured world that is based on technology as a
base for any field.

The best solution is to stay home and protect ourselves and our families.
Even if e-learning is not good in Algeria because of bad connection
quality, health comes first

Since we are quarantined, obviously, we cannot go to universities, and
stopping studies is not an option either, so studying online was the
best available decision.

m. Because there is no other solution to getting lessons, especially since we
are Master 1 students and we have a dissertation next year.

We can't just stay home and miss our school year

It gave me the chance to see how e-learning works and the possibility to
develop it in the future

Adopting online learning is crucial during this sensitive period. Mainly
because learners need to stay up-to-date with their teachers and lessons.
Moreover, online learning would promote a new experience that
would enable learners to become more autonomous, active, and
responsible for their learning. Also, this method would help teachers
pursue their syllabus and not overcharge students when they return to
universities.

it makes the students more autonomous and responsible for their
studies. It even helps them to be in touch with their teachers.

We are in a state of emergency and must react with different ways of
working, social networks are not new to us, nor is distance learning.
However, COVID-19 is reviving the need to explore online teaching
and learning opportunities.

I think that e-learning is very important in this period because it would
put learners in touch with their teachers, help them to be more
autonomous, and make them feel responsible for their studies. We can
avoid missing a whole year.

Because I don't think there are other options!
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u. Because it is very important to finish the syllabus; otherwise, it will be

very difficult to do that, especially with the current situation. So
basically, there is no other solution for now.

v. To avoid the disease and stay safe at home.
Then, online learning was the only solution during COVID-19 for the following

reasons:

To protect lives and stay safe.

To finish the syllabus and guarantee the academic year.
To be in contact with the teachers

To be autonomous, active, and responsible learners.

. To experience e-learning

LA L =

For those who have an opposite view, they advance:

a)
b)

¢)

d)

e)

2

This is by far the worst learning experience I have ever experienced

The traditional way of learning is much better

Learning online is a weakness that has a high chance of being leveraged by
fake users that can take the name of the students. After all, you can be
whoever and whatever you want online

I'm not comfortable enough, and not everyone is privileged to access the
platform.

Because the teachers do not answer my questions when I pose them on
the platform, the internet service is not good enough, and I don’t see the
point of the homework if the teachers aren’t available on the platform to
answer the questions.

It is not the perfect solution; we cannot completely understand the lesson
by simply reading it; we need interaction with the teacher, even through
recorded videos.

I think it is more formal and practical, but it cannot replace the real
experience of being in a classroom and communicating with our teachers
and classmates

Then, it is not effective because of:

The numerous online assignments

Lack of fully understanding the lessons.

Lack of teachers’ feedback.

Face-to-face learning is better.

Discomfort with using online learning in addition to internet
problem.

DA e

Nevertheless, 59.6% liked the online experience, while 40.4% did not. In the
third section on learners’ attitudes towards the Sanako language platform, on a scale
from 1 to 5 (1 very easy to 5 very difficult) on using SANAKO at the beginning:
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Figure 7: Learners’ appreciations of Sanako at the beginning of the experience

Then 38.5% found Sanako neither difficult nor easy at the beginning. After four
weeks of using the platform, students rank the easiness of using SANAKO as
follows:

2

15
14 (26,0 %)

10

EL )

3(58%)

1 2 3 4 5

Figure 8: Learners’ appreciations of Sanako after a month of the experience

Then, after a month, students find certain ease in using Sanako as the majority
ranked options 1, 2 and 3 with 23.1% + 26.9% + 30.8%. They provide the following
difficulties that they faced on SANAKO

a. 76.9% (40 students) have an Internet problem
b. 42.3% (22 students) of assignments were not uploaded effectively
c. 80.8 % (42 students): lots of assignments at the same time
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d. 65.4% (34 students): Sometimes the access to the sessions is
difficult

e.  50% (26 students): Sometimes you use the emails to submit your
work

f. 15 (28.8%) of the uploaded lessons by the teachers are not visible
to students.

Concerning SANAKO’s effects on students’ language skills, the most developed
skills are reading (61.5%) and writing (66.2%). 78.8% affirm that, thanks to Sanako,
their English is better now, while 21.2% see the opposite.

Concerning SANAKO’s effects on students’ personalities, 40.4% affirm it has a
positive effect, 25% have no effect, and 34.6% have no idea. Those who affirm
Sanako’s positive effect on their personalities clarify:

a)
b)
¢)

d)
e)
f)

40.4% you discovered a new way of learning: e-learning

50% you became more responsible for your learning

21.2% you became active as the developed world learners in the USA and
Europe

34.6% you solved your learning problem by yourself

17.3% you became a critical thinker with deep thinking skills

19.2 % you feel more comfortable with technology now

Concerning the learning skills, 55.8% aftirm that SANAKO affected positively their
learning skills, 25% no effect and for 19.2% no idea.

a)

b)
c)

d)
e)

f)
g)

55.8% time management (you manage better your time in relation to the
number of assignments and the due dates

32.7% Stress management ( related to the number of assignments)

40.4% you discovered and used new learning tools as : power point
presentation, recordings, ...etc

13.5 % you developed more attention and concentration while doing the
online assignments

13.5 % you developed your language skills

17.3% you developed note taking and summary writing,

26.9 % you developed e learning skills

In answering the question on being a better learner thanks to SANAKO on a
scale 1 strongly disagree 5 strongly agree. 28.8% rated 1 and 19.2% rated 2, they
represent 48 %. For 38.5 they are neutral neither agree nor sdisagree. And only
13.4% agree they become better learners (11.5%+ 1.9%)
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Figure 9: Sanako effects as Better learners

Despite the difficulties students faced with Sanako, 51.9% liked the experience,
while 48.1% did not. Here are learners’ suggestions to make the e-learning
experience better and more effective in Algeria:

a. Less homework and assignments to submit.

b. I would like to suggest some of its requirements so that it would be
successful in Algeria as well: in schools so that students will be more
familiar with it before applying it, and a specific schedule for the
study, since studying at random without a specific schedule online will
be a mess even if the online platform is good for learning. First, instead
of complaining, students should be open-minded about the fact that e-
learning is a great chance for us and also a future possibility that we
may use even when there's no epidemic. By doing so, we will be one
step ahead. Second, teachers and school administrations should
choose better and easier platforms to accomplish this process. Finally,
the ministry of education should make e-learning tools available for
students in need. By combining all of these, we will be ready to
proceed with a successful process of teaching and learning.

c.  We need a strong connection, better internet, and a powerful one
We should integrate e-learning with traditional learning

e. More interaction between students and teachers, and not just sending
lessons and assignments.

f.  All students are asking for is a normal website that gives them the
ability to be in audiovisual contact with teachers without struggle, a
website that makes the learner feel like he is in the classroom, which
will contribute positively to the process of learning. In simple words, a
website where any student won't sign in a sad voice because he has to
start his online class.

80



M Online Learning During the Pandemic ... i yeS de oy 40 BT 550l

g.

The use of videos in order to explain the lessons by the teacher. The use
of other applications (like Zoom or Google Meet) in order to speak
directly to the learner. Using smartly, the internet; not hardly. The
learner should enjoy the learning process by being at ease, not having a
bunch of assignments in front of him, and expecting that he won't be
stressed or depressed (especially in our situation). At the end of every
course, there is an online test (the teacher should see the progress of the
learner in the lessons and then you can give an assignment or a test).
Finally, T hope we, as Algerians, develop the e-learning because we are
too late compared to other countries. I had an experience with e-learning
and it was a great one because it covers every skill that we have (videos,
discussion, tests), and the most important thing is there is no pressure.
I think that traditional learning cannot be replaced by any technology,
it's about eye contact, dialogue, and getting involved in the classroom
with our teachers and classmates. It's about having that experience and
living it.

We should be taught how to use such platforms so that we make the
learning process easier as well as our internet connection

Since this is the first experience of integrating all Algerian students into
e-learning, there are a few things that need to be improved to make it
more effective in the future. The first thing would be to design a well-
developed platform to facilitate its use for both teachers and students.
Another thing would be to improve access to those sessions, and this
can happen by ameliorating the network connection in the country.
Courses should be empowered With Videos

It's better to study on another platform because Sanako has some
difficulties. I think studying with videos or audiovisuals is better than
receiving documents and assignments

Firstly, authorities must find solutions for the bad internet connection;
otherwise, the whole experience will fail. Teachers must receive
training on using different kinds of sites and applications, and the
authorities must make sure that the platform will work effectively.

Stop using Sanako! Because it is a disaster, we got zero benefits
except getting dozens of lessons passively, which we are literally doing
nothing but downloading. Though, it would be better if we used other
applications like ZOOM or even INSTAGRAM like we are doing in
some modules, we are getting more contact with the teacher and more
explanations rather than sending homework and getting documents.
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0. It's preferable to fix all bugs in the site and to develop it using more
easy and good methods to simplify e-learning. Thank you.

p. To train students more about online learning, so that they can have
an idea of the advantages and benefits of using e-learning in the future
if something like a coronavirus hits the world and not be like us in that
we took a lot of time to understand the new techniques of learning
online.

q. Ipaid alot of attention to the internet because, really, I suffered a lot
during this experience

Hence, students found difficulties in online learning because of the poor flow of
internet, the lack of interaction as they used to have in face to face interactions,
problems in using Sanako, and lack of training on online learning,

Discussion of the questionnaires’ findings

The two questionnaires’ results show that both teachers (82.4%) and students
(69.2%) find e-learning as the best solution during the pandemic. They also both
agree on the easiness of using Sanako as a teaching/learning platform. However they
faced similar problems as the low internet flow, assignments and lessons not
uploaded effectively, and time consuming. Students add the number of the scheduled
assignments at the same time, and the inaccessible sessions on sanako. However, in
comparison with the traditional teaching, teachers find sanako demanding and
energy consuming. The main advantages of using Sanako for teachers are: being into
contact with your students during the confinement (88.2%), to finish the second
semester lessons (64.7%), develop your e-learning skills (35.3%). For the students,
e-learning affected positively their personality and learning skills. Teachers’ and
learners’ suggestions can be combined as follows:

e Better internet flow quality and accessibility
e Necessity for E-learning training
e Better designed and managed platforms
e specific online schedule
e Less homework and assignments
e Integrate e learning with traditional learning through blended learning
e  More interaction through Video teaching through applications like Zoom,
Google Meet, Instagram.
Conclusion
Moving towards e-learning was not an option, but an obligation with the
outrageous spread of COVID-19. The pandemic affected education as it led to the
closure of schools and universities. It was the only solution, not only in Algeria but
in the whole world, to protect learners’ lives and keep them safe. In Algeria, online
learning was a new experience for the majority of the teachers and the learners, who
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faced certain difficulties in ensuring the completion of the syllabi through the
Sanako platform. The major problems were the weak internet flow quality, the
inappropriate upload of documents and assignments, and the intensity of
assignments and preparation. Both teachers and students are calling for an e-learning
training so that they can be ready for any unexpected situation, while simultancously
considering the provision of good internet quality. Therefore, it is necessary to
develop certain expertise in e-learning and assure a good quality of teaching and
learning in times of need in schools and universities.

The author acknowledges EFL teachers’ and students’ help in answering the
questionnaire. The author received no financial support for the research,
authorship, and/or publication of this article.

Appendices
Appendix 1: Questionnaire 2: Teacher Assessment of Sanako
General Information
1. How many years have you been teaching at the University
2. Have you used E-learning before this experience? Ye no
3. Have you been trained on e-learning?
Teaching through SANAKO
Is it your first experience of using SANAKO? Ye No
How you found it as a teaching tool? 1 not effective 5 very effective
Was it easy for you to use SANAKO 1 very easy 5 very difficult
what difficulties you faced while using SANAKO ( you may opt for more than
one answer)
h) internet problem ( either you or the students)
i) techno-phobia
j) students do not respect due dates for assignment submissions
k) lack of information on how to use SANAKO
1) lack of training on e-learning
m) time consuming
N) OtherS: ...
SANAKO Teaching experience
a) Needs more preparation and energy in comparison with the traditional
teaching in the classroom
b) Needs less preparation and energy in comparison with the traditional
teaching in the classroom
c) Others: ... ... ...
According to you, what are the benefits of using SANAKO?
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f) being into contact with your students during the confinement
g) Finish the second semester lessons
h) assure your students did their assignments thanks to the submission option

in SANAKO
i) develop your e-learning skills
j) others

E-learning Experience

Do you think that e-learning was the best possible option after the spread of
COVID19?

Yes no

How do you find this experience?

a) Demanding

b) Tireful

¢) Productive both teacher and learner

Which skills have you developed thanks to SANAKO ( you may choose more
than one)
g) The use of recordings
h) The use of power point
i)  Live interaction with students
i) Downloading and uploading files for/from your students
k) Innovative teaching
1) Others: .................................
According to you, Is e-learning a necessity today yes No
Suggestions
According to you, what should be taken are necessary steps towards effective e-
learning in Algeria?

Appendix 2: Questionnaire 2: Learners’ assessment of Sanako
General Information
Age
Do you prefer
a)Traditional teaching face to face with teacher
b)online teaching
¢)mixture of traditional and online
Did you have a previous experience with e-learning? Yes NO
Learners' attitudes towards Online learning
Have you been trained on online learning? Yes No
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According to you, is online learning the perfect solution during this pandemic
situation ( COVID19)? Yes No
If yes please explain why?
Do you like this experience? Yes NO
Learners' attitudes towards SANAKO Language platform
Was it easy for you to use SANAKO platform at the beginning? On a scale from
1 very easy to 5 very difficult
After four weeks of using the platform, how you find it?
scale from 1 very easy to 5 very difficult
What difficulties do you face on SANAKO?
a) Interent problem
b) Assignement not uploaded effectively
c) Lots of assignement at the same time
d) Sometimes the access to the sessions is difficult
e) Sometimes you use the emails to submit your work
f) The uploaded lessons by the teachers are not visible for students
g) Others

Which language skill ( s), have you developed thanks to SANAKO?
a) Reading
b) Writing
c) Speaking
d) Listening
Do you think that your English is better now thanks to SANAKO? Yes
NO
Do you think that SANAKO affected positively your PERSONALITY as a
learner?
Yes NO [ don’t know
If yes please explain how? ( check more than one if you want)
g) vou discovered a new way of learning: e-learning
h) you became more responsible on your learning
i) you became active as the developed world learners in USA and Europe
i) you solved your learning problem by yourself
k) vou became a critical thinker with deep thinking skills
1) you feel more comfortable with technology now
m) others
Do you think that the daily use of SANAKO, affected positively your
LEARNING skills?
Yes No [ don’t know
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if yes, which learning skills have you most developed ( you can check more that
one)
h) time managemt (you manage better your time in relation to the number of
assignments and the due dates
i)  Stress mangement ( related to the number of assignement)
1) you discovered and used new learning tools as : power point presentation,
recordings, ...etc
k) vyou developed more attention and concentration while doing the online
assignments
1) you developed your language skills
m) you developed note taking and summary writing,
n) vyou developed e learning skills
0) Others
Do you think, you became a better learner thanks to SANAKO? 1 strongly
disagree 5 strongly agree
Despite the difficulties you faced with SANAKO, do you like this experience?
Yes No
Suggestions
What are your suggestions to make the e-learning experience better and effective
in Algeria in future?
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Introduction

Globalization, communication technologies and the emergence of a multipolar
world are the three major phenomena that characterize the world today and make
linguistic diversity a central issue in globalization. The increasing place of the
dominant languages presents one of the major linguistic challenges. In fact, language
evolves more slowly than the information flow patterns that characterize
globalization. For reasons of efficiency, one often favours a dominant language
while forgetting the richness of linguistic diversity.

In addition to the global predominance of English, four advantages are
recognized:

1) English is the most practical solution because it is an "easy language";

2) The use of all English is the most economical solution (only one language to
learn);

3) It is therefore the most democratic and equitable solution;

4) English, as a lingua franca, is "culturally neutral,” since it is spoken in many
different countries.

In the English-speaking world, we no longer hesitate to consider the eventual
disappearance of English as a "global” language. But thanks to the spectacular
progress of machine translation (both oral and written), it will no longer be
necessary to go through a common language: we all will be able to communicate
directly in our respective languages in the future. Even if one had a "universal
translator” to communicate, it would not ignore the need to learn foreign languages
or train "human" translators. No computer in the world, as sophisticated as it may
be, will ever be able to grasp the "worldview" of each language and culture.

Linguistic diversity has therefore become a key issue in globalization. To
preserve it, we need policies that defend, among other things, the diversity of
languages in education, the right of employees to use their language in their
professional activity (including in international institutions) or that of scientists to
work in their own country with the mother tongue.

However, if we take into account the multidisciplinary nature of translation and
its communicative function, the teaching/ learning of translation must be aimed both
at knowledge (the language and its rules) and know-how (the technique of
translation, documentary research, etc.). To learn this means of communication that
is translation, one must first understand the statement and re-express it adequately
according to the conditions of communication. In addition, the practice of translation
according to this principle can only mobilize and refine the communicative skills of
the learner.

This is the principle adopted by communicative methods in teaching foreign
languages. According to the communicative methods, translation is an authentic
activity, since it is practiced constantly in real life outside classes, and considered
the only activity in  connection with the foreign language.
It is through translation that the diversity of languages appears most clearly,
whatever the level of complexity one finds oneself (Jakobson 1963).
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The research questions:
- Multilinguism and globalization:
* Multilinguism, is it possible?
* How to preserve linguistic diversity despite the domination of the English
language?
- Multilinguism and translation:
* What role does translation play in language learning? And,
* How to envision the world through translation?
Linguistic Diversity and Globalization

Linguistic diversity is an advantage for humanity

Linguistic diversity (DL) is generally defined in two ways. The most common
definition is to rely on the number of languages: the more there are, the higher the
DL is. In the 228 countries of the world, there are 6809 languages. However, fewer
than 300 of this large number of languages had speakers of more than one million,
the most widely spoken languages being Mandarin Chinese, Hindi, Spanish,
English, French, Arabic and Russian. (Lavault 1985)

The languages of the world, even the smallest, represent a wealth of
extraordinary human creativity. They contain and express all "the capital of ideas”,
fueled over time by the heritage and traditions of each human community. The
diversity of ideas conveyed by different languages and nourished by different
cultures is as necessary as the diversity of species and ecosystems to the survival of
humanity. Cultural diversity is as necessary to the world as biodiversity is to our
planet.

It is widely known that the most important language for early emotional and
cognitive development is the mother tongue, the language of childhood, family
experience, and early social relationships. It is the one that reproduces and transmits
from generation to generation the cultural identity that is specific to each people. It
preserves its historical memory, its traditions, and its beliefs. Linguists think that the
language of a community is put at risk when more than 30% of children have
stopped learning and practicing it. Its decline accelerates as soon as it begins to lose
its communication functions in social life or is no longer spoken daily.

The Charter for Regional and Minority Languages (1992) and the Universal
Declaration on Cultural Diversity (2001), prepared by UNESCO and addressed to all
countries, state that all languages, even the smallest ones, are part of the intangible
heritage of humanity as well as the natural and cultural treasures of the material
heritage. They argue for measures to protect the world's linguistic diversity before it
is too late. (UNESCO 2001).

Linguistic Diversity: A Threatened Wealth

The world's cultural diversity, particularly the diversity and richness of
languages, is threatened with extinction. Over the last three centuries, languages
have become extinct or disappeared in dramatic proportions and at an ever-
increasing rate all over the world, especially in America and Australia. According to
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expert estimates, today at least 3000 languages are in danger of disappearing, with
various degrees, in many parts of the world. (UNESCO 2001).

Various causes can lead to the progressive abandonment of a language by its
speakers. The first is the dispersion of linguistic communities: individuals or small
groups of individuals find themselves immersed in a different cultural and linguistic
environment, which eventually stifles their language. A language can also disappear
when its speakers come into contact with a culture that is more "aggressive" or
stronger in economic and political terms. Adults then encourage their children to
learn the language of the dominant culture so that they can improve living
conditions. Finally, some politically harmless minorities and their language are
attacked by stronger human groups that destroy their environment for natural wealth.

The situation worsens when the authorities discourage the use of local languages
(at school, in public services, in the media, etc.). The examples illustrating this sad
reality are numerous all over the world. Australia, which banned Aborigines from
using their 400 or so languages until the 1970s, has a record number of languages
that recently vanished under threat. Only 25 aboriginal languages remain spoken.
(UNESCO 2001).

In the United States, less than 150 Indian languages survive today, while the
territory had several hundred before the arrival of Europeans. Most are in danger and
many are moribund. Discrimination against these languages declined in the 1970s,
returning to strength in the 1980s with the imposition of English, thus accelerating
the extinction of Amerindian languages. In Africa, authorities in many countries are
encouraging the domination of "big" African languages, such as Swahili (East
Africa) or even colonial languages. It is estimated that out of 1,400 local languages,
at least 250 are threatened and 500 to 600 are in decline. (UNESCO 2001).

As for Europe, the last count of its known languages shows some 275 languages,
more than half of them in the space of the former USSR. At least 50 languages in
this part of the world are at risk: 14 in Western Europe, 37 in Russia.

Several minority languages have long suffered from repressive linguistic policies
of nation-states (France, Great Britain) which considered the flourishing of local
languages as a danger of disintegrating national unity. Only a few European
countries such as Norway and Switzerland have been promoting plurilingualism for
a long time. The cause of regional and minority languages is indeed quite recent in
the history of the European community as well as in that of the world community.

However, a threatened language, even moribund or considered extinct, can be
saved by a language policy. These languages can be conserved, revitalized and even
reborn if the language community so desires and if it is encouraged to do so. By
becoming aware of their ethnic identity and their pride, minority peoples can thus
strengthen their interest in their own language, and lead to bilingualism that will
promote the preservation and revitalization of their language.

The Death of Languages (what makes languages die?)

The death of languages is not a new phenomenon. For at least 5000 vyears,

linguists have estimated that at least 30,000 languages were born and disappeared,
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usually without a trace. With time, it is clear that the rthythm of language mortality
has increased dramatically, especially since the European colonial conquests. During
the last three centuries, while Europe lost a good dozen languages, Australia and
Brazil, for example, lost several hundred. In Africa, more than 200 languages
already have fewer than 500 speakers, not to mention the liquidation of many
Amerindian languages and several small peoples who lived under the former USSR
or in China (Ingush, Kalmuts, Mekhet, Nus, Achangs, etc.). (Grinevald 2009)

Some experts predict that in the present century, 50% to 90% of today's spoken
languages will disappear, that is 3000 to 4000 languages. In Europe, out of 123
recorded languages - the least threatened continent - there are 9 "moribund”, 26
"close to extinction” and 38 "endangered" languages. According to a UNESCO
study (begun in 1997 and published in 2001), no less than 5,500 of the 6,000
languages will disappear within a century and become dead languages in the same
way as Latin and ancient Greek. This means that 90% of current languages will be
liquidated by this century; A "massacre”, believes UNESCO. The worst thing is that
we may not even notice it, because the disappearance of a language is never a
spectacular event. Yet we can speak of a real "cataclysm"” that will occur in general
indifference.

In fact, the death of languages is an inevitable consequence of the supremacy of
strong languages in the linguistic arena. Generally, it can be said that a language is
threatened in its survival as soon as it is no longer in a state of expansion, as soon as
it loses its communication functions in social life or is no longer practised daily for
the usual needs of life, as soon as it is no longer economically viable, or when there
are not enough speakers to ensure dissemination. It is believed that a language can
survive only if it has at least 100,000 speakers, half of the 7097 current languages
have fewer than 10,000 speakers ... (Grinevald 2009).

The causes of the disappearance of languages remain multiple and complex, but
they are more or less circumscribed, as for the factors of expansion, to military,
demographic, geographical, economic, political and cultural factors. These factors
often overlap with each other, without it being easy to identify which of them plays
a predominant role.

Globalization and the Advent of English as a Global Language

Globalization

The process of globalization is commonly understood as an acceleration and
multiplication of economic exchanges throughout the world in the context of a
market economy. The exchange of goods and services and the growing
entanglement of national economies also imply an increase in migratory flows and
ultimately cultural exchanges. Everything is made possible thanks to an increase in
transport and information technologies.

Such a consensual definition, however, fails to describe the spatial and temporal
course. And for good reason, the subject is under debate. The very nature of the
process of globalization remains unresolved, as opinions diverge to describe it as a
desired or undergone process, an exogenous factor that can be isolated or not. For a
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thinker like Bourdieu ‘it is above all a myth" as he pointed out in 1996, considering
that it is above all a tool in the service of a neoliberal thought that justifies its
destruction of the right of the job.

The important thing would not be to know if globalization is a fact or not, but
rather how it is used to justify national policies. Marxist and neo-Marxist analyses of
international relations perceive globalization as an inevitable effect of the expansive
nature of capitalism. Previously acting through imperialism and colonialism as
described by Lenin, capitalism is now organized around a "world economy"
following Wallerstein or the School of Dependence of Furtado and Cardoso.

Among the different issues raised by globalization, the question of the global use
of the English language is very much in synch with our problem. Generally
speaking, the Treaty of Versailles of 1919, was drafted in both French and English,
whereas previously French dominated dates the official entry of English as the
language of international relations. Its expansion and influence continue to grow to
the present day, linking both to the colonial legacy of the United Kingdom, of which
the Commonwealth remains the symbol, to the United States superpower and its
spread of "The American way of life.

English as a Global Language

To make this community of property more real and more universal, it has been
the dream of certain idealists. Let us think of Esperanto, whose failure has taught us
so much about the difficulty of artificially creating a linguistic unity. There is,
however, nowadays an example of a recreated and unified language: it is the modern
Hebrew language. But a new phenomenon has gradually imposed itself on the
linguistic scene of the world: it is the appearance of a common language of
irresistible power - the English language, of course.

Today, English is considered as the language of communication. But, obviously,
other reasons than the need for communication within national states have propelled
English to its dominant position of world language, economic, technical and
scientific reasons.

It would be unrealistic not to admit that the United States has become the driving
force behind this movement. All over the world, including China and Japan,
businessmen are studying English en masse. the predominance of English does not
appear as an unexpected or undue invasion. in all contexts, whether diplomatic,
scientific, commercial or technical, the English language is present for specific
reasons and is never implemented without reflection by educators or other
stakeholders.

In many countries, English has replaced the foreign language taught preferably in
schools. In ancient Czechoslovakia, the first foreign language taught was German;
after the war of 1939-45, it was Russian; then, in the 1980s, even before the end of
communism, the Germans returned, despite great psychological resistance, because
trade relations had been restored with East Germany. But already English was
gaining ground and has since established itself as the dominant foreign language. In
countries as diverse as Brazil, Russia, and several countries of central and eastern

94



A8 Linguistic Diversity, Translation and Globalization i Sl 5 4e> 5« Sbj g5

Europe such as Romania, French has been the preferred foreign language of the
privileged classes; the Alliance Frangaise was in many cities an important centre of
cultural and social life; and above all, French had for centuries been the language of
diplomacy. It is vast states such as India where English served as lingua franca for
historical reasons. (Kushner 2002)

Why English?

Such a question would undoubtedly deserve a lot of memory because the use of
English as a so-called "international" language is not the result of any official
movement or consultation, of any real reflection, nor of any rational choice. It is
equally interesting to analyze the discourses of political and institutional actors, and
even individuals, who constantly claim that English is an "easy language", justifying
the position of this language in a more rational way. The origins of such a discourse
are part of complex power mechanisms that combine games of persuasion and
influence, on an international and social scale.

English has a particularly turbulent history that can be seen directly in its
structures. Although it has its roots in the Celtic languages, the language was then
mixed with Latin and Germanic languages at the mercy of the invasions and merges
especially with the Franco-Norman brought by William the Conqueror in 1066.
English integrates a quantity of vocabulary of medieval French, particularly in the
field of abstraction and rhetoric, and becomes a language with a strong polysemy,
where the meaning of words as follows or to claim, see new meanings added to the
original French meaning. As for its pronunciation and reading, it was still recently
judged as the most difficult language in Europe to be learned by the New Scientist.
We see it, like any natural language forged by people and history, that English
possesses a complex and irregular structure for a stranger. Its global use today is
therefore explained by historical and socio-cultural factors, and not by qualities that
would be intrinsic to the language. (Kushner 2002).

If the use of English gradually spreads to the detriment of Gaelic languages in
the British Isles throughout the Middle Ages, it must wait for the sixteenth century
and the conquest of the Americas to carve a respectable place in the European
languages. Britain's affirmation as a world colonial power gave a first boost to its
national language and then took off in parallel with the industrial revolutions and the
expansion of free trade that favour the British economy during the nineteenth
century.

At this relay, we must add the twentieth-century legacy of colonialism since
from the 1960s, most of the former colonies of the British Crown took their
independence. In the frequent absence of an Aboriginal language that could replace
it, the old colonial language continues to be used willy-nilly. International
institutions such as the United Nations are thus left with a plethora of English-
speaking countries in their assemblies, at a time when global communication is no
longer occasional but becomes a permanent requirement. At the international level,
English speakers can therefore claim a large number of speakers (although in fact a
large part of the populations of English-speaking Africa, for example, do not speak
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English); but also to a large number of States knowing that the international
institutions also count on the principle of a State a voice as in the United Nations
Assembly. (Kushner 2002)

The old European metropolises keep important links with their former colonies
on the cultural level. For Anglophony, the United Kingdom operates through the
British Council, linked to the Commonwealth. Initially created to thwart the German
and Italian propaganda campaigns of the 1930s, the British Council now promotes
English language teaching in the world and sets the standards for this teaching,
especially in the former British colonies. The Francophone is not left out, and the
High Council of the Francophony devotes a significant part of its budget to the
promotion of French within the media and educational systems of its member
countries. It is easy to imagine that such systems also exist in countries like Spain or
Portugal.

Linguistic Diversity and Translation

Today there are between 6,000 and 7,000 spoken languages in the world. This
fact of the diversity of languages poses a problem: how can men understand each
other if they do not all speak the same language? Can understanding succeed only in
a small circle, which coincides with a linguistic area?

One might then be tempted to think that understanding can only be between men
speaking the same language, in as much as each language has its specificity as to
how it describes the world; a language is a tool, a code to describe things. The
diversity of languages would then correspond to different ways of describing the
world.

Therefore, the question becomes whether these descriptions are fundamentally
different and heterogeneous, or whether there is a possibility to switch from one
description to another (ie from one language to another). , thus making
communication possible. This possibility actually exists: it is that of translation. As
Ricoeur writes: ‘On touche 14 un trait aussi remarquable que I’incommunicabilité
déplorée, a savoir le fait méme de la traduction, lequel présuppose chez tout locuteur
I’aptitude a apprendre et & pratiquer d’autres langues que la sienne.’(2004) The very
fact of translation means that men speak different languages, but they can learn other
languages than their mother tongue.

Translation and Language Learning

Despite the antiquity of translation, as a practice and profession, it is only
recently that research on its importance has begun to accelerate and accelerate: the
number of schools of translators and interpreters day by day around the world, the
work done on translation by practitioners, linguists and didactics who gave birth to
translation studies, research on machine translation; all this is a recognition of its
historical value and its pragmatic importance.

In pedagogy, translation played a great role for centuries. It was considered a
means of strengthening and perfecting the teaching of foreign languages. For this
reason, it was called "educational translation".
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The educational translation is a set of exercises (theme/version) whose fallout is
linguistic. (Delisle 1984) calls "educational translation" the academic use of
translation to acquire a foreign language.

Traditional methods of language teaching adopted translation as a means of
consolidating linguistic acquisition in a foreign language through the exercise of
theme, and control of the comprehension of texts by means of the version.

« L objectit de la traduction pédagogique est essentiellement didactique. Elle se
pratique dans le cadre de la classe de langue (sauf cas particulier des examens et
concours) et le récepteur est soit la classe, soit le professeur, dans les deux cas, un
public restreint et familier. La traduction n’est plus une fin mais un moyen, dans la
mesure ou ¢e qui importe, n’est pas le message, le sens que le texte véhicule, mais
I’acte de traduire et les différentes fonctions qu’il remplit : acquisition de la langue,

perfectionnement, contrdle de la compréhension, de la solidité des acquis, de la
fixation des structures...» (Lavault 1985).

Used for pedagogical reasons (class activation, assessment of achievements, help
of weaker pupils, etc.), translation into the language class took many forms,
including "explanatory translation". This type of translation is used to explain the
language. The teacher uses it when the intralingual translation can not lead to
positive results. From the lexicon point of view, when a word of a foreign language
is new and rarely used, the teacher explains it in the mother tongue to save time and
avoid confusion for the learner. From a grammatical point of view, the explanatory
translation is useful insofar as it allows the points of difference/similarity between
the two linguistic systems (the foreign language and the mother tongue) to be
highlighted: the specificity of a few turns in one language, the notion of verbal time,
etc.

Translation, being in this case a means and not an end in itself, had an
uncomfortable status: an activity without clear objectives, an unthinking practice,
taught by foreign language teachers who had received no prior training for this task.
This dark side of translation necessitated an epistemological break with the past in
order to base the didactic discourse on translation and its practice on a scientific
basis.

Indeed, several authors, such as (Ballard 1988; Grellet 1991; Lavault 1985)
defended the practice of translation in language classes, but with a new didactic
vision, that of perfecting the competence to "translate” as well as the skills of
"understanding, reading and writing"

Why Translate to Learn a Language

Nowadays, pedagogical translation is a subject of debate between pedagogues
and didactics about its usefulness, but also about the danger that it can constitute
against a healthy learning of a foreign language. This position seems logical to us.
To deny the validity of translation in perfecting a language is to go against the
scientific works dealing with this subject. It is also to deprive the pupil of his own
intellectual strategies of learning a foreign language at a time when his needs and
aptitudes must be respected, as the principles of the new pedagogy claim.
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All recent studies on the process of acquiring a foreign language consider that
there is a general mechanism that uses the mother tongue and escapes the learner's
consciousness. Researchers speak of the existence of intermediate languages: a set
of structures and semantic values transferred from one well-known language to
another less well-known. Translation, whether we like it or not, plays an important
role in the structuring and evolution of these intermediate languages that facilitate
the learning of a foreign language.

However, if we take into account the multidisciplinary nature of translation and
its communicative function, the teaching/learning of translation must be aimed at
both knowledge (the language and its rules) and know-how (the translation
technique, documentary research, etc.). To learn this means of communication that is
translation, one must first understand the statements and re-express them adequately
according to the conditions of communication. And the practice of translation
according to this principle can only mobilize and refine the communicative skills of
the learner.

This is the principle adopted by communicative methods in the teaching of
foreign languages. According to the communicative methods, the translation is an
authentic activity, since it is on the one hand, practised constantly in real life outside
the classes, and on the other hand, it is the only activity in connection with the
foreign language. This begs the question: "Why not teach the art of translation”
(Grellet 1991).

How to Strengthen Language Skills Through Translation?

Between the "usefulness of translation" and the "regrettable way of its practice in
traditional methods of language teaching", there must be the idea of rehabilitating
pedagogical translation.

The didactic research that actually aimed at the rehabilitation of educational
translation was inspired by the "enunciative linguistics” and the "pedagogy of
translation” adopted in the training of professional translators. The first does not
only focus on the language system (vocabulary + syntactic rules), but also focuses
on the actualization of the language to produce discourses in a well-defined
communication situation. The second advances that "Translate is to understand” to
"make understand".

This return to translation into language classes is accompanied by changes in the
objectives of the practice, the method of work and the content of the media.

The translating activity, for pedagogical purposes and according to this new
vision, will make the student aware of the lexical and grammatical specificities of
each language in a communicative context. Translation allows the student to
conceptualize the grammar of each of the two mirror languages. It is necessary to
speak of an active learning of a language and not of an inculcation of normative
grammar.

From the communicative perspective, the practice of translation is reviewed from
a "constructivist" angle. To translate, one must understand the meaning of the text
submitted to translation. "Understanding” means the "construction" of meaning by a
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set of interactions of the learning subject with the external environment and with the
aid of prior knowledge. Knowledge is a process before being a result.

The pedagogical translation that we defend does not concern isolated sentences,
out of context. The intended translation, like the professional translation, must be
practised on texts that convey meaning. A practice that moves away from the word
and the sentence to determine the unity of meaning, which avoids the linguistic
correspondence to establish the semantic equivalence as imposed by the enunciative
context in all its components: linguistic, cultural and social. It is something that
allows learners to be sensitive to the division of reality/world by each language and
unlike the cultural substratum of each of them. In other words, we aspire to a
practice that is part of a communication strategy: to know what we translate, for
whom to translate and how to do it.

Among the activities that can illustrate the essence of pedagogical translation,
and that go with the desired innovation, we can mention the exercise of "comment of
version" proposed by (Ballard 1988) and that of "discourse with discourse" of which
the background is inspired by (Widdowson 1981).

To renovate the practice of translation in the language class, (Ballard 1988)
proposes the exercise of version commentary. An exercise in which the student:

- Compare an original text and one of its translations.

- Identify the differences between the two texts in terms of lexical, grammatical,
semiotic, etc.

- Comment on these differences.

For the author, it is a necessary and useful activity. It is necessary to the extent
that it attracts attention and develops precision and is useful because it makes it
possible to first form an idea about the specificities of each linguistic system and
then discuss the choice of translation equivalences, and not linguistic
cotrrespondences.

As for speech-to-speech activity, it consists of applying well-chosen exercises to
a speech in a foreign language. These exercises should help to develop two
discourses simultaneously, one in the mother tongue and the other in the foreign
language. The activity thus brings the student to the easy passage from the reception
(reading) to the production (the writing).

Proposals in this sense can be multiplied. But what must be remembered is that
the pedagogical value of the translation would be all the greater if it could
participate in the development of the student's bilingualism. Taking the habit of
expressing ideas in a foreign language far from the influence of the mother tongue
and making the effort not to attribute to a "signifier" of the foreign sign the
"signified" of the sign of the mother tongue, the pupil will gradually demonstrate the
ability to speak and write fluently and correctly in a foreign language as he would in
his mother tongue.

Language and World View

Reality is not the world, but a certain vision of it, shaped by language, itself
determined by culture. So, there are as many visions of the world as languages, the
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latter, according to cultures, organizing variously the real and ordering differently
the data of the experiment. To learn a language, therefore, is not only to appropriate
a different linguistic system; it is also to find oneself in the presence of another
culture and, therefore, another worldview with new patterns of categorization of
reality.

It is undeniable that the practice of a language necessarily implies, for its users,
the mobilization of a "shared culture" (Galisson1989), founding their common
identity. However, this shared culture, which we know today is both "a logical
construction of the mind", resulting from "frame of reference"”, and "a product of the
habit" resulting from interactions and daily communication practices.

Since the works of (Edward Sapir 1953; Benjamin Whorf 1964), at the beginning
of the twentieth century, a language is a certain analysis of the experience, a certain
vision of the world, and as such it gives its speakers a sort of prism through which
they are bound to a certain representation of reality. From this point of view, a
language conditions the thinking of its users - by imposing on them precisely a
specific way of representing reality. Every representation of reality is thus
determined in advance by the language in use.

So, in the absolute, reality is not given but constructed not in a fortuitous way,
but in adequacy with the vast system of structures, specific to each language, within
which the forms and categories, by which the users communicate, but also represent
themselves, are culturally consciously or unconsciously, the real, "perceiving" or
rather "neglecting" this or that type of phenomena and/or relationships, and in which
they print this representation of the real (Whorf 1964).

Translation and World View

Le langage n'est pas seulement un instrument de communication. C'est aussi un
ordre symbolique ou les représentations, les valeurs et les pratiques sociales trouvent
leur fondement (Woodsworth 1990). Indeed, language and culture are intimately
linked, and language becomes the reflection of the worldview of a given society.
According to (Humboldt 1963), differences between languages stem from a different
view of reality in each sociolinguistic group.

Translation is synonymous with interlinguistic communication, how to translate
something into two languages whose experience of reality and whose linguistic
manifestations are different, even, in some cases, contradictory, this task is possible,
but difficult and painful because of obstacles anchored in different worldviews.

For Humboldt, intercultural translation can be done because it is a hermeneutical
process, and each language has the capacity to express everything, even things that
are not part of its sociocultural experience. Thus, "[...] apparent untranslatability,
brought about by interlingual structural incompatibilities among individual
languages and the thought processes of individual speech communities, can be
countered with potential translatability” (Wilss 1982).

As for these difficulties, Wilss notes that:

1) the division of reality into a language, for example in the denomination of
kinship, colours, and vocabulary for certain subjects, such as snow; he also notes the
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differences as regards the temporal aspect, and the lack of direct and exact
correspondences between idiomatic expressions;

2) the difficulties that we have to render in other languages of words that are
peculiar to a linguistic community, such as spirit, homeland, charm; gentleman,
fairness;

3) different connotations that can vary in each language.

According to (Mounin 1963), the cases of untranslatability are only exceptions,
and translation between two visions of the world becomes possible precisely through
the "universals" of language, which underlie significations in languages. These
universals almost always allow the translation of the denotative message of a given
text.

Thus, the divergences found in the division of reality into different languages do
not, as previously thought, constitute obstacles to translatability. Admittedly, they
come from the difficulties of translation, but as Mounin demonstrates, the universals
underlie any difference inherent in language and refer to the same extra-linguistic
phenomena making it possible to transmit a denotative minimum. When one
translates between two cultures, one must not confine oneself to linguistic
phenomena, which tend to accentuate the differences between two civilizations, but,
precisely, to seek the basic reference which is common to them in the extraordinary
linguistic reality.

But what happens when you want to convey specific connotations from one
culture to another? The denotation does not pose any problems, can one however
speak of a translation of the connotations? Wilss notes, indeed, that the specificity of
the connotations constitutes a difficulty relative to the visions of the world that the
translator may encounter in his work. But translation encounters even more complex
difficulties when it comes to idiomatic expressions, strongly anchored in a given
society and culture, and which, involve highly.

However, a good translation of an idiomatic expression must be located within
the target culture, because "[t] he angels are basically part of culture and words
cannot be understood correctly from the local cultural phenomena for which they are
symbols" (Nida 1945). Thus, the translator must study the use of an expression
according to the way in which those who speak the language use it and the meaning
must be taken into consideration with the extra-linguistic phenomena which
determine it within the social structure and cultural heritage.

However, it is often necessary to transform the specific element into the original
culture, or even to completely change it in order to make a good translation that
would have a relative meaning to the arrival culture.

Adaptation would thus serve to translate connotations into the original culture
that do not exist in the arrival culture since " [c]haque civilisation a ainsi ses thémes,
certains diront ses 'mythes', qui sont connus d'expérience par les 'indigénes', mais
qu'il faut apprendre lorsqu'on veut devenir traducteur» "(Vinay 1968). Through
adaptation, we can avoid serious misunderstandings between sociolinguistic groups.
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However, although adaptation is very useful in the field of intercultural
translation, it must not be forgotten that this process has limitations. The translator
must decide, depending on the target language and culture, when the adaptation
would be appropriate for a given text, or, when it would be sufficient to translate
only the denotation (using a note to explain the culture starting point). For example,
when it comes to translating comments about an ethnic group in a culture, should we
adapt the text, and make an ethnic group in the target culture the subject of a
remark? Could be racist? Or, should we translate a remark about women who in the
original culture would be considered trivial, and adapt it in a context where it would
be sexist? In this case, the translator would end up making an error of judgment.
Although he manages to convey the words in a different cultural context, he also
risks perpetuating very pejorative connotations in the culture of arrival. Here,
instead of avoiding cultural misunderstandings, the translator would eventually raise
them. Intercultural translation therefore requires a measure of common sense and the
translator not only has the role of conveying a message and the connotations
attached to it, but he must also filter the information to be transmitted according to
the two cultures, and decide when to translate the connotations, or when a
translation of the denotation is enough to convey a message.

However, the translation of connotations is a delicate operation and the translator
must take into account the implicit, and often hidden, connotations that may exist in
the target language. To do the job properly, the right translator must not only
translate, but he must also be a semiologist and, more importantly, an ethnologist; it
is not enough to master the language, it is also necessary to know the culture: " tout
traducteur qui, de mille maniéres empiriques, ne s'est pas fait aussi I'ethnographe de
la communauté dont il traduit la langue, est un traducteur incomplet "(Mounin
1963).

Conclusion

In the case of many languages, it is too late to do anything because speakers are
either too few or too old, or because the language community is too busy trying to
survive. But many other languages are not at this stage and can still be revitalized in
many cases. There are compelling examples in Australia, North America and
Europe. But that requires a number of conditions to be met: the community itself
must want to save its language; the wider culture in which it is embedded must
respect minority languages; and funding is needed for courses, teaching materials
and teachers.

Is the death of a language really a disaster? Is not this a sign of progress and
modernity? As long as there are a few hundred or even one or two thousand
languages, everything is fine. Well no! The disappearance of languages should
concern us as much as that of animal or vegetable species because it reduces the
diversity of our planet. Decades of environmental awareness have convinced us that
biodiversity is a good thing. Unfortunately, linguistic diversity has not benefited
from the same publicity.
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Diversity is central to the theory of evolution because it allows a species to
survive in different environments. Standardization presents dangers for the long-
term survival of a species. The strongest ecosystems are the most diverse. It is often
said that, if we succeeded in colonizing the planet, it is because we have been able to
develop very diverse cultures, and adapted to different environments. The need to
maintain linguistic diversity is based on this type of argument. If the multiplicity of
cultures is a necessary condition for successful human development, then the
preservation of linguistic diversity is essential, since written and oral languages are
the main mode of transmission of cultures.

If we only had one language in the world, be it English, Esperanto, or anything
else, it would be better for everyone. Peace in the world would be assured. Nothing
is less true. A monolingual world would not bring peace. The main sources of
tension in recent decades were unilingual countries: Cambodia, Vietnam, Rwanda,
Burundi, Yugoslavia, Northern Ireland, etc. All great unilingual nations have
experienced civil wars. If people want to cross iron, it takes more than a common
language to dissuade them.

We are much more likely to promote a peaceful world by caring about peoples'
rights and their identity as communities. And the main emblem of a community is its
language. A policy of promoting multilingualism and respect for minority languages
is much better at laying the foundations for peaceful coexistence.

It may be too late. "If only the generation of my grandparents had ..." This type
of reaction is common among the grandchildren of a community that has not
transmitted its language. The first generation does not usually worry too much,
because it is still struggling to establish its new social status and to appropriate its
new language. The second generation, who handles the new language fluently and
enjoys a much more comfortable socio-economic situation, is beginning to worry
about the lost heritage. The language of ancestors, once a source of shame, is then
perceived as an identity landmark and a source of pride. If it is gone, if there is no
trace left and nobody remembers it, there is no way to recover it. If, on the other
hand, an effort, however modest, has been made to preserve it, this leaves future
generations the possibility of making their own choice.

Research and studies in the field of professional translation education and
applied linguistics have developed multiple approaches to translation, and have
shown that it is one of the main instruments of linguistic awareness. This
metalinguistic ability does not exclusively concern grammatical structures but
includes pragmatic and stylistic aspects, as well as the effects they can create. This
type of approach serves not only to reinforce the student's awareness of the
potentialities of the language, the similarities and differences between languages, but
also to build a better knowledge of the mother tongue and, consequently, a better
communicative efficiency both in only in the other language.

The goal of translation practice for non-specialists is to establish the language
skills of the learner, to refine their thematic and cultural knowledge and to
encourage them to reflect and react. What is needed, then, is a reflective pedagogy

103



Language Art, 7(3): pp.89-106 o 51 ¥ o)les ¥ 0,90 «3b; i dalihad \of

of translation that reconciles the didactic objective, the cognitive content and the
social reality of the learner. It is possible to say that any study on translation in a
theoretical and/or didactic context could only be beneficial for all the partners of the
educational act: learners, teachers, and also managers and pedagogical authorities.
With it, languages become richer and more important in the community that speaks
them. It is also a medium of communication that crosses the language barrier and a
factor of fulfilment and openness towards other cultures.
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This paper tends to examine resistance through narratives in a postcolonial context.
It focuses on the postcolonial counter-discourse in Naipaul’s novel, The Mimic Men
(1967), through the analysis of Ralph Singh’s use of the English language as a
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appropriation to oppose the prevailing culture. However, in the postcolonial era, a
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“Language as culture is the collective memory bank of

a people's experience in history”.

Ngugi Wa Thiong’o, Decolonizing the Mind: The Politics

of Language in African Literature (Bhola, 1987).
Introduction
In the above quote, Ngugui assumes that language does not only act as a medium of
communication, but also as a means of transmitting culture and history. Language is
inextricably linked to the human individual, his worldview, and his past. The entire
system of values through which a person grows to define himself is carried by
language. Thus, language is much more than a linguistic framework; it is a living,
dynamic, and evolving entity. It is something that people do, and the context in
which language is formed is just as significant as the words themselves. He assumes
that language puts flesh on the bones of identity in a postcolonial context. It is the
medium by which the culture of a certain community is transmitted and perpetuated.
The way individuals define themselves in connection to their natural and social
environments, and indeed in reference to the entire cosmos, is largely determined by
the language they employ. As a result, language has always been at the center of the
conflict between these two social forces.

When the Subaltern Speaks: Unveiling the Cathartic Power of Postcolonial
Narratives

Postcolonial writers have constructed and presented dialects in a variety of ways,
such as Creole and pidgin dialects, to write about the native culture and to stress
progressive and sensitive meaning in so many distinct manners, resulting in their
success in becoming a stable alternative in the semantic structure of the English
style. Kalpana (2017) characterizes the "writing back" paradigm with three words:
"adopt, adapt, and adept.” Though numerous key concepts in postcolonial theory,
such as mimicry, hybridity, and ambivalence, are primarily concerned with
postcolonial ideologies, themes, and content, they also have an impact on language
use.

Actually, the phrases “adopt, adapt, and the adept” apply not just to forms but
also to language, as shown in the writings of many postcolonial authors. It is worth
noting that postcolonial writers primarily wrote about the conflict between the
abrogation of the received English, which speaks from the center, and the act of
appropriation, which tends to bring it under the effect of a dialectal tongue, the
challenging nature of speech habits that characterize the local language, or even the
evolving and distinguishing local English of a monolingual society trying to
establish its link with place, or even the adapting and distinguishing local English of
a monolingual societal structure attempting to establish its correlation with location
(Kaplana, 2017).

With the rise of the colonial social upheavals and their aftereffects on the
colonized people’s psyche, culture and identity, one of the main reasons the former
non-English users have decided to write in English is not because their native
language is insufficient but because the colonial language has evolved into a
valuable medium of representation that addresses the broadest possible audience. On
the other hand, writers like Ngugi contend that because English is generally
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restricted to an educated elite in post-colonial states, this wider audience is primarily
outside the country or limited to the transnational capitalist elite inside the
community. The dispute has raged on and on, with no end in sight (Ashcroft et al.,
2000).

Nevertheless, language is a part of culture, and therefore the cultural bomb has a
tremendous negative aftereffect on the colonial subject’s identity and mother tongue
since the clash of the opposing cultures is not less than a collective disobedience. A
cultural bomb has the effect of destroying people's faith in their names, their
languages, their surroundings, their battle heritage, their togetherness, their talents,
and eventually in their belonging and identity. This latter coerces people to perceive
their culture and history as a barren wasteland of failure, and it compels them to
desire to separate themselves from the aboriginal culture and break all the ties of
identification with the motherland. Therefore, it induces the individuals® desire to
identify with that which is most apart from themselves; for instance, with other
people's languages rather than their own. It urges individuals to identify with what is
decrepit and regressive, with all those powers that would suffocate their own life
streams. It indeed raises major issues about the morality of conflict. Yet, triumphs or
victories are seen as far-fetched, irrational fantasies. Despair, depression, and a
communal death desire are the planned outcomes. Imperialism portrays itself as the
panacea in this wasteland it has constructed, demanding that the dependents chant
worship songs with the continual refrain, ‘Theft is sacred’” (Ngugi, 1986).

Moreover, according to Ngugi, the colonial subjects were enslaved by forcing
them to learn European languages in order to colonize their minds. The colonial
authority used pessimistic reinforcement to educate future generations; it convinced
them that speaking English represents the high social and intellectual status of the
English-speaking mind; on the other hand, it aimed at erasing the native culture,
convincing them that local languages are undesirable. However, because their own
tradition was communicated solely at home, relying on orature in their native
tongue, language was twisted into a device that isolated children from their own
past. They are taught in college that the only way to advance is to learn the
colonizer’s language and textbook history. They are isolated from their history by
eliminating their native language from their education, which is substituted by
European history in European languages. This further entrenches colonialism’s
control over the colonized people’s lives (Ngugi, 1986). Accordingly, Fanon (1961)
analyzes the effect of colonial oppression on the psychology of the oppressed
people, along with shedding light on the transition phase in the use of language from
the native mother tongue to the colonizer’s language. He contends:

Every colonized people, in other words, every people in whose soul an
inferiority complex has been created by the death and burial of its
local cultural originality, finds itself face to face with the language of
the civilizing nation, that is, with the culture of the mother country.
The colonized is elevated above his jungle status in proportion to his
adoption of the mother country’s cultural standards. He becomes
whiter as he renounces his blackness and his jungle.
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The Caliban’s Resistance: Mimicry and Abrogation as Politics of Cultural and
Linguistic Decolonization

Naipaul’s The Mimic Men (1967) illustrates the colonized individual’s desire to
escape the "shipwreck” of a place-bound existence and the phony syndrome brought
on by racial servitude. It depicts how an English education may breed contempt for
the oppressed as well as animosity for one's own country and its people, which is
frequently alleviated by mimicking one's own colonial power. The protagonist
strives to cross the borders of the Caribbean island, willing to find order and
authentic identity in the western sphere.

Actually, Singh’s desire to flee the island is the result of his denial of Indo-Aryan
ancestry. He believes in western superiority, and therefore he gets fascinated by its
elements, such as the snow and brightness of a big metropolis, as he says:
“Withdrawal: it became urgent now for me. Before, it had been part of fantasy, part
of the urge to escape shipwreck and to return to lands I had fashioned in my
imagination” (Naipaul, 1967). Nonetheless, his great expectations and endless
desires fall apart once he reaches London and becomes an exiled migrant there. Not
only does he experience emotions of disconnection and melancholic emptiness in
London, “so quickly had London gone sour on me. The great city, center of the
world, in which, fleeing disorder, I had hoped to find the beginning of order”
(Naipaul, 1967), but he battles to find a sense of belonging in London as he has been
looking for it at homeland, therefore he is forced back into double exile.

Singh plays a prototypical colonized character who is perplexed not only by the
varied races, cultures and dialects on the island but also by the equitable society in
which he is born and for whom identification is a key problem. He adopts European
or Western perspectives and mimics European tales, memories, lives, and settings.
Ralph's relationship with the West has an influence on who he is on his own. He
departs from his own family to live in London, where he gets married to an English
woman, Sandra. Nonetheless, his separation from his own culture and his enrollment
at a colonial school elevated his mimicry and created a unique impression of the
colonizer’s culture, leading to the dissolution and fragility of the inner self.

Therefore, Singh mimics the colonizer in the use of language, as he has been a
pupil at the boarding school and then migrates to London looking for order and
stability. Ashcroft et al. (2000) contend that the language of the center is seized and
replaced in a discourse completely fitted to the colonized location in post-colonial
writing. It does this in two unique ways. The first, the abrogation or denial of the
English privilege, entails a rejection of metropolitan dominance over communication
means. The second, the appropriation and rebuilding of the center's language, the act
of seizing and remolding the language to new uses, signifies a break from the
colonial privilege site (Kalpana, 2017).

According to Ashcroft et al. in The Empire Writes Back (2002), one of the most
important facets of colonial tyranny is language hegemony. The colonizer uses
language as a technique to find home, construct identity, and construct reality.
However, all diverse dialects of language are marginalized by the educational
system, which makes the standard form of language the rule. As a result, in these
cultures, the English language has been adopted to represent their own sense of
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distinction (Zarrinjooee & Khatar, 2016) through narrative texts. Ralph Singh is a
student at the missionary boarding school, thus, the educational system at this school
has contributed a lot to shaping his mind. He describes his educational career as a
confusing experience; the colonial language is English, his mother tongue is the
Indian language, and now he is exposed to another tongue, the French one.

Indeed, Naipaul talks about the tremendous effect of the colonial boarding
school system when he gives voice to Singh to narrate the experience of the West
Indian subjects as he says: “We, here on our island, handling books printed in this
world... We pretended to be real, to be learning, to be preparing ourselves for life,
we mimicked men of the New World, one unknown corner of it, with all its
reminders of the corruption that came so quickly to the new” (Naipaul, 1967). Singh
highlights the colonial subjects’ behaviors and their obsession with mimicking the
western man and his lifestyle, thinking that this is how they should be since they
were educated in the colonizer’s school using the English language. Singh’s formal
education was undertaken in English: In Isabella, English became more than a
language; it became the language, and everyone else had to capitulate to it.

Through Singh’s arguments, Naipaul illustrates the ambiguity of colonial
mimicry. He analyzes the results of the colonial hegemony and the psychological
and social aftermaths of mimicry, reaching the point that mimicry causes
unequivocal authority to be disrupted in imperial supremacy and colonial
expansionism. However, mimicry can be used as a subversive tool to oppose the
colonial hegemony, as it allows the postcolonial writer to build reality and identity
language by emulating colonial methods.

In this way, Ngugi (1986) contends that colonialism was more than just a matter
of force. The colonial subjugation has taken several images, for instance, while the
bullet was used to subjugate people physically. Spiritual subjection was
accomplished through the use of language. Colonization promoted English as the
language of instruction in Kenya, and as a result, orature in Kenyan indigenous
languages has dwindled. This was disastrous to the colonized literature because, as
Ngugi argues, language carries culture, and culture carries the full set of values by
which we understand ourselves and our place in the world, especially via orature and
literature. As a result, how can the colonized people’s experience be adequately
communicated in another language? Indeed, the way individuals define themselves
in connection to their natural and social environments, and indeed in reference to the
entire cosmos, is largely determined by the language they employ. As a result,
language has always been at the center of the conflict between the two cultural
structures (Bhola, 1987).

Likewise, Ngugi (1986) refers to Achebe’s lecture, “The African Writer and the
English Language,” in which he questions and discusses the legacy of the colonized
renunciation of his mother tongue for the Western language. Actually, it appears to
be a terrible betrayal and causes a horrible sense of loss. Nonetheless, there is no
other option for the colonial subject but to adopt the European language since it has
been given to him, and he plans to exploit it. Consider the contradiction: the
possibility of using mother tongues produces a lighthearted tone in phrases like a
terrible betrayal and a guilty feeling, whereas the potential of using European
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languages creates a categorical, hopeful affection, which Achebe himself would
identify later as the fatalistic logic of the unimpeachable stance of English in the
literature of the colonized.

In fact, the colonized people’s adaptation to the colonizer’s language is seen as a
psychological defensive mechanism to be recognized by the colonizer, and it is
referred to as mimicry. In certain bilingual contexts, the second language is
sufficiently dominant that the mother tongue is lost. Adopting the former colonizer's
language in key realms of life or in a diaspora situation, where the mass
communication language is not the bilingual’s original language, can lead to a loss
of language and therefore a loss of authentic identity (Ennaji, 2005). Frantz Fanon’s
views have aided critics in comprehending the levels of marginalization that are
present in society, particularly among blacks. Fanon, in a similar vein, examines the
psychological impact of colonial dominance. In his Black Skin, White Masks (1986),
Fanon explores the psychological agony of being an oppressed ‘Black,” as well as
the persistent longing to be like the Whites. In his introduction, he says: “What does
the black man want?” (10). Using his inner voice, he argues that Black is not even a
man, as he is haunted by the desire to imitate the Western man all hours of the day
and night. He confesses, “I am obliged to state it: For the black man, there is only
one destiny. And it is white.”

In light of the strong affinity between language and identity, Fanon like Naipaul,
has strong views on colonial mimicry, which originates from the destructive, clear-
cut authority of colonial control. The character of Ralph and the construction of his
identity and world may be seen in this imitation by the acceptance of the colonial
language as part of his culture and customs. By juxtaposing the English language
with the Hindi language, Naipaul has replicated the English language. Words from
the Hindi language, local reality, and cultural change effectively convey Ralph's
estrangement and, more crucially, indicate his reluctance to abandon his roots and
embrace the English language’s dominance and legitimacy. Singh indicates that he
understands the Indian language as he narrates: “I went to the larger hut. A woman
dressed in white greeted me. She spoke to me in Hindi... She used a word with
strong religious associations: darshan” (Naipaul, 1967).

Singh translates what the woman has told him; henceforth, this indicates his
mastery of both languages. Thus, hybridity comes out as another type of question
stemming from colonialism; as Bhabha argues, “the non-synchronous temporality of
global and national cultures opens up a cultural space—a third space—where the
negotiation of in commensurable differences creates a tension peculiar to borderline
existences” (1994). This third space, as Bhabha referred to it, entails the blending of
distinct and different styles of culture. Actually, the rise of the postcolonial novel,
which, for Bhabha, becomes the last irony of incomplete representation and the
tangible incarnation of post-colonialism, creates a linguistic and literary third space
for the colonized to re-locate himself in a home to re-construct his identity. These
in-between zones, according to Bhabha, offer the ground for creating selfhood
strategies that generate new indications of identification, as well as inventive sites of
cooperation and contestation in the act of constructing the notion of community
itself. This venous passage remains at the heart of Bhabha’s work, The Location of
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Culture (1994). For Bhabha, the true location of culture is the recognition that
society cannot be identified by fixed and static identities but rather by the
hybridization of interstitial passages, ambivalent spaces, and cultural difference.

On the grassroots level, hybridization of societal characteristics happens
relatively frequently in multicultural and multifaceted communities, or utopian
cultural contexts, built on reciprocal esteem, equality, and open-mindedness. Most
postcolonial writers, such as Fanon, Said, and Naipaul, have emphasized variety as
an anti-colonial strategy of cultural identification and linguistic shock, which local
residents experience throughout the transition period. This effect has been described
by Ashcroft et al. (2002), as the dismantling of severe imperialistic polarization.
This is defined as both colonized and colonial cultures engaging in reciprocal
transcultural practices.

Direct lexical transfer, hybridization, and reverse language were among the
tactics used by postcolonial authors. Works by postcolonial authors, for example,
feature numerous native terms that are utilized exactly as they are. In a text, they
stand out as cultural and anthropological markers (Kalpana, 2017). In The Mimic
Men, Naipaul makes use of historical markers from the Indian native culture such as
“Sanyasi,” “Gurudeva, asvamedha” and “Sari,” as he says: "Our women in saris,
light glinting on silk from Banaras and jewellery from Guiana—it was then that
Sandra, in a sari herself..." (Naipaul, 1967). These exospheric references are used as
a sign of indigenous cultural heritage and religious beliefs. Using Gurudeva, Naipaul
presents Indians’ effective and legal creolization, but Ralph's voice, the external
observer storyteller who is reluctant to dwell in either Isabella or England—the other
island he eventually deconstructs—frames this calm environment in writing
(Phukan, 2008).

Yet, when Singh talks about his English wife Sandra, he mentions that she wears
saris and jewelry in Isabella, just like the Indian women there. He aims to
demonstrate the clash of cultures using the English lady, Sandra, and the Indian
dress, Sari. Here Singh shows the importance of the Indian culture and its endurance
despite the successive attempts of the imperial missionaries to erase it. Moreover,
the use of these names from Indian culture indicates the power of Indian culture and
its outstanding role in shaping Singh’s cultural identity. He believes the English
language will be able to carry the weight of the colonial experience, wrote Chinua
Achebe. But it will have to be a new English; he implies that he should use English
along with certain terms from his culture and mother tongue, one that is still in touch
with its ancestral home while also being adapted to the requirements of former
colonies (Bhola, 1987). Ralph assumes that the English language can help him
identify with the colonizer, but when he was looking for security in the females’
skin, such as Norwegian, Swedish, French, and German Swiss girls, he failed to
impose order on any of these relationships, although he understood their languages.
He comments, “I knew their language too well. It suited me better to have a
relationship with someone whose language I couldn’t speak™ (Naipaul, 1967).

He confronts women harshly because he sees them as captives of their pasts with
fixed, previously established identities. Despite his desire to spend eternity “at a
woman’s breast,” he is “enraged” by “the skin,” “the stench of the flesh,” and
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“bumps and scrapes.” His embrace of the aggressive or narcissistic posture denies
liberating everyone else (and himself, of course) from its sadomasochistic structure.
Yet the most dramatic manifestation of the aforesaid position is his desire to avoid
having to learn their languages. Ralph Singh is apathetic and placid, despite his
empathy for Sandra, and she departs the island. He claims that she was the first lady
with whom he shared a common vocabulary, something he relished following his
disastrous interactions with European ladies with whom he could only talk in
“pidgin” (Naipaul, 1967).

In fact, the most crucial medium through which that power enthralled and
imprisoned the spirit was language. The bullet served as the weapon of corporal
subjection. Spiritual servitude was accomplished through the use of language
(Bhola, 1987). In fact, Naipaul agrees with Ngugi and asserts his perception through
Singh’s argument about the importance of language, as he asserts, “language is so
important. Up until this time, my relationships had been with women who knew
little English and of whose language 1 frequently knew nothing. These affairs had
been conducted in a type of pidgin; they were a strain; I could never assess the
degree of complication we had arrived at after the sexual simplicities” (Naipaul,
1967). He contradicts himself because he says that he prefers a relationship with a
woman who doesn’t understand his language, but at the same time he argues that
language is so important. Naipaul’s use of Creole language and French dialects
shows his abrogation, and his adaptation of the English language shows his
appropriation of the language.

Alienation and loss of identity are unavoidable; the colonized emulate the
colonizer’s methods. Naipaul’s views on imitation are conflicted. For showing
imitation, Naipaul employed the English language but integrated the cultural
qualities of Hindu phrases, as he subsequently stated of his own mimicry of English
literature. He also employed distinct English terms within the syntax and context of
the Hindu language in The Mimic Men. For him, imitation is not about submission
but about resistance, about the colonized people's roots and origins. As a result, we
learned to appreciate words for their significance and subtlety. Language is more
than just a set of words. It had a provocative potency that went beyond the literal
connotation. The games we performed with words, such as riddles, proverbs,
syllable transpositions, and nonsensical yet musically organized phrases,
strengthened our understanding of language’s evocative magical power (Ngugi,
1986).

The acceptance of a wide range of languages and cultures, as well as new social
membership, cultural traits, and ethnic behaviors, all contribute to the loss of
language identity. The literature uses a variety of terminology to describe this
language issue: some individuals talk about language change, while others talk about
language expiration, loss, or even language death. The writer chooses the term
‘language loss’ since this type of language change is voluntary in the sense that
transferring to a second language may result in self-inflicted dying of the mother
tongue and, as a result, a loss of linguistic identity (Ennaji, 2005).

Language, as a means of communication, and culture, as a result, are both
creations of one another. Culture is created via communication, and culture is a form
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of communication. Language transmits culture, and culture carries the complete set
of values through which we come to see the world, notably via orature and literature.
Yet, self-awareness and our position in the world have an impact on people's
perceptions of themselves and how they view others; their way of life. As a result,
language is inextricably linked to our existence as a human society (Zarrinjooee &
Khatar, 2016).

So, Ralph Singh has been exposed to the language of the imperial system, he
considers the language of the colonizer to be the backbone of the superior culture.
And because he feels inferior to the colonizer, and has the feelings of shame about
his paternal ancestry, he lost his aboriginal culture. Now he is struggling to find
order because he considers Isabella such as a shipwrecked island where many races
are living there, and because language conveys culture and history, he finds out that
the land that has different languages, Indian, French and Chinese, automatically has
no history and no culture. He traveled to London thinking that he would find order
there, and therefore identify himself within this society, but he discovers that
London is a mixed-race city with different migrants, different cultures, and different
languages such as Maltese, West Indian, and French (Naipaul, 1967).

In the textual chain of deferrals, the opening quote captures the essence of Ralph
Singh's status of displacement through linguistic, and thus illusionary displacing: the
language he uses refers to a place elsewhere and alienates him from Isabella, his
immediate present. Ralph's devotion to the colonial emptiness can only be put into
words. In the colonial nothingness, Ralph's allegiance can only be communicated in
words. Such remarks can only be cynical declarations of futility of action when
authority is impossible, and melancholy retreats into inner delusions of grandeur and
significance on the one hand, and sarcastic declarations of failure of effort when
power is inconceivable on the other.

In this way, The Mimic Men discredits the postcolonial agency's restorative
quest: the destruction of the indigenous is restricted, making all endeavors at
sovereignty recovery a useless repetition of “borrowed phrases” (Naipaul, 1967), a
succession of auras. Naipaul's revolutionary denial can be credited to his special
sense of displacement as an Indian in the West Indies, cut off from Afro-Caribbean
collective memory and society, condemned to a clashing contact with his real but
fantasized ancestral home, India, and making a choice to live a life of exile,
frustrated but reconciled with the metropolitan area. Ralph claims; “We spoke as
honest men. But we used borrowed phrases which were part of the escape from
thought, from that reality we wanted people to see but could ourselves now scarcely
face. We enthroned indignity and distress” (Naipaul, 1967).

Nevertheless, that would indeed be a provisional criterion, since Naipaul's
cumulative skepticism, which is expressed so forcefully in The Mimic Men, stems
from the realization that the atheistic worldview of the native conviction of Isabella's
population to the status of mimicry results in nothing but displacement and void:
“And what was an unmarked boy doing here, shipwrecked chieftain on an unknown
shore, awaiting rescue, awaiting the arrival of ships of curious shape to take him
back to his mountains ?” (Naipaul, 1967).
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According to Dizayi (2019), Fanon and Naipaul have differing convictions on
colonial mimicry, which stem from the evident destructive legitimacy of European
colonialism. The psychology of Ralph, and the construction of his identity and
existence, may be seen in this imitation by embracing the colonialist's language as
part of his culture and customs. By juxtaposing the English language with the Hindi
language, Naipaul has replicated the English language. Words from the Hindi
language, local reality, and cultural change effectively convey Ralph’s estrangement
and, more crucially, indicate his reluctance to uproot his roots and embrace the
English language's dominance and legitimacy. Fanon and Naipaul have emphasized
variety as an anti-colonial strategy of cultural identification and "linguistic shock,"
which locals experience throughout the transition epoch. This is defined as both
colonized and colonial people engaging in reciprocal transcultural interactions
(Dizayi, 2019). According to Hall (1990), there is a significant link connecting
identity development and narrative plots. Language, culture, and history, he claims,
are the primary tools for constructing identity and identifying an individual within a
group. Identity is constrained in connection to representation, according to his
theories. He affirms; [Identities] arise from the narrativization of the self, but the
necessarily fictional nature of this process in no way undermines its discursive,
material or political affectivity, even if the belongingness, the suturing into the story
through which identities arise, is, partly, in the imaginary and therefore, always,
partly constructed in fantasy, or at least within a fantasmatic field.

Conclusion

In light of the above discussion, theorists like Fanon, Ngugi and Bhabha state
that the libratory people who launched the constructive instability of revolutionary
cultural interchange are actually holders of a hybrid identity, they create their culture
by translating the national narrative into current Western forms and language,
transforming the meaning of the colonial legacy into the decolonizing symbols of a
sovereign upcoming generation. Despite the fact that cultural and racial assimilation
are generally connected with creolization, Naipaul argues that this procedure
enforces an intentional connection with race and ethnicity, revealing the otherness of
Indianness and therefore being a sort of resistance and cultural and linguistic
decolonization.
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