1' ',J i OFEN
. r . . - . LR
4 / st e fiien o Lass pla :

05 5 dabihoad

L ool la sy LAzl Oaal 0L jan Bl 5 Ml el i
e ST s oty O3 BBOLS B3 4 Lad e slap e
Sar gt 58S Ay ooy 4,80 pld Il lgme (g5l 33 8
3 by Sopen wllad ol sl 5L Ok S5 mus e Jseressba s
Slassa S8 xs 8 gl S S s HLial 5 sad e iz SOy S
0L s slee s Olalllae o o5 Cont o6 (Ol o 4 20 Olge 510
25d e g e 0L 5 Slasl B3 93 4 O3 e o e B LCeadedd el
aloms (pl3d 25 o e OLJ 5 W lIOLS L5 s 4 0 55 0L
(oo oLy 4 (O8)ediy s Sl badlas wldsly glaojs> o

..Uﬁ&wﬂ;\iuﬁg-\:)wbé.wjjc&fcw&‘

sy Oslae 4l L ITARNYE e W Gles e ulid
Olged dlaws opl oDl Ll 5 Kb ol Slopbl 5 Sl sl

NOETRCEY 1PN P A



Il

e

T pa1e

T o] Ve
Bt Lan |l bmp B

L o s L
Fima Lhwll

=

ST e

.'.i..l‘-.:u-—l'
oL

= e

S
i L s Ky

_:'lﬂ..;l

-
T g

e
Lk

I_,_f__.iJ_._-.,. T A D
i_,-i:i“""':‘"-' b 55 D g biend g dlial ol
‘-_‘_{I..,J_._-._. wili :@:‘;—1; £
T BTy | I g
gt 1T e s 2 pd 5 sl o2
sl ot g L 5530 g R el g
4y Al Codeh glaas]
et il e binty Dl ey A s dlose y Gl T3
L PN A G P PR FEPOC S 00 -3 T g ) o
PR AP o U S P L PR R A PN, ST P PRPL P LR
il it g By gy s ¢ D £ 2l gl g o W10k 52
T PP (LT R - L PR SN S ST K1 FEE. of

L

gl 2 e B el e e Wil VA I e 3D

I PP TR R PR P PR TP ARt o L T FE SR o
g e e i e D ey B i e gl Ty 52
gt e gy B s s b e S g T2
L Iy el AT a_-;_,f Sl "__'IJE_MII Iﬁi}h}cﬂ Wha _,i.fé
PP P o E P L DS S ST ERE SOET.E S AT o

QIR LT VPPN fTRNRE Y. U RY- U U o

.-A‘_,-._a.)n‘i_;_'-.,.’_iﬁ‘;.'-;: :'i:_ih-‘j.aj/-

S S SRS R ST DU TE S g PP o
.g'__4_| [T a'.gi."-u_'l e—da et b a_g; sl ‘}3'1|_-¢1=‘-'. &u':l_:n _}'JHJ

&

g e s e sl g il s e T rmendagl s et gwaa 82

LSt s S e a0 gy Tl aa B S0 sl ek 6 Pl agn T2

e ay .....,S_,c u:i_;_-, PLEE u."__.;_| TL NP T __,;';:' el ..._ﬁ'_a.ﬂ xu.;_:-'k"g _:'3"3

Mg ek A el Slar B e ol

WINFF LN e a
ERT £ ERLL AU

VEVF FRYF :..r,:.l"'v' IT:-L'E

vty Sy ‘_,S..n.'—j;ﬂ-r '.lL';
) el ras e
ek il
v e LN LARSATL T Ly

i hel imn R L g e e

IS g
FHAS

TS

b= L

&
E

{2}
It

f =gl

fik gl

ma L

fiE

i

1t

1

et ]

1S

{IE

)
3

¥
M

=
T
-7
=8

B

L

:.‘I.:
=



O b Ao (b dy bayl i g 0,55 slosal

Los ot et e o ool s 5 o (OB Doy 53 ey 555 0L5 @
Al St

AL (O8)e ks 35 Az 5 b s s ety ool b a4 JLol gl @

ol s s SN 4 Olases 5 e S Clr (650 e 3 L) glpme @
3 b b S ay bl Ale Jlasl B | dear 5 el AL 0l Jlal
2y ol does g gl

Vor o o A5 Ohge gl Bl s a3 IS L Wlie W15 e Jlesl (gl sliile @
G 3 (S5 amet e ool p e @dS YUY 3 S O3 5 wadS V0L
5 oS Wi sl Bl GHL 6 Sl e oS3 LG L st
G S Gl e b e L 58 Ol el 0L 4 S O
eh 8315 00l YO e e (ol 5 4adS YON B N0 Ly da a5

cnle A0 5 ol Kils ( (Solpltpl 5 ol callie oS Olge gl e Ol s dmin @
| ‘..u\{ (0ot 5 ( AKE0) bl 5 il

SEEH Il o 3 (Sallpl Jald () SOLS 55 0o 53 salie e 53 ol @
LAY YOI (g ) 3l amis §5Lod 5 e

g wdai 3l sle s bkl ol e 2 esliads ) g e @

b cp) (28 5 Aol 7 Do (5l Joe) izl )b ol (Salsibreliiols @
oo pal 1 e (S

pome b alms ol s Ol e ol s Slazl a0l 5 b (Salsileel dlis @
3 Ao Gl s 0 e o Sl esled 5 dle b e d(se) OV
Alie O i

g anrle b (Bl AL B G Ol ol ((Sal bl s Sl e @
ol

b o Bghonn 5 2t Sl 1 Il Sl e Sl 5 Sl bs)y G ale @

Rl 3 5 GRS Dppon e S 4S el YooV sy Cap Ll Bl LU @
ded gl bRl Cash 3 5 ekd Lol G obasa 1 el VO LGl L A4
s (Adobe Arabic) ,s 0L3 (B Lotus) . b 0b3 53 oo g 3L Y ol
dely ) lie bglas plad o sl a2l (Times New Roman) S0l 05
AL (glalols GISIL Iy s e il

330 0 a3, 3 hittp://www languageartir e cole a0 Jlasl LS Jlie @



ol 5 oty e ciliiiue (sLaolSOl s alme Culie e gdhe (O3 o Aalilad

| 3 9o g0 C,JLAV,,.S.LJ CM»]@_.%)J WJMO__{b: U:QI QL.’I.JJ(:L.AS
el o s ST & st O Ve g sl alad

| aRecto g WA E PO t _ _
- OPEN ACCESS 4 THE LINGUIST LIST
DOJLLJ JOURNALS LIBRARY.RU gl&f g;e

Arodemiz

nlg l %mi%

lemigic o e
t, J it #ﬁ” Besoee
e ESJlodesorg Mesearc hBD

Open fAccess
EL RN, RUA 4

r!}ﬁdwrﬁw 1,



Sl el ele B WTAR/ON o RYZA RS PN RAUV.ALE G ol SEOLLE
S e oK S easl boa 55l wOl e deldead 5wy Sleslob
Jw\ L ;Sjl.:..,o Q,:nx.ﬁ J«pb— Aaf:..) (J"\ 30 C)L::JUQL’J ;)y 4 LJ-’J'“ SoWe )l

P,

-‘_Hv i1 el .
* “laay ks J"ﬁ" Jﬂr

The Irarbat Bxaraivd om at Buads Languoege and Lieabos

(ISC) et Slgr p ke (gobianl oG 55 0L o alone WAV Jlu 36 s
Cwl 43 8 L,1,5Q2 Solr 5o g e oDl N L

The impact tactor of 2018 Journal of Language Art in the Islamic World
Science Citation Database (ISC) is equal to 0.100 and includes in Q2
Quartile



Sk PR R ]
R A

BT

M}gﬁ
e T jo 2,000 elazal slaale Di Ll dellla,
5 e gola
L olf iz eitie i sl
[ ) Sy 533 i
Ae TV pplE =l
o e e igel 30 p 0 gl slape B 105
|‘__ ] Fiss G wfcl'..oi_gu.wj-:- MUJ.: S s .--_._.'1_:,.1_ LT Rpert)
WA O .J_:j_l.jlj u.ﬂ:l..:l.d- ":'IE_)}'-F bL:.':-Lq..._l ':_',:J_‘?.'L"""“'” Ui
| sl o] Bl il a3 ol et b 3 oy 83
R oy dmesd
ol o F 5 i e 32 Gy S i Ll b i o el
[t ] el Liilsbonar 30y
1T =AY ,‘_;L.,_A_i-a)L.-
It g TP TIRRNE PHTRES B EEINA Ly WL
[ ol o] iy g6 S o A0S
R - bl gpelle guga el o liole

P B AU LS, B PR PR

1

g b e

AT
T e T (P

AL

SR P P

-t pik
o B

=10 IE, H.L'I'p-
T iER



.-—'—--._\
Language ATl 21 pp. 7-36, 2022, Shirax, Trun r'/ L N *,
DO 1022046 LA 202207 pok: ! CJ/'T )
PELV amio NV ¥ oalen ¥ oega b anaacles v

S BT 500,54 slosin! gladslo s Ll dalllae

o> ol

VolF o iy 99wl S
(DS olEzsls ¢ g ye had) g b3 09,5 cgeie bl

Ol S

OF+1 olo,a Ve s lasl o )b VP ot YA 3 u,6 VEe e o0 YA sl 2o
Clduc S 5 byl 5y bl A8 S el Clasl s s b o8 C')U:..,a\ alo o8
Olye a4 LKL 5 058 Ll o Wl e Lol glaadabs 5 Aol e Sl 5 (5
23 A LA LS e Shy et b Sovde s 5elB D sl el s s
Slaais Ul 5 55 s g 5 o5 S50 5 Uls L 6048 ag) e 55 05050 slas 31 (gle i
o olanl palie fes glalid [ Kite (glop S0l 5 wlibiad ga (glai s, a5k s 5 oo ia
Sl Gl pl polne G, S gk (obs il axils 5350 03 Wl 5 0 (50 g sl SU &S
K5 1y s T iy alaisss oS syeias el 5 el Gl 4 oar s edle S
Iy ezl sla 5 lo g g0 DLzl GualalS U hias # b SO 31 esliad U 8l cdas e
ikl 5 e S0 5 e eding OIS US55 48 35l e 3 052 S5 (g elis b
s g s e e S s B8 e 2 b GRas el 20 B s mller Jped
4 S (St 3l oIS L Slae YN 3 Olgy peliae IS 5 ek pd ) SO ke
ol O zmen 2l Sdly il slul Shls Sgende 5 8580 LLUAE VO 4 Obe ol s
S i ol 31 LT 1 2 S il s 55 Sl B 5 ey g i ool o) S0 2
T s Lamie slaaad glas SIS 5 Gl e 2 fhS o oS e sy Ly 4 s

A2l e s ol (§oI3 DL D3 3 e Slaluadls Oy e (Al e 85 S5

Sohe (53l 05,18 5 Kamelr cile 58« on i ouddS” slas 3y

! E-mail: poorheshmati@gmail.com

~A



Hamed Poorheshmati Dargah o et yn dal>

LYV
LS 5wl Ll (Si3 os it ol oleit 5 ol Slaslaz; 5 ealo il 5l 5
Kr3 o B L ol S5 5 S (s b 5l A5 W e kS ol slaabaEs 3 i
L 0T el 58 a5 ol 28U (g mlad 5 baailis Ctlis 5 8 55 55 w03l SO obie ol )
bl SO el el (Jg cbilas o e 5 55 slaal, i YA ko b b (s &y 4
O 0asmidliz 5 58— 0 b ol ol = ) o s otie o5 A3L e sie S0l L5 e
i 03 e Do yige Ll 3 6 ol Gl (B Mol wle i LS e b |
CiaS 2 Olesol s eSS el (Vs 5 aas e S a4 el pEH S0 slal s iiaasd
GBE R o kS 8 e (0T Gsede s IS8 Sl Cld s epghe 5 s S S
53 bl slaeglar D280 5 sy Aol LSS @ e sy o 4 laeslgsle 5l (glas sazes
bl e SaS O

oS (55 T Osandn i S0 a0 a8 ol 3500 B glaasl dher Sl ele 1B
SIS L ale 2 ale e s 551 01 5 JIle elamrd sl o laaty il oS ciled e
Ol 3 I € 1) oy a5 2l Sl T AU 5 3l el 5 oS S0 el
@SS s 3l asle e s seias Lol Gus wl) (g5 OIS 00 (le3lsudS 5 U Dby 5 62505
s d a4 g skl g st 4 oS w8 Ju QL A8 g pasie gleilis
o baai,dl SOl o geas Sos Ol 2, S s 4 solenml a0l o wle i ol S
e |y sl oM gate 5 @S 30 Gasm Gl 4 S SE bl 5 S bl S
S 3l S0 s e S LS St s el & bl Sl ) A 55
S L e gl 1 5 gt 0yl SS (gt B

SO Sl gsled p i b o) il DLl jeolas ey SIS 5 S \6)-":9' 3le

WK gas a2 Q‘ﬁmuibfﬁlﬁjs k5L‘:s4.:;>.-}(=L€,3| 3500 3l o203 ;;A;—U«Sbi}\ﬂ&;t')upls

S sy b alme o b eyl B ok plai | pie 4 0p3 aBle (SosS 5l gy gols
Sy @ 3l b g ool w08 LT i, s 5 6 Bngal 2l b sgs gla Dl
o wilizee B p25 | Glojen 5)Ken (g )0 jboimen 5 095 BT udS 5 CunS udulang 5 e
ol Sl yis o leiter (uesd po 1) el pe0 4, A o 505 Sl 955 (508 (S o s
Ol it g2 5 iy o ml oS alome (6 0 s oSl @y 1) o) ¢ LBUE 8555 10 bty (] 5 503 095 ] ]

0,5 Byb aaliye, 4l e &

=}



A Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

w polee G Bl @ sy U s edg o Al b 35 gy 308 gl > ool sen
©ola S0y 5 SRS sy pl 5 Sl 02500 Jap 2 gt O el pslal 4 S SLESL (5 g
o 1S3l s galanl Ol jon s 53 1) 5l Gl Oler platarl Sole 5 50 a0 S (S50
sk gola glae K e s SIS oo ol el esls s les slasss LMI:C) %
Sols 82 gdeee 3 ) JEAEPLENRI K d.l;.‘. L;ls Cope 4 oamlr plarl 5 b Sless e
S ol e glae gl 5 (g3lelds Lol 3 S tie pladnc S 5 Lol es a3 S
P Slanalr 03131 3les 3l 553 a4 s Skl = o5 Gias 2 4SO U 3 sk onl ao onl )
ol b3 S @ 2 Sl 2 00 (st @b sl Glanbe AE ) 02

Glolz 3 od oIS (s od (2la G508 T 3wy LS w4 elenrl slanle 2E (G Sagem
U o o 35T ol Ol e 4

ol Gl S8 o fage Sile gl 5 4ol slad ST 55 sl 5 eelide 4 -
$3505 38 (554 s2la
MRS R et

o bl s e aB e s i 6 Cle G Ul @ e bl B S Ll
S el o35 5 ate 03 93 ol 53 50 O O el 438 Sl Slainsiy 2o s o0 slad
b ol 5 b, ol T s i pe saallis 55,505 o g SIS 8 2 5 o 2 suboes 53 5l o
il s b LT s i W TP IS Oz b e 3L Ly LSS e S eslinad
e ke 4 50 Ol ) 5 Ol 63,18 [y o35 4 5 535 slaasdS el e
5 iy M e (Jlie Db s es,e @3le S35 OUT VT3 s Olals S
P R B P LT TR R E S WS PR Ky TR
sdile BL arllil 5 Jgesee (g2b 2000 b Al 058 40 5 28 05 2 ol 3,508 slaalls
2 ek gl 5 a5 e Dbl 3 3 G e O el WIS st 5 ool 51
ool 53 anh 48 ol 0 el Gy e S0 510 el Sl el CGNIERES
ol g ol b 8 plon! tagadl G Ol g S S 3 5 AST 5 olasl D Lacd pe gz
e IS Sac Ko sauaid s 6 VAFE UL 3 s et 03 SBT3 1, LS

! Stith Thomson



Language Art, 7(2): pp. 7-36 Lo 31 ¥ o )lads ¥ 0,90 (5L yip delilad 1B

iy i ge 03 52 DS g3 o 3 Gl s bl (oSl Slisl o s el e 8
s (58 oL kSl sl iy 5 Sler st abedsn o5 4 T Ol e & el 0350
(Seigneuret 1988, xv 3l |& 4, A5 4 AYAA Slaas 5 (5585) ol

il glae s 53 OF bz S8 5 i e bl s e s RPAEC T TR P
3 Dy iS00 O e Dad et WWAA Sl o a8l g ol 4y s ades )
L il 53 OF Oy 5 S telys (30 & Olies pledl 5 (6580 ames Jom i 10,5 0 IS5 03,50
Lol glacals s besls 4 oMawl 3 SB35 s 4 cidge 3l Jleal a5 <)
Bl 52 X TSIS 50 e Tk petY O et Tppse Opmmen K03 l-Mhal
DT 2 IS 5 o g o5 5 > onilSa B 0330 5 e 01 p iy lie o 08 iy 35 205
3 s Solens abex 30 gladd g laazd; 5o 15 OF lae e 5 ias &l a5 bl s
islad jasiie (ks

Sa g et \YAA o 3 oS ol ey s SIS das 58 e sl ey 805 e
Gl 02 5ad e I st g5 pled WSl s sds 5l sl atd g il )l e
s e le 0950 3 aepy Sl e w5, ool S G Al Sl el (& e
O it 65 e o 4,0 Coglite w0 55 L ol iy 15 93 O 0ol 5 At s
535308 Bl s ol Ole Sl a8l O o3 alece b aledss L oodls ool (g3ledlaen
20 Lo yn b ol (5 ST dadin (U S5 L S s e wlagn S S 1 e s ke
led e a5 a5 olEus w ly 5 I Calg 53 s 5 48 Sl Jl 2 ol kb e

X5 BE-TY)

S OBLelis LU el O 5 ol glaanls 5 s — o Gss 2SS L iass ol
sBuss 5 e b oline L3 o3 3 15 01 3,008 (e sUan 55 3,008 Slaale 28

w3 I3 881y 5 s 2550 il S il ol I SS gy e oS 0T O pel i 250

! Elizabeth Frenziel
2 Subject

3 Theme

* Leitmotif/ leitmotiv
> Topos

¢ Archetype

10



VY Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

01 sl S 5 arle 23

S et e 2 3 se GaauSU 4 o e el T i e dSTI 0L 2 S e HE
5 Sdr OO S g e 355 g 00 ST LS sd e el el il
Gl b o35 3 a3 Sy Cisye (Cuddon 2013, 448)s 15 | ey S eleinl 5 Jso la il
b ga 2ol 5 05K v g Sle 5 s Wadslee (51 oy (6 5mil 3 0L 2 5 ol movere
b wledsss cpsa 3 lS) 5 wle 18 oeen (Alwan et al. 2004, 551-552) AL .
s omplis @lTo 5 5 Solal S50 w o A S Sl Ly s Jis et (250
JPRN L R C)\Ja.p\ orl (Baldick 2001, 16) das e (sl 5550 53 15 "id po <oV O gzeen
LS5 G S e i 4 W OF 03 et oS D sed 815 s Juls iy bl
O 8,503 lall; o3 done 4y D33l 3 es asle_2i (Oxford 1966, 592) 5,13 o L3l (g a
Wl a2l8 lay 5 iises (glas S S B s oo

o tisle 03530 5 kil @ O G U e 5 & a5 L sl O 55wl 2B a8
s S35 oLl L3 83,80 Sy O 5,58 3l (gess ciy e 5 cotlid b oS
5305 5se i 53 s e ol g ple pole awa Ly 5 ol syt SUT B 5 L s
5 Ogemde Sl 3 S Cd glaglpl s beasls 3l SO s wleis <ST Jl @S s
ol daly @ wlo i HLasl &3y 53 il ASU L elen 5 £501S0 A8 Sl Loy
3 Seepd LD O & Oy sk 4 ptles s, oy dhadda S0 & ekl SS
SYFY APV A dil e OF a4 isatdlol 5 Susa s L alie 4 sems 03505 s
San Slaples Sl 5wl il plell ble B8 e 1) pamee S0 45t e o5 o
j-ffa_l,.a_&nlj6Mpd»miguéw):t_;)'l}ndb}/uoﬁwaquu‘:jﬁj)b&" 5 el
ST gl 3l el P O Ll 5 b B gl ansia e S kil 1SS
238 o0 (A A5 Pl s e s adis glas S

3 S olene e (A GAE Dpzan e e glass e 53 bS8
e b 5 g L gl aled 53 5 (Ve OTAA Slias 5 (658) il e Sl 3l (S 0y

Sl gl im0 B3 a2 dls osb o4 S ol ey s le sl SO glas SIS 3

' Motive / Motif

It



Language Art, 7(2): pp. 7-36 o 51 ¥ o)l ¥ 0,90 (5l s aelilad v

Fr LS s B e S ol §adse 0 (R se 53 b iE e sb 4 08 e
BERRIGR A N KRT ISP RS W U GO NI L R LE R Rt Sleps Sl ol 05 500dlis
ABle s e Glaoslr Liucis o & Gl pa wand 5 0SS plaaskad el 50 (g slens
258 e oy eslinad 550 Jlezstle

OGSl day s dalle ) U il Gl oWl 4 G asd > Al il
JRVSETRPIN A7 IAL /XL W) B SO J R NPIPS (L SOP-PS PCYR PVCIS JPRPR INCINPEI
WS ol palide 3 (slas gomn U (sloi 33,055 S S slaz b Jold ale i85 Ol e co L3
e So 80 Sk b wtas e ol 15 ol C)l"—{-zésﬁl"?;*&&)wﬁ Wl ks
woandl &8 Ll o S0 eSS e b S 2 Sl e enles eobe ) S S L g e
WSS SRS Gl Sl DS 0l i e s s s sie SV b i O
s aslinad o 5 iy b VT 5 Ol saie 5 ool 31 daolestle 5 s 058t
SO NS 2 IS b et sl SO il glaailis 3l ke e Dl ol 52 s wd
S Vsl 6 e DL s e Wl Cglite s @ O SO &S Ly
wtlsp S S 53 i A0 yemin 5 2l s 4 010 SO L A S 3005 S S
GaSoS sl ss DLEE 5 Ayl 4 (a3 Jioo U 5 iy s sl Jst 4 S i 6
oled 3055 it (68
0l elormt cionl 5 wle 2

5 03 g Jlay g oL La«;b»ljfcéb b 5 elaral daseie 330 us 3ol sen o
o3 S s plerrl glaaiid 5 el g 5 fKo.h (83l o3 U 5 oF s sl 2
2Ly glaarls 5l S Olse 4 8 wbidanels Ol b 53 FY OYAS S e 5) S
e My s 0 ens w0 elemrl Ol Slaatie 5 (S0 5l elidandlar e § 28 s 556k
oSS 5 i g o e slacib Gl S 5 el eyl dasss Ol U baolud!
s 0le b s it bl e 4 Glob ol s Loy il sl e ansler
534S sl Wl 8 Sl (538 o in S Ol & I SG B s cpl S elean] Sile p 5
ot o S5 5185 el S5 e i s 8l e BB s (e 355 O el Jees
bt Dby 2S5 iy 5 Sloagiad K5 (5w 3 s 02 K e SV 5 & Splal Gaa

(/\Y AYAY sl E) JV}%) C,.»—r}‘

12



VY Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

}.LaL..._.ZJL...«.UlQl.&;.«j.adlfﬁ(.&)ajéﬂ}@‘r.a;.u\&tm‘r.a»qu&.&dbq‘\jl
0> il Ole s e A O OTAL 5oue) (s ol 0 Connl liS g0 s 02 1SS
DS 3 B s wsaes 5 Jedads e w u:;fi.. a3 s Gl g S sl il LS
Lo 5 el Slatine LSSl S S o L sk 45 (g558 4 S s S5 0SUS ol
Glp s AT ol slerl Slegge andl bl e Jlis | ol Gaa Ll s s
s s M i b k2l 633 e b a3 o8Ta U e 5L AL Ll s
S (J'l‘ J\‘ .(QVJ‘\\‘ Y. 6;25} uu.a;) AAJJ» olas u}olﬂ LgL&e.k.:.\f: ‘}\ u"J" e\.:}‘ gﬁ}";’
o el 530 LT (5,555 4 SE 5 L 5 eloind ueliae S Ly s (S ik 6 il
JJUT&\}Z&&}N&‘J@&GB&&:HJJ}J}U63)}(«\:}'%6J;ﬁ;)h)‘;5(;pw?‘ailﬁb;z
dax Gy Lol abeds s
ok sl ol 3

Q;«S:j&d o 351 SO uolie Sl (glesgdoes 405 255 (S pm Sla gl 52 (gode (sl
Sl ilr 5 Ol | adtens LLE &8 Sle s se 55 1 jolas amslr laaass 5 lazse Gee
S Sl e Olse ot 3 OIS as game 3 sl el e poail gs e S
Gokidly o5 d ST elias 3 Sle ey 4 il o 5y S BT Sl slo ;5 (gl
JduﬁfQJ)M)JL;lkp%Jl“Ul-'_-U’CBLﬁ‘L;,ﬁuJ);\{_jJLJL“U_}JJlSw‘J‘é,)LwM‘\S°JW
ASL pb glag e 31 S Olpe 4y olanrl Olesbgn o Slsy 2t 0 gy laals il Lo
L ol oale a8 das o olianstl 550 w0 by (ode DUT cpaliy sla il 5 pslad glu s 5 o
el 2288 Sl 5 el SU5 L el

S das e KI5 gk sola ] s Lldss 5 ol 558 elant gl e
5 b Bl 5 sl Gee 3 GRS 5 S el St st 4 g 0L
e Ay 358 _,‘J'-;b'-:-’ﬁ u"i‘ “a R f—<)‘f¢a:..ﬂl—-}}éu\.’j.-:)|f<r J.,.pL.O L;GLAJ ‘;‘ Ls)‘;jN
Comal Sl OF w5 w5 ST U Sl T 5 8 5,8 Supe g LT L2 eSS

il e sl Bley plar) gl idlr 18G5 basli s 0AES ) 5dd 4 0 Lrasle 30

13



Language Art, 7(2): pp. 7-36 Lo 51 ¥ o,les ¥ 0,90 ¢yl yio delilad ¥

i m I
T UL ey et i iy bl f B S
e T b gl By T R
Wigafidm W VO F 7 a4 4 4 3 3 3 1 7

3OS e wbe s coss WY 3l aS d e YU Jade s 2 ge 80505 50 Lol
w0 sede B8 L Suu 4 sl s b sl (et a4 e S0 (LIS
oy o OT Sl 5 02 50 b iy ol &5 il s D1ST ey 3 L
&S i Cod bS5 12,8 1 ok @ole GO S T A 00 el s 5
s bl a5 et 035,85 LU 3 e e eome i albadie g 4 O G
Jate o 08w a1y s g pletrl s el ptlie 5 Lply oS e (golus slap b 5 Lae il
055 U elyan pslar 5 bailas 5 ol 5 sbrle oy 5o S Al el Bl dul b ol bl
5ol Slodr 5 (3lelab b 5 3L 0 je50) e slacandly 3l a3 8 S0 aS 0 i (6 pm
33,5 Gdor Sladsade 5 gme 0S5 pls) o e e dip S0 Glalis 5 olie Oolse sl
Az B s b il L SR el e GBI e s WSS A L S
B ol AW 0o s cpl ot ool ‘_;BJJJlSJL‘?TJ; by S a ek pd ) SO ol a4 b
- e gl S0 S 5 CaeS s olie 5,005 8 el Ol bl 1 35 S a5 0o
3 63 S TS s s Sl s s b (S il p—é“ et L
s 3 ol s Yot 5 2t g1y s plexnl w0
S 5 bk i
gl

s laai S 5 Ol gl o Bl e ol il s Ll e el

! Censere



VO Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

Osmmen s OL3 5o Ul e glls 2y s 5 b e g2 Ohe s oS el Sl
el SLanl 5 a2 s w0 & L sl "G ans” 5 "lie ans” wgseee
0 T Oy 3l U3 Wl 2 s popas Glasl i 58 s gl Jlel g dadlile
b e Gl Sl e Sl 3 Ol J a5 gl il 1l 51 13 Ol 5 Gl R U cdeade
L ysmlos sy ool 3L QYON OYAY Clas) 10 anSl> ol L o Bl b oee SO
o ok 55000 S 4 138 5 S T L sla 5 W 55 anels 33 Ol 2 4SSl an 5
G55l 4y s ,Kss 5 el o WS 6 45 Sl bl Olsie 4 ol 435 505 4
S d Sadsdee Lo b 5 cloliat dmal, il alie Sl sl ol Ly a5 e see
23l g0

O w2 pslal 53 ok 2o &5 Sl planle 2B op 5 kol o (p tege 31 el
sl ol 5 daled b s ot (gl il labss s el e 53 1 OT 5 iy wx s
oyl Eoale b gupn 355l 5 2,8 e sde elazad S5 e g e Sl s Sl 3
el 31 5 5 055006 b o bl S35 AL e elax! S5 Ol 31 edel 48
3 B gl 5 Codsdews Corge o platrl 5 (908 Gl B pan G 0ol S s A
SUlpl siieee Olss & S 5 and 23 S0 ol Ol e i) 5 il
235 a3 A 3 a8 Mieer iy b S S e 5 Sossien Jlesl o5 @ b sile
e 51 gles s 350y 5 o3 S Jsde 3 s s S8 5 Soabe 31 alGLEL 208 b
Ozl Al 5y Sllaee b Lo a4 06U men 3,50 gis b sliaze 2L lasal K0
3l jislal 5 A8 e i s Gaseie gla il s GBS 02 eSS 5 6 Sl
55 93 01 Gk o &S ol ad 15 exlinad 3550 5 508, sallae 31 G Olse 4 oA
el 53l L Al

IS s sl pen L 5 s s 0T O3 Ol b LS 3 0 35 1 53 b
g syan Soudb Ollo et la i Jlesl e a4 oty glaskel 5 o diiSssoe slalyl
5o sl S s st 3l S Olse 4 b (FOV OPVD oS ol 055
S b Fasd 0 B b el o s s e DL 23 L iS00 ) sl
QT YA (gloghpn) tator 5 Olas Oddaion 5 35 5 O3 b (A8 — 3V 5 SaniSa L am

Sap 0% Sletarsdone b plle bobl p Ole pb e e 5 Bl S 2 Gk (s0le
U s 0o ol 53 o8 Sl 03T (5 onles 51 S b ibite OF s Y130 w0 i
Sl Sl s s Ul s Sl e @ aiie (Sepeiss s s <IYs Gl pa

Is



Language Art, 7(2): pp. 7-36 Lo 51 ¥ o )leis ¥ 0,50 o)lj yip aslilabd \id

3 ok 63la Slaads kil Zae 3 b Sl eslinad 35,8 e s Ol Sitdg; el 5 Ayl B g
N ol bl sAS s a8 st 4 o) Gl il dadilis 5 Dle s e ans Ole 2
s sl oayl 2pms s s Sl Ol gilan 5 pldl o8 K3 s 558
S B 53 el aile i Glajy 5ai 53 45 died i 0b 4 (6 pole B 5 o5 e
S 2 S s ol (gled 3 0T 53 oS w3555 035 Sl 53 O e I3 S WS B
Pl 5 (ed (Slaedis OF s 45 U0 JalSS 5 iy S 13 G2 9m0 S b b

sl ol ERO R -V E ELIDTE al

SRidin

AV TR ke o Ol s et g el et

Dl w i aBT 5 S Glaglyl ) S GBS o8 LS 3 Gaile) a3 0315513
2ol S LAl 5 S Ole plol e g ol it BYIF P VCSS VORI N
JlUe 52 o (o 5 Sl 400 3 S S (25 BB B g e Bs g b b 5 2
sl ploit (6 K0 S e am pl b (6o (3la bl 2 pd e 03 et o b g SO L
el 2lone 6593 5 amd G 3 GG ol (G sl e DL | atr b 50 5
oo BB 3l ey el Odelng b eslal &S glais 4y am 5 O |y Ay w8 S s b5
Spedls s ins s @la S w8 35 w555 (K548 5 pmel p el Sl Jloe 5 4o e
L) eplis ol s alabidalis oo 3 01 (slad wbS; 03455 &5 Lo o 3le g

(A A s 5 ool b enls) L A NCEPU S Vs gl 4 Ll 5 e
b s osbioist Sledl s b dls it Gl Al 0 S g e Ol o6 sl ol 53
o et e S 0T U e a8 i (6 S8, Ol (gl Jisubiaabsl 5 ety (gle s
S s e a8 e oy ldEaad pe 5 Sldpe (6 Sl adses W5 Colos
CS o s o e ($2500 aboys a4 aS oy glaady Vs w5 5 e SO el 1 nadasl
Gosber 3 s 4y el g aslg als w}.o‘\.;\.‘fsfjl.ulr.:..g-): Sl enze Sl b oS
OPL 03 s el 5 Gl b ol haide gl 03 5 Sas nl g Ll e Do

2l 30 o (6 s

le



W Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

Jekosr 5 Blim Gl 511 skt 5 L & Oledas 5 OF gladl p foemd 5 sele K&
S pses Ol 3 (SO Job s AT L Sle «AeDBl S i L as el e 5L bas S
L el Sl camd i OF b8 Jll 5 5 sl Blo 28 3 S0 S0 wigas 25 0 amslr
QTJ%):€\JSJA;.U):§JAJ«‘)EJ§/%J,<{J;_lij)skﬁv.:SUJ:QT);‘«S;M|qu.:zlof..én
:.L"Lu'L}.»Jéﬁ;_,l;j&);jlﬁjjwccﬁgjmcu‘l.'u;_.»l
H a.w g RFTI

e . —

AFAY AT od) ) gmibin s g goled 'G‘:‘:" 4 R b e ;{'54}5 AT

Odonk 5 K05 (md 03 (3 SO (K855 Ges p aled opl 53 b 55 p gl lidalis
G s Dbdedr b IS el 3 S 5 ls Sl S s S5 pl by 5SS i
RS IE s Sl U 52 Bl BBl s OLL 4 dlas ol 5SS 1
Y3 4 Ul il 53 (5 il Gl o 00 S bl 05 50 S peils 5 s
2 65 Sl 5 Li Slapal sy 5 abse ool B LU s el OB O
ola s ol 3 oS il s O OYVY 2o s 35S 65 8) Al adls bLo)l ansls
228 el S5 sl e gl Bidlesl 5 B OVl e 5t SR, pe (o4
(e Wil s ool Gl U (5 gl 2 B (5,8 IS8 @ e KIS L WE
L s $55 & ol 858 (6l S0ss 5 i ool ol (3l s ana S g o e
J sl U sl 4 5 3008 o 30 e n DALt dil S s sk LS s i
'))Jfgjﬁ
See

hor b Sl 0 a5 3500 U @ por 3 Siblne b i s sl sl Ol 4 e
o 2 Sl Ulge wple G e o Sie oS i a (VPA OTAR ) 3 g S ga SO
I 3 b g it e 0o ) e g se IS 53 0,8 e Ul eslinal 555 e ol
5 s Lanily WS Ll a5 ol (el s Gl Lss b Gl KaSK
5 G bzl ] 5,8 C.or’ Ko L oS a0 0T il 2 8 b o s r o ol
O AT 2aa) Wsls e G (§3,5 o 5 otlis 4 |y O Comlio 5 il ol O sane

17



Language Art, 7(2): pp. 7-36 Lo 51 ¥ ool ¥ 0,50 ojlj yip delilad 1A

O T e BT S SU T Gl 5 e Ol b S o g Sinds ESCE R
Ll g
(Sl 33 el 53 9 5 geilr (S Slodsw cSode ($3la AT o ehe w g g 0 Sie
e a sl Glaslis @ s il el s amels ol Bl S OT&.:L)..:} Spdoe hds
s S St (Sl Jlrs 555 oS QIS 4 bl o et il ot ol 5 olsy

.l_j,\:ﬂ s _EH}_mxj_aaKjg;_;‘M

(\/\J\ﬂ A4 LS)"‘."") G 4:..;5/\.&;”,1..4:5& Nt ".{?@J: g C,;.a:a& Lﬁi\f;é Y ]

Sl Cazes S LS o sas opl os Sie Sl dands a0 peile Ll G5 5 e
A S0 ol b S e w53 S ate S b anal s S S
3 el s plaml i lihal w35 i S L S a S 50 LS eied S
Al 35 e b T 31 alS e S a8 (255 5 a3l e D2 e s e 0 pa il
Caled I 3 oS ie (S el 3y oul b et Coaied s a3 sllss 53 sl
s g s Sakd LT 53 pa a8 3505 axolo o131 o s
Comdly O 5 b (62 S slbs g ol il LL LB ;v-w’” 2 See a8
T3 3 by w s sy e oSO gl w38 0 plaats (Gl S n o

s e T . Z A F . P
i.’vﬁ.'-'u.l _.-.Lll.-o- e ;_'-."_F-_ \_:__l_’._.l'- l_:'\.!‘-‘ st :-Trb-b-: ‘,ﬂ'-S _:1--"?/ L P AT A

TR CTRPPRIY I JOWE PO PPN PITIEJLSR T RLAIC S

I8



V& Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

SSiss g 5 3 315 ASU (g gl ot By 4 S0 SL sl ) 3 ok 3l
ale s ol C‘s’l}).» Wl (65 gl ¢U44.&)~<3 wle 28 5 ASU 53 el 4l 28
2S5 opl el S o5 ST M Cules sles 4 N0t Sl Gy as U illae
Al Ogemas s ol lbe e 1o b 3 5 se aledsss &S dtees Ol sseen gladYs
d}‘ﬁ‘f;u K] L;Zl‘).g‘dM ;f‘j ;‘ PLY .L.»;u.a mﬁm:ﬁ'}a 2 Ls;l.ﬁ}L.u J.AKJ 03 ke Ay Jilﬁ)
PSS b a4 el o ok @3l &S kol (O0) YA Caill) Al Sl s
ol jedle gt am s S g SN Gy 5o ol 3o Ll D gkl
oS s B e Lo al ol o 4.:_.1'5(..,,4)3 Copmibod st ol S Uy o B 4 il e
& Caied Oyl Ol e 6 agsl @ls 52 A3L oles Osdl iy Slogdse 4 Sl e
22 gmge Sl L LS S 3 alive s 5 ol 5o ogel Ll LK ol s, 58
e b e hen 5l 4 a8 G3 Bagdome (gl 53 1) 355 oD S il ased s Ll
AS
Jﬂududﬁy@‘

33 d_vLAJS/Jﬂ Slaslal e Olse 4 S 5 s 3l ol S odle ool (oola
3 has e )8 e Bl i S penlte o | KRNI N Sle i3 o) gmiln
L baailis 5l (ghas same cllad WST 5 puiles Clid Cotle 33 Lo b 3 K 4 oST sl
Sl bl s am 1 L3 5 g (o (ool s o 13 s o Ga 285 (G (sl
JJ&J.&}:A(SLAC,.::_;JA B |_) u"s).w 6&_}')1‘ _}IJSJ B IJ"-‘ Jl s.)\.'r‘:dﬁ _)j.w..)Lw JJ‘JJ o= \:,.A}LEA
j)l{Eﬁ;:jbgalﬂwbﬁgﬁﬁ)gb)lcanMQﬁwwbuiﬂTQG
@bl gl 5 S e | 5l I e dnn b slab 5 Olas &S oo gl iuled O

has |y

e%‘ﬂb 3
b ? cE

OA AP (godm) ) gl )3 Doyl 5 S e O o goai

! Stith Thomson.

19



Language Art, 7(2): pp. 7-36 o 51 ¥ o )lols ¥ 0,00 o)L yin dolilab \Q

o232 01 68 JKS 5 s pmile S o1 056 & Olow s Shpl o podi opl 2 &S el s
53 SHL pee Jole g Olpe a8 5 LIS g plaleyle s gdST Gl S
L8 e Jalss 5 S5 S sl ST L D s Shes £ 8 U &S 5l sl
A3 as b Ol Sl Sl 5 Yo G 4 S 2 Ol s 2 Sl s Chle
s sl o2y o g S ime o Slarx 331 sles Olpe 4y ol 3l gl ol o3 (Gode (sola
wr OF ey s 3l s e Jlayss n SSUSS 5 SeaSa Sy 3l Sl Db 3 ey
BYW= TS RURE U T &S Lo (i AL o3l Ol 5 s 3031 Kby g e L
ok (63l (0F AYAS 3 0) (S o 5l Consl ol b 50 43 S R R L
SES 5 el ol @ el G 5 ke 2z S Ol w ok 3 02 b
3313 st el Jolo 5 S s Ul i & et 8 S0 41 3 03503 4 5 llal 0l
5 ata il (ool Gl Glae G b G5 ey lal 5 sl p Oleeas 03,5550 8 s pal s ol
& S0 5 3l 428 sl el 5 K lal i Kz Gk 5l s el St sl 53 3 ouS
ol 5 dke O KE S g 3 obes Ol €l e A0 BasOLES 3550 S s
A2l g (S el 2l s A sl
oolper opmile folo Sl o ey edle G pndle QL8 e 2 ok 53
S A 4 48 Gl S a AES e gl g BID S w g 00y Sy 3 1 Sl 1B
S e b Sl s il e e o SUT 3 IS a il Jlesl s Ll 28 oS
Fo gt olab g anib o a gs il Gl s Ol ine Sl 5 Sl

oA -

B - A g v -
(Te e gydsT  guibn Jlasl 53 Gt 255 7 sl
Stz g eddphd Sl 5 edidlS Glage b 63,0 e byl ol 03 ok 3l
el e (G5 O s o D.Lub’ et g e ol Sy Swd 45 o 3l
P il W |y oS e 5 05 FI I3k edde a5 IS ST BB G
Spde Ilmb 5L sl o S e s Ledins s glal ey geal O gaees

20



YV Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

265‘;5)5

Sloocdsd 5 ol 5 aloll paal oy et e 5 psls e 4 SLSs, Al s s
W i S s G ol Ol s 1 Sssjfdo S Ol el Oll s g 23S
oL A3l = Slecsbs o Wikl 5o ad s Cad Bl Smmem 5 i JLs
T P P A I NS I P AL WU LU JRPN S R TCie {
S SIS 4 L nlSS s abl Jo s gplell B BT Sl 2 5 esss ol S0 s aluil )
5l Sl s s e iled Ol Jie ol 3 b olials 0T SN e s 4l il glagsosl
Al e S50 1 assl J.:_.er_o Slaad 50 (6,58 2 g

Fr S Sl ot ols a0 s ad, SIS 4 sede el iR e 3
Ko pn ol oSS 3 3 Sl o il e ek AR sl 3 e s T s
Gralor 5o 15 01 Ol Calises SIS & &5 5,5 e 555 4 sl sl 3 6;”‘-;}‘;“&“" Sl sl
2 oM s Sl pde Gz pe Oludl Wikl B s Lol Ol gl e eles] ol
el Slos S 4 S DLl e s e 5 3 8 e 05 & e bske e 00 R0
(ol alg Ll J2i5 LS 3Lty Oy 4y OF 31 5 A8 o LA O & g e B eased glaaY
OY OF4Y Sl 5 )
I amel 53 (85593 ,5 OIS oy ol Hlae Aot 5ol sam 22 Lo Sk rwzj 03 (Gude g3l
ol 6 S8 5 Ly adoll 50 5l LU, G OlAD RONTE R 0 CEU 53 s s OLES
a0l Gk & 3580 e e S L 0l o5 4 et 3 S L
3255 3 orals O (Al 4 s aniS le S Bao L Ol il 5 Bl opl sl
s Pl o Bl a3 53 s e b ok (9l oS e alo Ul il 2
s3SI 3l w3y st 3 OLdl il opl 4SS e sl slazad Olear 5 0Ll a8T Ole
2,0 0 5b ula UL i S

i 4,
i'._'?':
| - W -
C Sl Ty

(Y A i) Conl a8 SLadl 5,5 5 AT Ble DLl 23 52 4lps ¥ geas

! Alienation

21



Language Art, 7(2): pp. 7-36 Lo 51 ¥ o,les ¥ 0,90 ¢yl oo delilad Yy

S 5l aS St s, 5l kel 3305 e (6ol s OAedS el 4 BB opl o3 ok (sola
el e 01 555 1 68 EVS 5 255 0 O 5168 (5253 5300 ) 255 A3 3 Gees
slad Ol e a0l sam Lol ([Som 5 slinel 5> a8 pUS aalsl 53 8l e 25 (gl SSU 5 i 5
ol 5 VY ey LSL) el i s 6}){UJL5;|J€'JL’;«>'L!€L€JI SEs a oy akol o i
A B Ll e S s sl LS a2 OIS 5 el glaaia 03558l 4 8 sl
35S od o),8 ealinad 2550 5 e le Sy ae a8 gladodl 5 Syt e Ole )y dedia S
Wled sl
5 at Lo e 5wk JIKA 4 1 Oladl s o 2 Ble S8 (g3l pead 53 (ol (o3la
U NS N IF Y= VERS [ttt PR <+ B USSP SOP- PP N g |

e
(TF PR gydr) i ol 5 K03 5 5 08

s.LiL_dewla-):);oJﬁd:uj;,;)k&cH;jl ‘_;!AJLJ;JL@JAJAS:).;JL}»}‘_;EAQ.‘.:
E o e | spmaS Gldl oy b sl QK&J»&;A..’;%M ) &l)f‘a.w_lj 5l s
ol s Sl Wy et il 5l &S icalo cd o Kize alb s clas e 13
o eddl axdls elaxat oobilily ) sl o5 53 Wl e (6o (g3la s anéjfcjlz»Ohai?
STl L3l 355 QWL 4 (6200 Uy cod slaa] (55 50 ‘wl;..i.}b)f(éjﬁ ol a8
Llge oy bjie (Sosla g Sloa oS 0,8 e 5 Bl Sl 0 ST as Sacds 55 0
(Y5 M’R-,_;iuﬁ);;ﬁw@;l}lcﬁwﬁ%,@wuu“%f
aSy 005 05 oty ) 4 LS (5o (gola ):(é_: PRV W PRI < PN W
Ja.\c_:gb,f;;\;g;p@ul&ms;.\amcjué}golali}m«s@dﬁ;@\ﬁjj;@K
L3 Ul K8 3,5 OUiES w o (ol et 3 Ol 3 48 el 4l S LS

R U P PRGN IR VN

22



YY  Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

L L e g s P __:‘-5.4_# L L
S @l e om0 WS Sop Al Ol 4 a3l Ll g Ol
s olas a8 &S g8 w4 ssia el 5 amele OISy, Ole 3 0T Ol S ol e
5 ased Lo &S W5 a3 1 il s S s S8 e OLSE, oK r Lasles

! e -.':."‘;3_
Y AFA ) Gl adyd B s s il 5 (5558 o (500 oA o NN gt

Ao L) 2 L;s‘;i.ﬂl.lolfd): bws)J‘Jlf: e e );J;Js_g)): Ol (5).<.§ :LAJJAJ.;JJ\ [)l)’q
Dby asiie sledids 3 2iS 50 b os edges St 1y ol gl o Saad 5 lads 5 &S 350



Language Art, 7(2): pp. 7-36 Lo 31 ¥ o )lods ¥ 0,90 (5L b delilad YY

il Sl 5 Ole gi 40 03 g RS o Aoy :LLMJMLUA;LM@L.;}J obs Olu 5
BYWS I AT IPC SUI DR TH JE R PP UR T BN IECRASCO LSRN PG R Sls 3 345 0
ol &22IE 6 adle S Blae Gob L g sl 1 il s s Gl L ladle uS e
Bl Gl e 5 Sl L1 s e 5 e WSS 25 e oS A B s L
B S PV Y A SRS | VS URPNT S BT S P TSP e
@ Gt @l Al s (o S5 ety oyl a8 4l (Randeree and Faramawy 2011, 26
L;dsl....ud.rJ«)J« ﬁ);é@)@éb@d]&ﬁé#&g\jg‘ﬁ.&)) {)lf.\ib); J‘La.)ral?w
D gt Jr o
dad aseld el 3 mens AL 0K 3l g oS WS Olss 4 sy Sty e
50 3 sbalis 50 sl 3 81 g, ol 3l s e ks 5 sl Jlws 5 Sl el s
daloeil o Wagie S5 oiar g by S5 g Al (gl 2 s Amaler i 3 o Sl
ol Iy 355 3 5 a8 das e QLS el 3 ) ol oS Gk g3le S plaal Lasse
ey 00 b cilize Sl (glamelr U S o O,y Slan] a4 ) O UL e 5 03 5 S so

.JqLoJﬁ_g@q—J?éLﬁj};‘_,

s

Ve ¥R () s g gn o OF ol Jaw 5 48 (Sge gt g il 525 AT 1 gt
aldgt ‘..Up
wdles Bl d s Slesse s S S D s S0 3 SK p dl i S b
Sk g 52 Sllas OB Oy (Sa b s o] el il sl sad s badaley L1
Mo o 3 ol 3 $300m 5 5,503 Guim 03Shu 5 355 ke (sl 3 sl 3 500 5
3300 A s Shcad Cpmly 3B by Sly s VYV AYAY S s (shese)
Sapanrl o g 35,8 On rer Sl 53 g S0 Gl a5 Wb e leml ks

T'Wall
2 Callister

24



Y& Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

ol 5 G515 el (el et B s ol Sl g b el e300 Ol 02 28
S Ao e & pasiie S o e 3l andlr oS s ol 4k 5 L akb Olbe b
o 1 01,5 eleral 3l3T ecdldl as S0 3,5 Ol Lwlid 5 a5 Wlus po slbind 5 356 e
A Bbs W ot Jl e 53 5 S50 5 aab S a0 SSeiS 5 3L g oS
G TRL SR Pte)
Sotke @l o BlE 3w, S 4 s glaale il S (S el otu o ol
S el s balis s il sacgadse 5 dauld olol O el oS A4Sl e
bl 3ila e et (G5 sl SS sl 53 1 (b S sl s i 355 4 o pasie
53 sl el szl Sallis bopls 5 Qe S8 s S s S e 5 Ol 5 e b
Sdpled 5 25bs e B e e palh 5 4 XS w7 sl oSUT 1 Ry s sl AE
e 3 0Lt 3 b ofs g glane OF 51 o,5 5 ol o g e 4 Cglane | 355
WL il ¢ Shas b o puiles s o s O pleaxd b s B (623 o
oSOl gl 5 psbasl msm 3l I Coasid (g5 SIS sl plad o S (gl S a4 e
el elials
s 53 Ol L ot @3le Gla Bl > re s Wb et e sladises )
D3 S wsomn b S o e w0 ol 550 6558 sdalie 5 s Slaagals Sl ol IG5
Gy S e oty 53 oS 338 e el sty sl sl 3 (S5 G 0 peicde 6,50
Slon 2 OF 53 chodd 5 (550 artls o8 3l ol S o2 5l alasboe 5 dpal b Glanales

. . [ P . "
R L T

(V8 (TR0 (g yan] il o g geames oS08 slhzal Jolu 3 s Sl ATy g
IS o g 4y OG5 OF 0 a5 a5 03 b plb le i sy cpl 3 (o ke (ool
orgn 4SS Sl 8l e &l il sla sl Sl JSE s g5 s 0B L 0805 o)
sl U (b )b 51 Sl 3130 Ole slazn) obleles 55 o8 g;lj:,mmz;r.uw@j
S a5l Js (Wang 2009, 45) 5,05 |5 55 S 5 blis b Canlio p e 535 5 gt



Language Art, 7(2): pp. 7-36 Lo 31 ¥ o,les ¥ 0,90 «3bj yin delilat \t4

S Ol elenrt Jals s Sai 3 Gl U 5 (Kaieds gt eond 3 a5 L el ol 53 Ol e
Go3) el Ko Jlesl L3 o o 2 05 Ololo 0T Gb o8 ol anel
gl o amale 213K LS e L s el e S Bl 4 ol
(B 25 50) Jsmie 33 0 ol et L gk s3la (bt Kaa 3 3 b ol a8 )
s 53 01 Wsad g ot ol 8Tl ad 5 Lale (650l 5 adidie Ul e 4 g el oo
oz S 534S 33 n o5 Pl (620 5 b SU Sl s OF 3 S0 S ol i3
ap e 3 S g s A s s Olsh Fm O ol s S sl L s e
s 205 o ool 1 01 wiliaaze <S8 Ll arle OF s 3 S Wil il & 03,85
baalo il 558305 5 JAKJB o 28 r.lb Jeors &S il padd 4 by s Kos s
JAs 5ol 4 ol e 3Ly a8 (g1a 58 4y S e 4o ille S1o3 55 3 Lalde &S du e

| o B
_'l"— "xru-\._l- H 32
- e

e s

._"'_::__::\-::.H |_||}-._|_||_,_ng;__‘._|'_.°.:‘-$_"-|_'\_|.

[ s LN ] jﬁv\i‘ﬁfﬁ%(#u'g#.llbﬁﬂ
>}.':dq.]=.l;..~.._y¢:.l_x.}lt}.:q.>—iJ};)é).x?ézu)lﬂj:r:w}rlﬁllb;ﬁ&éﬂ%
kg)))\)6<;>’L.4C€L¢EJLM.5QS&I&ﬁ@LA{Q&;yJﬂJu:)y‘L Ly 5o Lo 4 S

oW 22

EER S Lﬂ\ﬁdﬁbéé)bdﬁﬁb ‘JJ‘}:)JUAUMWG}JJMQUJ;JL}l



YV  Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

MBSl sl e Ol ams 5 ol 6 s Gl o 4 s s 05 0T & s L S

at b s

8 WP ) S sad - S Sl e2id U 2 o et 55 5 g Fetle Al N L s

bl b e i s B L OBan e ol 335 gl 5 ol p sl ol bl
Aol g Al o s b asis Ul b amalr 53 asid oo oS gla S 4 S e s
5> Gdipdl b (MY YA (Gasee 5 S5 50) 3,8 0 L3 O Jlie 55 s 281 68
B e sl s ST pole pr el LB LS ke ol G506 slacaand
B bl o> (Sslal s il 4 b 3 Gl Gdieded ol A L 0 pd el e
By pedndS Lo w4 s G bl s 3 aS Sl B idas e

L3

(Y Y4 é)J:,) )\.2.::3 ﬂ_}ﬁﬁa.u..g__,; PER % aJ:_f'SY:LpA{ AY j_}‘ﬁ-.'.
Jﬂr&uaéébﬁd&é‘d])}.&j‘%}hawélf&wbdlﬁjaYLﬁ}«ajuﬂL‘rlﬂ
b ceaid Sl Gy e ok ole s cpl Sl clipd wllsl e e sl
Loagolgn oo sl a, 5 5 &, (.Jl.% ado Al C_hw Goleoble 5 SL e glasll (gilhanns
ol OF 51 a8 Sl 5 s SUS 5o sead ol 53 &S aasil 55 ool 3l aasla e 00l blie
s s MELE S b w l p Sse Jlep s edeie Coatd 0sd e
G S 5 Gl sy Oltes 53 &S LB L s 5 a3 &S Ly sl 550 el

Q\kﬂ JT){AS‘SIMUJJJJLJ..: o Ol s sl JAKJ?.J)«SJ_LM;J syl o IYs of



Language Art, 7(2): pp. 7-36 o 51 ¥ ol ¥ 6,50 ()b yin delilab YA

o b 5l (ol 2 s skd b e K w5 8 LS s e sl
S ks 5205 edge et 5SS A AL, B ATE TN B3 sls 2w s s Sl
S 2l gl S u,.:Uu wlde yn (sla SO0 aen cdas o gl u.:.u.» 5,8 0 Sams 52
S T O S I S ICRYRI I - ROW
s sh

el sl S 5 (S ol ey lajlsy 5 ol s oslaly o S ls passe
Al o3y sz Aol E 53 el SO el S5l s @ g 5 Gl e ol
bdandls 5 ol gle o 4 L pie slaasls ST s O 63 28 auls s LS
5656 s v 5 VA arar LK s SIS ) S 455 S5 am g 30 b
Oltio o 51 (ol S e 5 wleies slgen 01 sleznl ol 255 ey
] e SN 4 5 el S w515 ode gols dhex 3 pl G, SIS
b b Sl Sl 4 ke @ola ol @S (65 SUT L o5 ST ale 2B sl
Gokir il (S0 S0 e 93 3 Vlaps e aneler S5 52 01 i UIKH (28 5 e
5 ode OLS 5 OBl S 5 S e 2 leidsim 5 by Slile Olge a4 Sl
5248 el pdge pl Las s o m 3 LT e S § 5 5 e e LT 1w s 500
203 pebal Joh § sd e 0 i 355 Glapen 5 03 ol B85 ot ($3la A4S Ole

Coh g3l 5 GBla (ke 3l sk 3 ST Bk o3s 4 oSSl ab
et wle oS (sl sl o wile T 4 bows e 53 &S elal 5 b
3,5 o B s SN Cas e 2 gl Sadeo A o5 e S e o8 L8 Olls
Sinp 53 55 b 3 dmes S ate (m ol g b O 5 ks Jpead 5 s 0 S
3 Ol st 52 W el o (Sl b tE I ok 3l i s
b o o ol (S0 Gas 53 S e 2 oS 58 ek a5 LSS 5,00
Al andls A5l g b aied 50 S e gled

! Election

28



Y&  Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

| S
s.»"--
L =

g

nY;

R AT et e b ] e s e g S U i A el
g;’"}lg BLENT-R P Pw T Jﬁ/s..a sngJ« Ll sﬁ.\& 4 l.hr.z-ﬂ Jlal &8 el c.ab R
LS e S e da 4y glaes 5 o8l s S gailes 5 2V L@_}T&Lav%-ﬁ}ucﬁ..a}_j
S ol S Ol Sl Ol Jes 5 B s Sl (ol s SILS Gl S e
oeildbo, 18 LS alailgn s boled s ol oles 3ok 3 el sls 235 5 s lu
el St s 5550 51l s s el
S e bl g1 58 Kol 5 el B 5 S laslas sl Sl slad Sl
22 8 glas —‘l?u_‘}g;_!_"? CMelad amw 5 5 A C;LAJC"N sl s pls witie
Gl 0l (53 5L C3lis 5 e jasls o Sensl sl o b, glad oS 2 S o Sl
Olse b laas) & sy 5 Cidie ¢ 5850 ok (53 55 0l 510V Y)Y pilag s se)
LS sl @dstio 515 5 ol 3l a5 Lo 5 a0 Ll S S Pl 3l S
Lol ASE edl 5gel 3 Lol ) 4 e pd 0 WaGdes J51s AN PR C'Le 255 gl o
S S o i e oo b L sl Gatio e Ul (S0 gl alie lad
Lol o3l oS5l s o S5 ol g 310G (6 0 O sl ] 13I8 L i

- - .= oz -
dabe g Sl 5y el ol e g gl Ll




Language Art, 7(2): pp. 7-36 o 51 ¥ s )lels ¥ 0,90 ¢yL; 5o dslilab Y.

A AT et gl e Yt e T

Sl o Gt BB 5 e e (S (62 S ok oy BB s wle il )
5 elipi SO s peie slaabicn Ges 53 g Ruasd 3l aS 2l amels el sl
oo @ 355 L alien 4 ot 5 S 0 My wlerl 5 b golad  Seblol glaaty ]
LS o ST plaslag

S gl e ot sole U s elarl glas SIS 5 pelias b wle il Y
SLL3 L ey el SIS abands &y 03,8 a5t (o5 sl 0950 Sl 5556 (S1iol y Gadie
Coale clalist 5 Ciblse & Odomy Slaaie ol Socddle (60 S8 51 e a1 Oy a2l
G by s plemd 1 coles S 5 alie Jlast 13 SV (6K s Bl ¢
A e S

3 osmeile WL IE 93 ok 2l S s el A LSS Gale S8 e Y
ol S 5 03 sl SO pabie ity A L sl Ol (pl 53 o8 il e 50005
L oglae s 5 omd Ogmmen gleSop olalil 0 o S0 5 5 ol oals Joluantl 5,
d 03 0,0 OF ;S15 5 lex glas SIS

el AU 5 o (3 sleal 5n daley o s Slols il BV g (85052 5 Y
ol 2ol Sl cpl 534S 550 e olerd ey sl anele 3 O Ol oS el sl 3 S
Olgd Omeen glasled el q)uifcjb Sl fane S Olge 4y ol 0L s >
Al 3 raled e s S ¢S

5315 01 5 308 a8 0350wy (550 LS 4 LS Wb wle 58 5 53 ok o3l 0
A B Gl e 5 Gk oola s e OLS Laccasid LS, B 5 b,
S5 LS Ky o Slamelr oS g 33l e (M Chasnd b sl o S 4
s 3wkl Joess (Sl S 5 55 Ul WISl LS e 4 s 5 oS Slne
s e s BlatiS Slue 5 Jol 1y as e S5l & S S



YV Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

Casly 5 by o s ppbse 93 S el a5 Lok 52l s 6,86l ale i

G @28 bas el Sy 5 A8 SO Sope i pe sl s sl Gato on

el ldbcnine ossbg, o ol W @y Grstiws OF gzl dSLE 5 i a8 a5 gl S
238 e S



Language Art, 7(2): pp. 7-36 o 51 ¥ s )leds ¥ 0,90 ¢yb; yip dsliliad Y

C)\.F«\::_)‘ 3 @‘Lﬁ

S 01 el A ealie (YYAP) dymea ¢ ol

WGl B Ll 3ol l s (,J.:.s sl 1555 lacws 3 55 b aed (VYVD) Lluar (S
FOV=YVF DO caalirh ol iloes

(0) Ja s o) i dolidead s a5 a5 il taglacr (IYAA) Womes cmilinsly
V=¥

A& ezt olidad 13,8 o 1S58 6K 5 S i e (VYAA) Olins pledl clames (58
V=YY (A) SERSTEREY)

ol Eal e i lanels GBS 4B 5 s (VA sl il cdomt o ¥ sr
AY=4Y (Y) ﬁsz Ju ‘f'/.w_//fj(_a sloaal 50 ste

St 50 S s S5 Sz (K 555 5 (WTAY) Sl 3 50l ol a s ¢
XV=55 (1) oy s b o053 s roded Oy 4ol dloms b sonn

o clan33l33 G e Slaedw O 5 S ol sl ol s i (ATAY) fb;—é (SRR
A4-1YY (YY) EESYE (s Ol y)  aat ol

O el iy e w SIS IS GU5e s Il el g (WA Ll g
NEWY (AF) o a5 of

S5y Ol 0L, sk (gola IS /040 LT 0ty 1S (VAR ol (550

T 5Kl e 8 05wl > I CLL Lo (WWAP) S s e o2
FAV dOV) pas ey Jlu 2 £L il i S ol

dolidas wcalis Galo Gladlads 3 0T glas S 5 i (WAY) (555 deme caldl Olins

V-0 O ke Sl o ool
gl 1 sl AoVl Al e WV pel By < g2l (el I/ (0N ) s S

L;L:.J\
QA =2 Ju ol (sla iagy aolilad (g gie 53 ()lS/JJfT sladn L(AYAS) Lb).l:.:u (S re
OY-v§

U il ey Lo 5 Cotlid (655 o0 COIS ddeds o (6 (AVAY) Lo jheses o (S35 she

(0N &SI T Al sl IS ol i 3 (9) 75 i iy (Y010 el (55508
AVA-ATA

A ol lLanl 0L oo Ol ccbes el a5 (\YAQ) i e

eVl gt Yo e A mall 3 Gl JED (OF80) e sl O tall a s
AY SV Q) @l Al uolel! o et ddas

Be AN 1o Al (Al dadall .JWW&MJ J/_@WC‘L}L L¥008) e e (ST

Wle pdan g0l 53 ap gt oy SO g gl 5 sl (YVY) Giod 5 2155 65 8
NemYY ((YASYA) 35S aolials



Y'Y  Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

aloes at S 03 Ko 52 01 sladely s Srdopdl 5 ol (VYAY) s se ol g <l T30 «Shaes
AYO = VFY ) pass 55 I oDl ool (sl pias

aF e Sl el Wiy (ST G 0¥ 5 ol (7)) Gl as AE LA
o2yl casse hadle (il )

() r}: 5 S Sl Sl e sl 5 A VFAY) (Gheee il sy o s ¢ 53
AQ-YA

S el 101,85 o Dl oIl Mo s l5 Clendl £l (VYAY) prraaDle Lo

W(oy) wast plol (laaiy kil sl 2l o pde 5501 a5 o (WWAQ) Womes ¢ ot
| PV U0) 0355 o pedles] g il delileas

A 1S 13 2 ¢ bl et flas (A 3TY) Sk S

¢u| eyl bl bbbl e s s (92 ks glaes s (YTAY) il (phiacS p 50
Sfv=5r (YY) 22 o ¢ odloo] LT Colelllao dolidas (g o5 olams rU:.« SN D)

ool wlo e G o OTAY) NSKS sle e el sl Loy oSLS b
pr Jlo blis! lellle wolidas w(nS 5 5 gk B (53550 andllae) Ul 5
MV= o (VA)

alrs cpa 53 Sl 5 23 O 5 S -l edd i (VA (ool cgleslza
A=A NV ol

iia S B ge 5 alSDLE eliifs ) et iy gl SN (VW) e iy
5 5V L(AP)

References

Akrami, Jamshid (1996). "Sharp swords in blind hands: film censorship in Iran,
from the beginning to today", Irannameh magazine, (55), 476-457. [In
Persian]

Al Marazeghe, Najah Abdel Rahman (2010). Color and its implications in the Noble
Qur’an, Master’s thesis, supervised by Hassan Muhammad Al-Rababah,
Mutah University, Jordan.

Alavi Sarashki, Mohammad Reza (2011). 4 critique of Kant's philosophy "in the
theory of cognition and our afterlife”. No publisher. [In Persian]

Al-Kawakebi, Abdul Rahman (2009). The natures of tyranny and wrestler
enslavement. The second edition, Cairo: Dar Al-Shorouk. (In Arabic)

Almalaeke, Nazok (1967). Contemporary Poetry Issues, Cairo: Al-Nahda Library.
(In Arabic)

Alwan, fs, m.saio, gl. Simon, m.sassine. (2004). Dictionnaire francais-arabe.
Beyrouth, liban.

Amid, Hassan (2009). Amid's Farsi Dictionary, first edition, Tehran: Rah Rushd
Publications. [In Persian]

Amouri, Naecem (2015). "The personal motif of Noah in the poetry of writer Kamal
al-Din", Adab al-Kufah magazine, (21), 119-138. [In Persian]

Baldick, Chris. (2001). the concise oxford dictionary of literary terms. Oxford
university press.



Language Art, 7(2): pp. 7-36 Lo 51 ¥ o )lads ¥ 0,90 (L) yip delilad Yy

Cuddon, J.A. (2013). Dictionary of Literary Terms and Literary Theory. Fifth
edition. Wiley-blackwell.

Dehghan, Elham; Mohammad Taghavi (2010). "Motif and its functions in Sadegh
Hedayat's stories", Literary Criticism, 4 (13), 91-115. [In Persian]

Eslami, Majid (2007). Concepts of Film Criticism, Tehran: Ney Publishing. [In
Persian]

Ghasemi Haji Abadi; Laila, Mahdi Momtahen (2011). “Aesthetics of color structure
in Arabic poem from the point of purport variety”, Contemporary Literature
Studies Quarterly, 3 (9), 101-83. (In Arabic)

Haghighi, Farzam (2014). "An Exploration through Persian Literature: Tracing the
Shape, Fictional Image, and Lexical Variations of Glasse's from 9th to 12th
Centuries", Poetry Research Journal (Bostan Adab), 7 (23), 122-99. [In
Persian]

Hazavehei, Hadi (2010). "Criticism: The Censorship Epidemic - Notes on Scissors
and Black Money in Art", Tandis Magazine, (217), 12-13. [In Persian]
Heidari, Hadi (2011). Selected works/ cartoons/ caricatures of Hadi Heydari,

Tehran: Nazar Publishing House. [In Persian]

Heydari, Khalil (2009). "Imagination Network in Kalim Kashani's Ghazals", Persian
Language and Literature Development Magazine, (94), 14-17. [In Persian]

Hosseini, Zahra; Ahad Faramarz Gharamelki (2011). "Self-alienation, Boundary
Situations and Death in the Mystical Mathnawi", Philosophy & kalam, 45
(2), 66-47. [In Persian]

Julayi, Ahmad; Abul Fazl Haddad (2014). "A Critique on Sociology of Art", Critical
Studlies in Texts & Programs of Juman Sciences, 15 (2). 81-91. [In Persian]

Khorrami, Maryam; Mino Khani (2016). "Analyses of the Reflection of Painting in
the Opuses of Nezami Ganjavi (12th century AD)", Bagh-e Nazar, 14 (51),
70-61. |In Persian]|

Maruti, Sohrab; Ruhollah Mohammadi (2014). "Oppression and anti-oppression”,
Binat magazine, 22 (1), 15-38. (In Arabic)

Moghimi, Mohammad (2010). "Designing and Explaining Conflict Management
Model according to the thoughts of Imam Khomeini", Islamic Management
Quarterly, 19 (1), 67-102. [In Persian]

Mohammadi, Ruhollah; Sohrab Maruti (2013). "The Consequences of Cruelty and
Cruelty-Acceptance in Lifestyle", Journal of Islamic Social Studies, 19 (3),
125-162. [In Persian]

Mosaheb, Gholam Hossein (2002). Farsi Encyclopedia, first volume, third edition,
Tehran: Amir Kabir. [In Persian]

Mousavi Moghadam, Rahmatullah (2011). "Strategic Religious Teachings for
Healthy Elections Based on Late Imam Khomeini and Ayatollah Khamenei's
Viewpoints", Journal of Islamic Revolution Studies, 10 (32), 60-47. [In
Persian]

Naini Kiakla; Reza Al-Havirdizadeh; Ali Enayati Shabkalai (2013). "Investigating
the role of social capital on electoral behavior (a case study of the Baloch and
Turkmen people)", Election Studies Quarterly, 3 (7/8), 104-77. [In Persian]

Oxford University. (1966). the oxford dictionary of English etymology, publishein
the United States.

Parsanasab, Mohammad (2009). "Motive: Definitions, Types, Functions and ...,
Literary Criticism, 1 (5), 7-40. [In Persian]

34



Y& Analytical Study in Common Sociology Motifs ... wssleizl gloasle 285 Ll dalllae

Randeree Kasim, Faramawy Awsam Taha (2011). Islamic perspectives on conflict
management within project managed environments. International Journal of
Project Management, (29), 26-32.

Report and Research Group (1993). "Censorship and self-censorship, an ominous
phenomenon in the history of the press", Report Monthly, (29-28), 10-21. [In
Persian]

Saks, Poria (2010). The Crow / Natural and Cultural History, translated by Izmir
Alda Hamidan, first edition, Abu Dhabi: The Cultural Foundation. (In
Arabic)

Seigneuret, Jean- Charles. (1988). Dictionary of Literary Themes and Motifs. New
York: Greenwood press.

Serfi, Mohammad Reza (2007). "The symbol of birds in the Mathnawi", Literary
Research Quarterly, 5 (18), 53-76. [In Persian]

Taghavi, Mohammad, Ilham Dehghan (2008). "What is a motif and how is it
formed", Literary criticism, 2 (8), 7-32. [In Persian]

Wang, J., lannottit R. J., & Nansel, T. R. (2009). School bullying among adolescents
in the United, States: Physical, verbal, relational, and cyber. Journal of
Adolescent Health, 45 (4), 368-375.

Yousefi, Maryam (2011). "Dependent Personality Disorder", Happiness and Success
Psychology Journal. (86), 47 and 46. [In Persian]

ey 1O CILE TLHIS ARTICLE

Poorheshmati Iargah, 10 22022 Apaletical Studs in Commnom
Sociolegy Motifi in the Caeeon Works of 1adi Hedan, Lorguage
At F{217-36, Shirgz lran [in Persin|

IMOT: 10027044508 022 07

LIR Ll e lanpuaseant nfingd@ s« phpd LA e e 202




Language ATl 21 pp. 7-36, 2022, Shirax, Trun |'I/ . |-;/'./ \‘-l
DM 1022046/ LA 2307 BOK: L
Anticle Neo F20 1140003736 e

ORIGINAL RESEARCH PAPER

Analytical Study in Common Sociology Motifs in the
Cartoon Works of Hadi Heidari

v Llumed 'eorheshmati Largah!
Visiting Prslissor ol Arubic Tunzuaei and Tilemalure,
[hbeersiny wl Oiwilan, Choilwn, Tran.

(Received: 18 January 2022; Accepted: 19 March 2022; Published: 31 May 2022)

Some of the ideas and events serve a prominent position in human life, as though
they lead humans to insistence and repetition by becoming a part of the concerns.
Ultimately, they have emerged as personally permanent characteristics in humans'
conscious and unconscious imagery. But, constant iterations of the mentioned
imagery represent subjects that no information about its reality is available under
normal circumstances. Notwithstanding, repetition is a linguistic-criticism
phenomenon, sometimes it is offered as a motif appearing in the context of essential
elements within a poem's text, signs and implications in which the poet uses codes
and poetic images among them in order to add beauty and attraction to his/her text.
Cartoon Art, as a picture, exaggerated and ridiculous traits offer outstanding design
of people or objects and, using an analogy or a metaphor for a plan that sometimes
combines with recurring elements and laughs along with the audience, the thoughts
and feelings affect his. Thus, this study aims to examine cartoon images Hadi
Heidari, the function is studded motif in his works uncover. Methods this cross-
sectional study that deals with the depiction of certain objects to reveal the secrets
that can mingle with forms of visual elements in his work to understand. Ultimately,
they have emerged as personally permanent characteristics in humans' conscious and
unconscious imagery.

Keywords: Art, Motif, Sociology, Cartoon, Hadi Heidari.
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! Formation discursive
Z « L’&tre du langage, ¢’est le visible effacement de celui qui parle » (p. 565)

.cas¥t Je [ Bibliotheque foucaldienne ] § dots o cilboghatl oa”
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! «chaque fois qu’une voix parle, il y a discours»

bl . N N . .

< «Ces textes sont des discours dans la mesure ou leur fonction n’est pas purement et
simplement de démontrer, mais en outre de manifester la présence explicite de
lauteur dans ce qu’il dit, de montrer quelles sont les circonsltances qui 1’ont
déterminé a écrire, a quelle forme de vérité ou quelle forme de connaissance il veut
arriver et de quel objet il traite» (11 recto)

3 Le discours ¢’est I’ceuvre retournée sur elle-méme pour qu’apparaisse la face
externe
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! Le discours est «constitué par un ensemble de séquences de signes, en tant qu’elles
sont des énoncés, c’est-a-dire en tant qu’on peut leur assigner des modalités

d’existence particuliéres» (1969, p. 141)
2 L archéologie du savoir
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I «pareil systtme de dispersion, dans le cas ou entre les objets, les types

d’énonciation, les concepts, les choix thématiques, on pourrait définir une régularité
(un ordre, des corrélations, des positions et des fonctionnements, des
transformations)» (1969, 53).

2

“F. De Saussure

3 «en tant qu’événement ou série d’événementsy«Débat au Département d’Histoire
UC Berkeley», p. 127.
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3 «tout discours se produit comme événement, mais se laisse comprendre comme
sensy (Ricoeurl1975, 92)
* instance de discours
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This research presents the concept of discourse according to the French thinker
Michel Foucault and its relationship to the linguistic studies that he was influenced
by, in terms of identifying the angles in which his perception of this concept agrees
with the linguistic perception, as well as the aspects in which it is distinguished from
it. The research is also exposed to the definitions Foucault presented to discourse on
scveral occasions from different sides, trying to avoid any unilateral vicw in dealing
with this concept, by including all its dimensions that Foucault called for. The
research started by recalling the general theoretical orientation that preoccupies
Foucault, and the characteristics of his theory, and then follows its definitions of the
discourse from the aspects through which it reaches it, in terms of being a group of
collective utterances then by the structure of it rules that, and finally in terms of
being a social practice.

Keywords:Functional, Ejected, Speech Structure, Rhetorical Practice, Pronunciation.
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This quantitative descriptive study amounts to a needs analysis, the first component
of a multi-phase mixed methods research endeavour aimed at exploring the rampant
soft skills gap between academia and business in Morocco. Employing a
convenience sampling methodology, a survey was administered to 170
undergraduate university students and analysed using SPSS descriptive statistics,
revealing a significant deficiency in key soft skills within the participants’ skillsets.
Nevertheless, these respondents manifested a robust willingness to address this skills
gap, notably favouring the adoption of a Blended Learning Model for soft skills
development. The meticulous analysis of the survey data stresses the imperative
need to seamlessly integrate soft skills development initiatives into the existing
curricular framework. Such integration holds the promise of catalysing substantial
development in the personal, academic, and professional orbits of the study
participants. Thus, the results of this study underscore the critical significance of
addressing the soft skills gap (mismatch) for Moroccan policymakers, curriculum
designers, educators, and researchers, and emphasize the inevitability of equipping
university graduates with the essential soft skills required to thrive in the
contemporary workplace.

Keywords: Industry 4.0, Education 4.0, Centennials, Disruptive Technologies, Hard
Skills, Soft Skills, Blended Learning.
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Introduction

The world is witnessing rapid changes brought about by disruptive technologies like
Al leading to a re-evaluation of old procedures and the introduction of new ideas in
all spheres of life. Digital natives, today's university students, are particularly
impacted by these technological advancements, as the corporate world seeks
employees equipped to handle innovative technologies. The modem workplace
demands a shift from traditional technical skills to soft skills such as
communication, leadership, creativity, adaptability, and problem-solving, which
cannot be easily automated by machines. As a result, universities are urged to focus
on capacity-building, training students in soft skills to prepare them for future jobs
and smart technologies.

The background of the study emphasizes the increasing importance of soft skills
in academia and business. Moroccan employers and employees alike prioritize soft
skills over technical credentials, recognizing their value in sustaining current and
future jobs, especially in an evolving job market shaped by technology. The demand
for employees with the right soft skills has led to unfilled job positions in both
global and local economies. Today's companies seek individuals who can
collaborate effectively, manage projects, and influence decision-makers, but the
current workforce is often unprepared for this shift, leading to a soft skills gap that
hinders competitiveness, performance, and productivity. Bridging this gap becomes
crucial for the personal, social, and prolessional growth ol digital natives, enabling
them to seize present and future employment opportunities.

The Problem of the Study

It is against this background that today’s entry-level workers are blamed for their
lack of soft skills in different parts of the world. Several studies and reports show
that they are often criticised for their inability to learn, think, and communicate
without checking their devices. Poor work habits, poor people skills, and lack of
professionalism are among the allegations levelled against them. In addition, they
are blamed for being incapable of thinking critically, solving problems, making
decisions or planning, and deferring to authority (Lee-Kelley, 2010; Singh Dubey et
al., 2022; Tsirkas et al., 2020; Tulgan, 2016).

Locally, Moroccan employers nowadays complain about a broad, soft skills gap,
blaming it all on Moroccan universities and their ill-suited educational policies.
Recent evidence suggests a mismatch between the skills required by employers and
those being developed by universities (El Hamdi et al., 2020; Karimi & Pina, 2021;
USAID, 2017). The soft skills gap is great attendance in the Moroccan context (See
Figure 1). It exists because of a need for more clarity regarding the existing content,
definition, interpretations and approaches to soft skills development used by
educators and employers (Chbani & Jaouane, 2017; El Hamdi et al., 2020; Llorent
Bedmar, 2014; UNIDO, 2019; USAID, 2017). Both the Moroccan industry and
academia are aware of the magnitude and nature of the soft skills gap. It is alleged
that the soft skills gap is not currently addressed in a structured manner. The existing
education system cannot provide students with the soft skills they need to succeed in
the workplace. It is an accepted fact that it takes time for curriculum updates to catch
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up with industry changes (Council, 2016; Jacob, 2021; Zuabi, 2012). Figure 1
graphically illustrates the dimensions of the research problem.

Figure 1. The Research Problem
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Figure 1 illustrates the need for higher education institutions to understand what
employers expect from their graduates. It delineates the genesis of the soft skills gap
and offers insight into how it can be closed. The figure synthesises recommendations
and implications for future Moroccan research and practice. An employability
survey conducted by Bayt.com in February 2015 found that Moroccan employers
cannot track motivated, agreeable employees with leadership potential. Further, the
British Council in Morocco found that universities are under-supplied with general
employment skills, including CV writing, interview preparation, and general
business knowledge (Council, 2016). Though necessary for professional success,
most universities in Morocco do not incorporate soft skills into their curricula
(USAID, 2017). In consilience, industry and academia face significant challenges
due to the gap between Moroccan university graduates' soft skills and those required
by employers. In a word, there is a dire need to consider the impact of the soft skills
gap, the complex nature of soft skills development, the contextual factors that
influence soft skills development, and the possibility of developing undergraduate
universily students’ sofl skills. There is a gap in perspeclives. Previous studies
attempted to investigate soft skills from the perspectives of employers (Tejan &
Sabil, 2019; USAID, 2017; Yasin et al., 2015). This study will address this research
gap by investigating the problem from the end-users' perspective, Moroccan
undergraduate university students.

The Purpose and Significance of the Study

This study investigates the development of soft skills in the Moroccan context
through the examination of five factors: Knowledge, The Impact, Agenda,
Readiness, and Preferences. It aims to assess Moroccan undergraduate university
students' awareness of the soft skills gap, its effects, and potential solutions to
address it, along with their willingness to participate in soft skills training programs.
In addition, the research seeks to identify the needs and preferences of Moroccan
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students regarding soft skills development, their perceived future career outcomes,
and their views on the effectiveness of Small Private Online Courses (SPOCs). The
study significance lies in bridging the understanding gap between the educational
sector and the business world, with a focus on aligning the skills of university
graduates with employers' demands. By addressing research gaps related to soft
skills' characteristics and impact, the findings aim to enhance soft skills training
initiatives in Morocco, benefiting both students and the job market.
Methodology
Research Design
This study employed a descriptive design to achieve its objectives. Five factors
were explored: the Knowledge Factor, the Impact Factor, the Agenda Factor, the
Readiness Factor, and the Preferences Factor. The aim was to investigate whether
Moroccan undergraduate university students understand the soft skills gap, are
aware of its effects, know what should be done to address the mismatch, and are
prepared to take part in a soft skills development program. This phase sought to
determine students' familiarity, needs and wants regarding soft skills, their perceived
future career outcomes, and SPOCs perceived use and efficiency.
Research Questions
This phase was geared toward generating answers to the following set of central
and guiding research questions;
The Central Research Question
1) What are Moroccan undergraduate university students’ perceptions of
soft skills as a component of their future workplace success?
The Guiding Research Questions
a) To what extent are they familiar with the phrase “soft skills?
b) What are their perceptions of the importance of soft skills?
c) Which soft skills do they deem as endemic to the graduate labour
market?
d) To what extent are they ready to bridge the soft skills gap?
e) To what extent are they familiar with the concept SPOCs?
f) How can SPOCs contribute to developing their soft skills?
g) To what degree are they ready to participate in soft skills development
initiatives?
h) How would they like to develop their soft skills?
1)  What are the respondents’ views about the best soft skills assessment
practices?
Participants and Setting
Social scientists still aspire to survey the entire target population, however, due
to the large number of participants involved, it is impossible to sample the entire
population in social sciences studies (Schreier, 2018). As an alternative, sampling is
essential (Acharya et al., 2013; Alvi, 2016; Singh & Mangat, 2013; Snedecor, 1939).
In accordance with the exploratory nature of Phase 1, convenience sampling was
employed. Convenience sampling is a non-probability sampling technique in which
people are chosen simply because they are "convenient” data sources for researchers
(Etikan et al., 2016; Sedgwick, 2013). This sampling method is advantageous when
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used to generate a potential hypothesis or a study objective. It is often used to select
cases or participants that are easily accessible in a certain area. Social sciences
researchers prefer this sampling technique as it is less time-consuming, less
laborious, less costly, and more comprehensive (Alvi, 2016; Emerson, 2021; Etikan
et al., 2016; Farrokhi & Mahmoudi-Hamidabad, 2012; Sedgwick, 2013; Singh &
Mangat, 2013). This phase of the study was conducted with a sample of 170 third-
semester undergraduates from the Department of English Studies at the Faculty of
Letters and Humanities, Moulay Ismail University, Meknes, Kingdom of Morocco.
The participants were chosen conveniently from two groups of 400 students, who
were enrolled in the 2021-2022 academic year.

Data Collection Tools

The Research Instrument

Concerning Phase 1, the researcher deployed a questionnaire to gather data.
Needless to say, a questionnaire is a self-report instrument used to gather
information about variables of interest in an investigation (Cohen & Tate, 1989;
Dalati & Marx Gomez, 2018; Goddard & Villanova, 2006; Mathers et al., 1998;
Slattery et al., 2011). In the same vein, being versatile, this instrument can be
administered to stakeholders of all ages, and can be replicated from one study to
another, offering the potential to answer many questions quickly (Charlton, 2000). It
is a means to collect a considerable amount of data with a minimum effort (Dalati &
Marx Gomez, 2018; Navarro-Rivera & Kosmin, 2013; Owens, 2002; Slattery et al.,
2011). In the current study, technically speaking, the researcher opted for a semi-
structured questionnaire, requiring quantitative and qualitative data. The semi-
structured questionnaire capitalised on "Yes/No Answers", "Three to Five Scale
Statements” and sparingly asked respondents to make comments and suggestions
under the rubric "Other". It was used as a method of enquiry to investigate five
standpoints (Factors):

1) The Knowledge Factor: The extent to which Moroccan undergraduate
university students are familiar with the soft skills gap.

2) The Impact Factor: The extent to which Moroccan undergraduate
university students are aware of the impact of the soft skills gap,

3) The Agenda Factor: The extent to which Moroccan undergraduate
university students are knowledgeable about what should be done regarding
the soft skills gap.

4) The Readiness Factor: The extent to which Moroccan undergraduate
university students are ready to join a soft skills training via a Blended
Learning model.

5) The Preference Factor: The extent to which they prioritise certain (offline
and online) learning features in the upcoming soft skills development
training.

It is worthing noting that the current study, closed-ended questions were
designed to call for responses, narrowing the field of enquiry since the respondents
were required to choose from fixed responses (Leung, 2001). This type of questions
helped the researcher in the analysis of data since the responses were directly
compared efficiently and easily aggravated (Dalati & Marx Gomez, 2018; Leung,
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2001; Navarro-Rivera & Kosmin, 2013). In brief, being a time-saving tool, the
questionnaire enabled the researcher to collect data from a large number of
respondents in a short period of time.

This research project is designed to explore the participants' understanding of
"soft skills", their ability to differentiate between hard and soft skills, their opinion
on the importance of soft skills for Moroccan university graduates, the extent to
which they think soft skills are missing in their profiles, who should be responsible
for promoting the development of soft skills, the perceived benefits of acquiring soft
skills, their familiarity with SPOCs, and their readiness to participate in a soft skills
development program. Section 1 focuses on retrieving contact details and
demographics. Section 2 investigates the participants’ familiarity with the concept of
soft skills, their ability to provide examples and recognise the various labels used to
portray them, and the ability to differentiate between hard and soft skills. Section 3
uses a Five-Likert scale to get the participants to rate how much they agree or
disagree with statements about the importance of soft skills and how important they
consider these skills for Moroccan university graduates in order to find and secure a
future job. Section 4 investigates the soft skills gap, the extent to which the
participants think soft skills are missing in their profiles as university students, who
should assume responsibility, and what can be done to promote the development of
soft skills in university students, as well as the perceived benefits of acquiring soft
skills academically, personally, and socially. Section 5 examines the participants’
familiarity with the concept of SPOCs, mainstream definitions, and features of the
same. Finally, Section 6 probes into the participants' readiness to participate in a soft
skills development program, their preferred modes of development (face to face or
online), and the soft skills assessment methods they consider the most effective.
Reliability and Validity

Regarding the reliability of the instrument, the questionnaire scales exhibited a
high level of internal consistency, as demonstrated in Table 1, thus allowing us to
assert that the questionnaire is scientifically reliable.
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Table 1. The Questionnaire Scales
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In a word, the Knowledge and Impact Factors demonstrate high internal
consistency, while the Agenda, Readiness, and Preference Factors show moderate to
good levels of internal consistency. This implies that the items within each scale are
measuring their respective constructs to varying degrees of reliability.

Results

In line with the nature of the research (central and guiding) questions addressed
in this descriptive study, data analysis included descriptive statistics only.

Demographics

The 170 participants in the study were conveniently sampled from the study
population, and their demographic characteristics were analysed to facilitate a more
thorough data analysis. This information can also help identify any ditferences or
similarities in group perspectives (Connelly, 2013). Figure 2 displays a balanced
distribution of participants by gender, with 87 (51.18%) male and 83 (48.82%)
female respondents.

Figure 2. The Respondents’ Gender
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As graphically delineated, this even distribution of participants across the gender
variable is a positive sign that the survey captured the perspectives of both males
and females (refer to Figure 2). Figure 3 highlights that the majority of respondents
(27.6%) were 19 years and older, while the remaining age distribution ranged
between 20 (17.65%) and 25 (2.35%) years.

Figure & The istribotion of Age
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This age distribution indicates that the majority of respondents belong to
Generation Z (Millennials), which Pew Research defines as anyone born after 1996.
This information is interesting as it provides confidence in the representativeness of
the sample.

RQ 1: To what extent are undergraduate university students familiar with the
phrase "soft skills"?

The graph in Figure 4 reveals that most respondents (82.3%) were familiar with
the concept of "soft skills". A total of 140 participants were able to provide a
definition of the term, and even more impressively, they were able to provide
relevant examples of the phrase.

Figure 4. Familiarity with the Phrase "Soft Skills"
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Based on the panticipants’ responsas, the most cited examples of soft skills
included time management, communication skills, teamwork, creativity, critical
thinking, and work ethics (as seen in Figure 5).

Figure 5. Perceptions about the Phrase “Soft Skills”
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As demonstrated in Figure 5, the graph indicates that a notable portion of the
participants, accounting for 23.53%, associate the term “soft skills” with life skills,
which are a fundamental set of abilities required or preferred for complete
engagement in daily activities.
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Figure 6. The Participants’ Perceptions about the Semantic Boundaries of the Phrase “Soft Skills”
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The graph (Figure 6) above highlights the importance of life skills as a category
of soft skills, which can help individuals navigate various life situations effectively.
Examples of life skills include problem-solving, decision-making, stress
management, time management, and adaptability, which are essential for personal
growth and development. It is worth noting that recognising the different types of
soft skills and their application in various contexts is crucial for enhancing
individual and collective effectiveness in different settings, including the workplace,
educational institutions, and personal relationships. The survey results revealed that
a vast majority (84.1%) of the respondents were able to differentiate between "hard"
and "soft" skills (Figure 7).

Figure 7, The Ahilitv to Differentiate hetween Hard and Soft skills
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The pie chart in Figure 8 demonstrated that the majority of the participants
identified "hard skills" as those related to technical knowledge and training, and
"soft skills" as those related to personality traits such as leadership and
communication. Figure 8 shows that 158 respondents were able to recognise a range
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of technical abilities as "hard skills". These include a degree or other academic
qualification, an industry-specific certification, coding proficiency, foreign language
proficiency, typing speed, SEO marketing, bookkeeping, computer skills, and
proofreading. These are job-specific skills that are acquired through formal
education and training, practical learning, and other means in various disciplines.

Figure 8. Identification of Hard Skills
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This demonstrates the participants' understanding of the detinition of hard skifls
and their ability to apply it to a variety of specific examples. Another purpose of the
survey was to determine if the students had a clear understanding of what constitutes
soft skills. The results, as shown in Figure 9, indicate that 92.35% of the respondents
were able to identify interpersonal skills, leadership, project management, problem-
solving, work ethics, teamwork, adaptability, perseverance, and communication
skills as soft skills. It is worth noting that the majority (57.6%) of the participants
identified interpersonal skills as the most important soft skill, which describes one's
approach to life, work, and relationships with others.

Figure 9. Definitions of Soft Skills
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Interpersonal skills refer to the ability to interact effectively with others in a
given social setting. These skills are considered essential in building and
maintaining relationships, communicating clearly and persuasively, resolving
conflicts, and exhibiting empathy and understanding. It is evident that the
respondents recognise the importance of soft skills in navigating personal and
professional relationships, demonstrating their awareness of the relevance of these
skills in their lives. Figure 10 shows the various definitions given by the respondents
for the phrase "hard skills". Out of the 170 respondents, only a small number
(32.35%) selected all the definitions, indicating their limited knowledge of soft
skills.

Figure 1. Definitions of Hard Skills
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Likewise, another group of participants (23.53%) view hard skills as specific
abilities that are relevant to a particular field. However, less than 40 students
(32.35%) out of the 170 respondents selected all the definitions, indicating that their
understanding of the nature of hard skills is limited.
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RQ 2: What are the undergraduate students’ perceptions about the importance of
soft skills?

Most students concurred that "soft skills" were highly sought after by employers
and advantageous for career progression (Figure 11). According to the same figure,
the majority of respondents (94.12%) were aware that the right soft skills are
essential for a successful career and social interactions. The respondents were
cognizant that employers recruiting new graduates also placed great value on these
skills.

Figure 11. The Importance of Soft Skills
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In contrast, only a tiny fraction of respondents (5.88%) thought soft skills were
insignificant. The results suggest that the students who were surveyed have a good
understanding of the importance (value) of soft skills in the professional setting and
recognise that these abilities are highly esteemed by prospective employers in their
recruitment of recent graduates.

RQ 3: Which soft skills do they deem endemic to the graduate labour market?

The students' perceptions of the importance of soft skills were further validated
by asking them to rate the relative importance of 14 skills derived from previous
studies. As Table 2 shows, the top five skills were effective communication, self-
management, work habits, decision-making, and being able to work under pressure
& manage time. Most respondents (111) strongly asserted that effective
communication skills are very important. A majority (115) of the students deemed
self-management to be very important. Similarly, decision-making skills were seen
as very important by 99 respondents. Most students (99) also strongly believed that
positive attitude skills are very important. Lastly, Interpersonal and leadership were
viewed as very important by 68 students.
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Table 2. Response Categories for the Most Important Soft Skills
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Effective Communication Skills 3 6 50 111
Strong Work Ethics 5 19 76 70
Negotiation Skills 1 8 27 67 67
Analysis & Problem-Solving Skills 3 4 70 93
Interpersonal & Leadership Skills 2 4 31 65 68
Self-management & Work Habits 4 15 36 115
Flexibility & Adaptability 1 7 18 50 94
Teamwork & Collaboration 12 27 54 77
Decision Making 6 11 54 99
Conflict Resolution 1 3 30 72 64
Creativity Skills 10 25 69 66
Ability to Work under Pressure & Time Management 5 14 52 99
Positive Attitude 9 8 54 99
Emotional Intelligence 1 13 30 47 79

Through the utilisation of these measures, the researcher was able to obtain a
more extensive comprehension of how the participants perceive the significance
(importance and value) of soft skills. The results underscore the crucial role that
these skills play in securing employment opportunities in the Moroccan job market.
Therefore, it is essential for educators and policymakers to prioritize the
development and cultivation of these skills among university graduates to enhance
their prospects for future success.

RQ 4: To what extent are they ready to bridge the soft skills gap?

As illustrated in Figure 12, the majority of the respondents, specifically 137
dividuals (80.59%), acknowledged the absence of soft skills in their profiles as
university students. The respondents were asked to single out the reasons behind the
lack of soft skills and the soft skills gap.
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As shown abeve, the majority of respondents (35.858%,) hold the vicw that the
system is not routinely equipping all students with all the soft skills they need to
succeed along the road from education to employment, (Figure 11). However, 14.12
% of the respondents confess that they have some personality disorders (rigid and
unhealthy patterns of thinking and behaving). Further, the survey participants were
asked to explain the cause of the disparity in soft skills. Most of them (55.88%)
believed that the educational system was not providing students with the necessary
soft skills to be successful in the workplace (Figure 13). On the other hand, 14.12%
of the respondents admitted to having personality disorders, which are characterised
by an inflexible and unhealthy way of thinking and behaving.
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In line, most of them (68.82%) believed that the lack of soft skills is a shared
responsibility between the university and the student. They indicated that both
parties should be held accountable for the gap (Tigure 14).
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Figure 14. Who is to blame?
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Most respondents (32.35%) suggested that organising more seminars and
workshops on soft skills development could help bridge the soft skills gap (Figure
15).

Figure 15. Ways to Bridgc the Soft Skills Gap
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As mentioned above, 46 respondents (27.6%) proposed integrating soft skills as
a stand-alone subject in the university curriculum. A small number of respondents
(11.18%) suggested inviting guest speakers and field experts to discuss soft skills
and their importance. Survey participants were asked to rate the significance of soft
skills from various points of view. As displayed in Figure 16, 46% of the
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respondents said that they would see an improvement in their academic performance
if they had soft skills. 23.53% of the participants reported that having soft skills
would lead to greater success, contentment, and fulfilment during their academic
career. 8.82% of the respondents stated that having soft skills would give them more
opportunities to land a job after graduation.

Figure 16. Soft Skills Perceived Benefits
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In brief, the responses suggest that students view soft skills as valuable
competencies that can have a positive impact on various aspects of their lives,
including academic performance, personal well-being, and career prospects. By
recognizing the importance of soft skills and prioritizing their development, students
can better equip themselves with the competencies needed to succeed both in and
beyond the classroom.

RQ 5: To what extent are they familiar with the concept "SPOCs"?

A majority of the respondents, 46.47%, had not heard of the term "SPOCs" as
displayed in Figure 17. However, a significant portion, 33.53%, required further
explanation of the term. On the other hand, 20% of the respondents were already
familiar with the concept.
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Figure 17. Familiarity with SPOCs

Regarding the familiarity of participants with SPOCs, Figure 17 shows that
around 36.47% of the respondents recognise SPOCs as online courses with restricted
enrolment offered by universities to individual learners or employees within
organizations, often utilising an online version of an on-campus MOQOC. With
reference to Figure 18, they describe SPOCs as a complete cducational package for a
limited number of participants (4.12%), and an online course derived from a MOOC
but customized for a restricted group of students, such as those from the same
company or university course (27.65%).
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Based on the information provided, it can be concluded that SPOCs (Small
Private Online Courses) are described as two distinct types of educational packages.
This highlights the versatility and adaptability of SPOCs in providing targeted
learning experiences while accommodating different contexts and requirements.

RQ 6: How can SPOCs contribute to developing their soft skills?

68



#4 Bridging the §.S. Gap in Moroccan H.E. 51,0 Jle iiael 1 pslacsloe SIS 0,5

As demonstrated in table 3, many respondents (103, 60.6%) had no opinion on
the potential of Small Private Open Courses (SPOCs) to help undergraduate students
develop their soft skills. Similarly, when asked about the fact that SPOCs support
Blended Learning and Flipped Classrooms, the majority of respondents (99, 58.2%)
were neutral. However, a large number of students (91, 53.5%) strongly agreed that
SPOCs combine online resources and technology with personal engagement
between educators and learners.

Table 3. Response Categaries and Percentages for the Focus of SPQCs
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FmThermnsre, many reapondents {86, 5406000 stated that 3000 promoce teacher-
student interaction, both online and oftline. Furthermore, a great number of students
(87, 51.2%) articulated that SPOCs allow students to practice, train, or take exams
anywhere. When asked which resources in SPOCs may help the respondents the
most in their online learning, the majority of respondents attested that video lectures
(71, 41.8%) and high-quality online resources (90, 52.9%) are extremely beneficial.
Moreover, respondents argued that discussion forums (80, 47.1%), smart assessment
(77, 45.3%), Blended Learning (70, 41.2%), human feedback (63, 37.1%), and
smaller local groups (61, 35.9%) are also helpful.

RQ 8: To what degree are they ready to participate in soft skills development
initiatives?

The vast majority of those surveyed (95.29%) expressed a desire to take part in a
soft skills development program as shown in the following figure;
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Figure 19. Readiness to Take Part in a Soft Skills Development Training
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The results (95.29%) suggest that any initiatives aimed at developing soft skills
may receive high levels of engagement and participation from students.

RQ 7: How would they like to develop their soft skills?

The results presented in Figure 20 reveal a divergence of opinions among the
participants on the preferred method for developing their soft skills. While 50.59%
of the respondents express a desire to develop their soft skills through SPOCs (Small
Private Online Courses), 49.1% of the participants hold a contrasting viewpoint and
prefer to pursue face-to-face, lecture-based learning.

Figure 20. Soft Skills Development Llltimate Decision
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This result suggests that there is no clear consensus on the best approach tor sott
skills development, and that a variety of options may be necessary to cater to the
diverse preferences of the surveyed students.
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RQ 9: What are the respondents’ views about best soft skills assessment
practices?

Table 4 presents data on the effectiveness of different methods for assessing soft
skills. Here is a summary of the findings: Personality Questions/Tests: This method
is considered the most effective by 59 respondents (34.7%), followed by 70
respondents (41.2%) who found it effective. It is somewhat effective for 36
respondents (21.2%), while only 5 respondents (2.9%) found it ineffective. There is
no data on whether it is not effective at all. Using scenario/Case Study Questions is
considered most effective by 33 respondents (19.4%) and effective by 89
respondents (52.4%). It is somewhat effective for 36 respondents (21.2%) and
ineftective for 9 respondents (5.3%). Moreover, 3 respondents (1.8%) found it not
effective at all. 42 respondents (24.7%) find simulations most effective, while 62
respondents (36.5%) find them effective. For 45 respondents (26.5%), simulations
are somewhat effective, and for 16 respondents (9.4%), they are ineffective. Only 5
respondents (2.4%) consider simulations not effective at all. 41 respondents (24.1%)
find role plays most effective, while 80 respondents (47.1%) find them effective. For
41 respondents (24.1%), role plays are somewhat effective, and for 31 respondents
(18.2%), they are ineffective. Only 3 respondents (1.8%) consider role plays not
effective at all. 54 respondents (31.8%) find mock interviews most effective, and 59
respondents (34.7%) find them effective. For 34 respondents (20%), mock
interviews are somewhal ellective, while 13 respondents (7.6%) [(ind them
ineffective. Likewise, 10 respondents (5.9%) consider mock interviews not effective
at all. 41 respondents (24.1%) find online assessment platforms most effective,
while 76 respondents (44.7%) find them eftective. For 30 respondents (17.6%), they
are somewhat effective, but 66 respondents (38.8%) find them ineffective. Besides,
10 respondents (5.9%) consider online assessment platforms not eftective at all.
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Discussion

This research was conducted to assess the level of knowledge that Moroccan
undergraduate university students from the department of English studies have
regarding soft skills. The participants indicated that the phrase “soft skills” is
interchangeable with generic skills, essential skills, life skills, people skills, key
skills and competencies, transferrable skills, employability skills, core skills,
transferrable skills, and transversal skills. These findings are in line with the results
of other studies in this field (Dube & Laari, 2017; Haddad & Marx, 2018; Lépez-
Pérez et al., 2011; Pereira & Costa, 2017; Robles, 2012).

The results of the current study are consistent with the findings of Dube and
Laari (2017), whose quantitative investigation indicated that a significant majority
(68.8%) of the respondents exhibited a robust grasp of the concept of soft skills.
This could be attributed to the fact that motivational videos and podcasts about soft
skills are widely shared on various platforms, making them more accessible to
university students. Moreover, the results of the study suggest that students are
aware of the importance of soft skills for career advancement and for getting a better
job. This pattern of results is in line with the previous literature, such as Schulz
(2008), who argued that the job market is becoming increasingly competitive and
that candidates need to have a "competitive edge" to stand out from other applicants.
Furthermore, Majid et al. (2012) suggested that soft skills are essential for successful
career and social interactions, and that employers prioritize candidates with the most
in-demand soft skills. Consequently, the findings of the study are in agreement with
the ideas of the authors mentioned above.

Regarding the soft skills gap, the majority (55.88%) hold that the system was not
routinely equipping them with all the soft skills they needed, from education to
employment. Regarding accountability behind the soft skills gap, most respondents
(68.82%) agree that it is a joint responsibility, blaming the academic institution (the
university) and the undergraduate students for the soft skills gap. This outcome is
contrary to a previous paper by Taylor (2016). The paper aimed to identify
important soft skills that students need to develop based on the views of lecturers,
industry, and students. The research was done at a university in South Africa. The
findings indicate that stakeholders are of the opinion that students' soft skills are not
being sufficiently cultivated, there is some confusion as to who should be
responsible for honing these abilities, and that the process of developing soft skills is
perceived as a challenging endeavour.

Concerning the respondents' perceptions about the benefits of soft skills
development, 46.47% of respondents point out that soft skills will help them
improve their academic performance. 23.53 % of the respondents pronounce that if
they equip themselves with soft skills, they will achieve more life success, well-
being, and satisfaction during the academic journey. In comparison, 8.82 % testify
that soft skills would help them secure more chances of quickly getting a job after
graduation. These results seem consistent with previous research by Wilhelm
(2002). The author found that soft skills are necessary for an individual to
communicate, work as a team member, inspire contidence, and understand and adapt
to the cultural norms of the workplace. These results match those observed in a

72



VY Bridging the S.S. Gap in Moroccan H.E. :5),s Jle bisal 1 pslacs e SIS 0,5

previous study (Chafiq & Talbi, 2017). Their study aimed to estimate the first
edition of the Soft Skills SPOCs in the Moroccan context. The authors suggest that
digital learning environments (for example, SPOCs) could favour the development
of soft skills of undergraduate students. They further state that the provision of
additional online resources features the introduction of soft skills via SPOCs as a
supplement to a face-to-face course (hybrid learning environment) and, on the other
side, by overtaking space constraints and time in the physical environment. This
result ties well with another previous study, wherein (Guo, 2017) confirms that
specific learning SPOCs enhance both the organisation and distribution of teaching
material and the interaction between teachers and students in a more structured and
effective way.

The current results demonstrate that the majority of respondents recognise the
importance of soft skills in both career success and social interactions. The top five
skills identified were effective communication, self-management and work habits,
decision-making, the ability to work under pressure and time management, and a
positive attitude. Respondents noted that they lacked these skills and attributed this
to the educational system not providing them with the necessary skills to succeed.
They agreed that both the university and the student should be held accountable for
developing soft skills. To bridge the gap, they suggested more seminars and
workshops, as well as integrating soft skills into the curriculum. Most respondents
expressed an interest in participating in a soll skills development program. There
was disagreement on how to develop these skills, with 50.59% preferring SPOCS
and 49.1% preferring face-to-face lectures. Personality tests, scenarios, case studies,
role plays, mock interviews, and learning management systems were seen as helptul
for assessing soft skills development. The researcher concluded that a blended
learning model would best meet the needs and wants of the participants.
Implications

This study has highlighted the importance of soft skills in the labour market and
the need to bridge the gap between academia and the corporate world in order to
close the soft skills gap. The evidence from this research suggests that universities,
employers, and non-governmental organisations should take action to improve data
collection and analysis instruments to help design capacity-building interventions to
assist Moroccan university students in developing top soft skills. The results of this
study are of great importance to policymakers, who should seek ways and strategies
to align academia and business in order to bridge the soft skills gap. Embedding soft
skills in the curriculum is a key step in this regard. The results of this study should
serve as a wake-up call for policymakers to address the soft skills gap and the status
quo, as the soft skills gap will continue to widen and have a negative impact on
university graduates' personal, academic and professional lives. Therefore, it is
essential that the Moroccan Ministry of Higher Education and Training investigate
the impact of the soft skills gap on the Moroccan human capital and talent pipeline,
devise context-bound interventions, and find ways to track the success rate and route
of university graduates in the job market.
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Recommendations
The present study has identified ten recommendations to help address the research
problem and the soft skills mismatch in the Moroccan context. These
recommendations are succinctly stated as one-sentence calls to action, beginning
with an action verb, to encourage individuals and organisations to take action. The
recommendations are as follows:
1) Acknowledge the soft skills gap officially;
2) Recognise the importance of soft skills for stakeholders;
3) Foster stronger links between businesses and universities;
4) Identify key soft skills needed;
5)  Integrate soft skills into the curriculum;
6) Provide soft skills training programmes for in-service tutors and
university professors;
7) Highlight the importance of blended learning models for sofi skills
development;
8) Establish careers centres and train employability advisors;
9)  Increase international exchange programmes;
10) Enhance access to high-quality soft skills development resources
(digital and non-digital).
Conclusion
This descriptive study has highlighted the need (o address the soli skills gap in
the Moroccan context, which is a result of disruptive technologies and globalisation
drastically changing the skills employers require from university graduates. Through
a rigorous investigation of undergraduate university students' perceptions of five
factors, Knowledge, Impact, Agenda, Readiness, and Preferences, this study has
demonstrated that recent university graduates lack the soft skills necessary for
success in academia, industry, and society at large. It is therefore essential that these
missing skills be more widely acknowledged, taught consistently, and prioritised in
Moroccan higher education curricula in order to bridge the skills gap between
employers’ needs and employees' skills.
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This paper analyzes the phenomenon of borrowing in one of Berber varieties spoken
in the southern part of Algeria. Borrowing is one the most important sociolinguistic
phenomena which exists in all the language varieties. The Berber variety which is
analyzed in this paper is named “Tabeldit” and it is spoken in the area of “Igli”
which 1s located in Bechar. Data analysis and results in this paper are based on the
primary data which were collected from questionnaires and interviews. In fact, the
loan words which are found in ‘Tabeldit” are not taken from Standard Arabic or the
Algerian dialect, particularly the one used in Bechar, but also from the French
language.
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Introduction

The origins and the history of the Northwest African countries return to Berber.
Those areas involve different speakers of various Berber languages. In the past, the
Berbers have formed strong and important regions which attracted the attention of
many powerful countries and empires, and had particular traditions and customs.
Before the advent of Islam into Northwest Africa, Berbers faced many colonization
acts which contributed a lot to the emergence of different languages and cultures.
The language brought by the Islamization movement became more dominant than
the languages of the other invaders. This religion pushed most of the Berbers to be
Arabs, though they still preserve the use of their Berber varieties. Later, many
foreign languages appeared because of European control on those countries for long
periods of time. Today, Berber is still used in the areas of Northwest Africa as a sign
of preserving the original, historical, and cultural identity. The different varieties of
this language have been the main interest of many linguists and scholars, including
this article which deals with one of the Berber varieties spoken in the rural areas. It
seeks to analyze the sociolinguistic phenomenon of borrowing in the Berber speech
of the area of Igli which is located in Bechar; that variety is named Tabeldit.
Through this study, we seek to enrich the field of sociolinguistics in general with a
new study of a neglected Berber variety, since the dialects used in the Sahara receive
little attention and study. It also tries to show the importance of Tabeldit and make it
known by the readers. Unlortunately, this variety has probably never been analyzed
before; this is why finding previous studies and secondary data about it was a hard
task. But, there have been many studies which talked about the other Berber
varieties, mainly the one spoken in Kabilya.

Other research was done by European investigators during their settlement in the
area. One of those investigators is André Basset, who contributed to many studies
into linguistic geography, and whose maps are valuable contributions in Berber
linguistics. In 1929, André Basset produced his monograph on the Berber verb. He
also illustrated the methodology which was developed by scholars who were
interested in describing a general structure for all the Berber languages. 1952, Basset
published his monograph on the general features of Berber. Another significant
work in the Berber domain is that of Joseph R. Applegate (1958, 58) “An Outline of
the Structure of Shelha”. Applegate introduces in his book some of the major
phonological, morphological, and syntactic problems with proposed solutions.
Berber in Algeria

The origins of the Berbers are not clearly defined. Some people have believed
that they might come from Europe; others say that they crossed over from the
Iberian Peninsula thousands of years ago. But most historians regard them as the
indigenous people who settled in the area of Northwest Aftica since about 3000 BC
(Bousget 1967;55). They have a sequence of areas starting from the Oasis of Siwa in
the western desert of Egypt, and extending westward through Libya, Tunisia,
Algeria, and Morocco to the Atlantic Ocean. Over the Mediterranean Sea, the area
extends southward through the Sahara Desert in Niger and Mali, in addition to small
parts in Mauritania and North Senegal (Appelgate 1985, 589). The name “Berber”
appeared at first after the end of the Roman Empire in 476 AD. The use of this term
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spread in the period following the arrival of the Vandals during their major invasion;
thus, people of the region were described as “Barbarians”. Today, many Berbers call
themselves “Amazigh”, which means “a free man” or “a noble man”. This term is
also used to indicate a native Berber speaker.

Most of the Berbers live in Morocco and Algeria, in addition to small groups in
Libya and Tunisia. Most of them speak Arabic and French due to the French
colonization of the Maghreb. In Algeria, around 20% of the population is Berber,
living in the north in Kabylia, and in the Aures. In the south, there are different
groups of the Touareg and the Mzab, in addition to some regions next to the
Moroccan border in Bechar. The Berbers are now protesting against the
undervaluation of their language, culture, and identity, and particularly about the
lack of a political consideration. This situation has been noticed in Algeria and is
quite evident in Morocco. These two countries have modified their policies. Berber
is now a national language in Algeria and it is taught in some Berber speaking areas
as a non-compulsory language.

The Berber languages are one of the oldest languages in human culture (Chaker
1991, 25); they are made up of 300 Berber dialects which belong to the Afro-Asiatic
language family (Abdeslam 1997). The alternate term “Tamazight” is used to refer
to northern Berber languages; it etymologically means “the language of the free” or
“the language of the noblemen”. This concept is used by many Berber groups,
including the Middle Alas, the Rill, the Sened, and the Touareg. Other names are
used by other groups, such as: “Taznatit” or “Zenati” in many parts of western
Algeria, “Tagbaylit” or “Kabyle” in Kabylia, “Tasiwit” in the Siwa, and “Shelha” in
the south. The oldest form of Berber writing is called Lybico-Berber inscriptions,
which stem from the pre-Islamic period, but these inscriptions are undated and
difficult to interpret (Kossmann and Stroomer 1982, 462). The so-called Tifinagh
script is still used in Touareg, the Arabic script is rarely used, whereas the Roman
script is found for scientific and practical purposes.

The Berber Cultural Movement, which was born in the aftermath of the Berber
Spring in 1980 continues to claim peacefully the rights of the Berbers’ culture and
language, and demands the recognition of Tamazight with full education and
cultural benefits. Tamazight has recently been recognized among the languages that
are taught in schools. In most of the Berber speaking regions, one can notice a strong
social demand for the Berber language and culture. Many Berber speakers are
writing in their language, and in Kabylia, where the linguistic and identity
awakening is particularly noticeable, one can even talk about a Berber linguistic
demand (El Mountassir 1994; 69)

On July 5th, 1991, a controversial law was passed announcing that Standard
Arabic is the only language which must be used in all official documents as well as
the other formal settings (Berger. (2002). Consequently, the Berber’s anger soon
turned against the state and its Arabization policy, and they asserted that the new law
was a heavy-handed attempt by the government to reaffirm its Arabic identity. On
the other hand, the supporters of the Arabization process argued that the recognition
of Berber as an official language would probably weaken the status of Arabic. The
Berbers still demand the recognition of their language as a national and official
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language in Algeria, and as the first language in the Berberphone areas; they also ask
for linguistic and cultural autonomy in order to preserve their customs, and to
cherish their heritage. Berber became a national language in Algeria according to a
constitutional amendment on May 8th, 2002. It is used along with Standard Arabic,
the Algerian dialect, and French, in addition to other foreign languages such as
English, Spanish, German, etc. Tamazight Berber started to be taught in some
primary and secondary schools, besides the mass media play an important role in
broadcasting a daily edition in one of the three main Berber varieties.

The Spoken Dialects in Bechar

Like all the Arab regions in general and the Algerian ones in particular, Bechar
adopts Standard Arabic as its national official language and uses a local version of it
in its daily communication. The most well known dialects used in Bechar are five,
four of them are Arabic and the fifth one is a variety of Berber called “Shelha”. Each
of these dialects is spoken by a given group of people. The first and the most
common dialect is called the dialect of the majority, which seems to be spoken by
people who have various origins, and those who came from other regions out of
Bechar and lived there. On the other hand, the four other ones are specified for three
definite ethnic groups.

The second dialect is spoken by Doui Mnii, the third dialect is used by Ouled
Djrir, the fourth one is used by the Ksouria, and the fifth is Shelha, which is spoken
by various Berber groups living in the Ksours. The [irst dialect is somehow Lypical
for its inclusion of a large number of slang words, such as: [xwi] which means to
“90”, [loffi] means “coward”, etc. These words are usually used by teenagers,
particularly boys, in the streets, markets, and elsewhere. Owing to the geographical
boundary between Bechar and Morocco, the dialect of the majority shares many
lexical items with Moroccan Arabic, such as: [makan93smf ndirha wahdi] “I cannot
do it alone”, [makajolSabl milh] “he does not play very well”.

The dialect of Doui Manii is particularly used in the area of Abadla and by some
people of the same origin living in the town. This dialect is mostly spoken by old
people as a sign of their solidarity, while youngsters use it less frequently because of
their chance to know other languages thanks to education. Examples of their speech
are: [hajed fani] “get away from me”, [ja wil maatok] “pay attention”, etc. This
dialect is the only one which is characterized by the use of affix [ya] instead of [yir]
which means “just” or “only”™; like in: [ya [wi] “a few”, [rah 3ab va lbatata] “he
brought just some potatoes”.

The dialect used by Ouled Dijrir is almost identical to the dialect of Doui Mnii
since, for some historians, both groups formed only one in the past and for many
reasons, mainly wars, they were separated. Nevertheless, they still have a slight
difference in pronunciation and in the meaning of some words, such as: [kol] in D2
and [ga¥] in D3 “all”; [baz] in D2 and [{fol] in D3 “baby”. Unlike the previous one,
people who speak this dialect live in the center of Bechar and usually form small
groups in distributed places. The ksourians are groups of people living in the Ksar of
Kenadsa and the Ksar of the center of Bechar or “Takda”. Their dialect is very
typical for its association with a unique accent that easily determines its speakers. It
is also very close to the Moroccan dialect with which they share many lexical terms
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which were brought by the first comers to Kenadsa and are still used by the Ksouria;
examples of those terms are:[xizzo] ‘carrot’, [ytar] ‘slate’, [matifa] ‘tomato’, [waxa]
for “yes’ or ‘ok’.

Shelha, or Berber, is a very old variety used by different groups who live in
small villages in Bechar. It is considered among the Northwest African Berber
languages, though its use has decreased after the coming of Islam and the Arabic
language. It is spoken in the regions of: Beni Ounif] Igli, Wakda, Berbi, Lahmar,
Boukayes, Moughel, and Tabelbala. The Berber varieties used in those regions have
many similarities with each other, mainly at the levels of lexis and phonology,
except the one used in Tabelbala, which consists of a unique vocabulary and a
different phonological system. They also share many characteristics with Tamazight,
Chaouia, and Touareg. The existence of these Berber varieties in Bechar creates a
complex linguistic situation, mainly when their speakers meet together and use those
Berber varieties in the same situation. These people can understand each other and
can also switch between the different Berber varieties. Shelha in those areas is
spoken by elderly people more than by the youngsters who acquire other languages
of their generation. Of the lexical terms which are used in all those varieties of
Berber are: [argaz] “man”, [tomatot] “women”, [aman] “water”, etc. In spite of the
large similarities between these varieties, they can be distinguished from each other
because of their different accents. Berber or Shelha is typical for only the Berber
groups who live in distributed areas, but when these people communicate with other
people who have other origins, they use the dialect of the majority (Fitte 1947; 25)
Code switching in Bechar

Because of the French occupation of the country for 132 years, many French
terms leaked into the Algerian dialects, leading to one of the most important
sociolinguistic phenomena, which is code switching. The dialect of the majority is
one of those dialects which also witnessed such linguistic effects. Borrowing is an
important element of code switching, since the terms used in the switching process
are borrowed or loan words taken from another language. It is simply a process used
by bilingual speakers to provide one language, especially their own, with words
taken from another language or languages (Spolsky. (1998:89). These loan words
become integrated in the receiver language, and they are used frequently, like the
other local terms (Trudgill 1992, 14). Code-switching, therefore, occurs “when a
bilingual speaker introduces a completely unassimilated word from another language
into his speech’ (Haugen 1966; 65).

Code switching in Bechar is well noticed both in formal circumstances as well as
informal ones. Most of the population in Bechar uses terms like: ‘portable’, ‘stylo’,
‘cartable’, ‘climatiseur’, etc. They say: [(tini Iporta:bl] “give me the mobile phone”,
[Jrit stilp zreg] “T bought a blue pen”, [had Ikartable rah tqi:l] “this school bag is
heavy”, and [[aSal Iklimatizo:r] “switch on the air conductor”. The choice of the
borrowed words on formal occasions depends on the field of study or work. That is,
doctors in the hospital code switch using terms related to medicine. They can say,
for instance: [hada le malad rah fi ka uyzen lazem yroh la sal d operation] “this
patient has an urgent case, we must take him to the room of operation”. Similarly, a
professor at university would say: [rezulta nta¢ le etudjan had 19am rahi mliha] “the

&3



Language Art, 7(2): pp.79-90 Lo 51.¥ o,les Vo,90 oLy aslilad AY

students’ result of this year is quite good”, while sociologists say [la situasjn sosjal
nta¥ nna:s fi had la vi:l raha sa va pa] “the social situation of people in this town is
not good”. On the other hand, uneducated people in the street can also use French
words in many situations, like in the market, street, home, shop, etc. they can say for
instance: [rani rajeh | marfe] “I am going to the market”, [rak retar ljum] “you are
late”, [ljum npymalmn nedxpl a wito:y] “I normally enter today at eight, etc.

People may also suffer from the absence of the appropriate words or expressions
that are needed at the time of speaking, i.e. the lack of the appropriate terminology
in one language (Hudson 1996;23). Or they code switch when they find that some
things are better expressed in other languages, more appropriate in one language
than in another. Code switching therefore helps in emphasizing a particular point,
and it may be considered as a means of communication by which people can
communicate a message or intent. Speakers sometimes code switch unconsciously;
they are often unaware that they are shifting from one language to another, while
others may code switch just to show off. That's to tell others that they are educated
people and that they are capable of using two different languages. The final reason is
the dominance of the French language because of the long colonial history that
Algerian society lived in the past.

Tabeldit

“Tabeldit” is a Berber variety spoken in Igli; it means “Baladya” in SA, but it is
known only in Glaoua, whereas other people call it “Shelha” or “Tashelhit”. Igli is
situated southwest of Bechar at a distance of 152km, and 65km north of Taghit,
75km south of Ben Abbes, 10km east of West Erg, and 440km west of Tabelbala.
Igli is surrounded by a series of sand dunes named “Erg”. In the north of the region,
two tivers border Igli; these are “Oued Zouzfana”, which comes from “Oued
Namous™ in Beni Ounif, and the second one is called “Oued Guir”, which comes
from Morocco. The meeting point of these two rivers is the Igli, and according to
local beliefs, the Igli takes its name from this phenomenon (melga al widan).

The Berbers of Northwest Africa are divided into three groups: Kotama in the
north, Senhaj in the middle, and Zenata in the Sahara. Igli belongs to Zenata; its
inhabitants are referred to as “Glaoua”. There have been many hypotheses
concerning the origins of Glaoua. Some people say that they might come from
Morocco, while others say that they have originated in Igli since ancient times.
Today, Igli involves various groups of people, such as: Ouled El Ayachi, Ouled
Ibrahim, and Ouled Bouziane. These groups have different origins; the first one
came from Timimoun, and the second one came from Touat. The origin of the third
group returns to a Jewish man who came from Touat, but he converted to Islam and
settled in Igli. Other groups are Quled Said and Ouled Amer, whose origins are still
unknown. Recently, Igli has received newcomers, whites and blacks, from different
places around Bechar. But for Glaoua, the native people of Igli are restricted to
Ouled El Ayachi and Ouled Ibrahim. Briefly, we will try through this research work
in general, and this chapter in particular, to give a detailed sociolinguistic study on
the Berber variety, which is called Tabeldit.

There have been many hypotheses about the origins of Tabeldit. Some people
say that Tabeldit originates in Igli, while others say that it came as an invader from
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Morocco out of trade contact. In the past, Igli was regarded as a bridge for the
traders who were traveling from Morocco to “Touat”. The primary language of the
Moroccan traders was “Shelha”; therefore, it was necessary for Glaoua to acquire
this Berber variety so as to communicate with the traders. The use of Shelha started
to increase among Glaoua until it became the only medium of communication in the
area, and then the native language of the following generations. Perhaps what pushes
these people to adopt this idea is the existence of a small community called “Igli” in
Morocco. Thus, Tabeldit, for them, was at first a lingua franca, then it became a
“Pidgin”, and then a “Creole”. Other groups, on the other hand, say that it was
brought by Ouled Al Ayachi from Timimoun.

Earlier, Tabeldit was acquired before SA and AA by Glaoua; besides, it was
given the status of the first language variety in the community. But today this is not
the case, most younger Glaoua, mainly the younger generation, prefer to
communicate and acquire SA, AA and French more than Tabeldit for many reasons
we will discover later. Among all the Berber varieties of Bechar, Tabeldit is
typically the easiest one to acquire. It doesn't have a specific accent, and its users are
not easily recognized. We mean that if someone from Wakda, Barbi, or Mazzer
speaks SA or French, we can recognize his origin, i.e. the accent of his Berber
variety influences his use of other languages. On the other hand, if a Tabeldit
speaker uses SA or French, no one can discover his origin. Glaoua are therefore able
Lo use any language withoul the influence ol their local variety.

Tabeldit has names for all the local objects, mainly the old ones, but the new
objects, like radio, TVs, cinemas, villas, etc, those do not have names because
Tabeldit appeared when those things did not exist. Therefore, the new generations
tend to borrow names of the new objects from SA or French, but with a slight
difference in the pronunciation or a change in one or two elements. Nevertheless,
Tabeldit still has many lexical characteristics, and some of them are original and
others are the result of the influence of other languages, mainly Arabic and French.
The most important feature of Tabeldit is its inclusion of very old terms; some of
them are abandoned or forgotten and others are replaced by words from Arabic.
Some of the lexical terms which are totally abandoned are: /aqrab/, “handbag”, and
/taqli:lt/ “jar”. Most of the lost words are specific to Igli, and are related to
agriculture because it was the most important and survival activity in the past. In
spite of the absence of a writing system, Tabeldit has grammatical rules through
which its speech patterns are organized.

Borrowing and Code Switching

Borrowing is a process used by bilingual speakers to provide one language,
especially their own, with words taken from another language or languages. These
loan words become integrated into the receiver language, and they are used
frequently, like the other local terms (Trudgill 1992, 14). This linguistic
phenomenon exists in all the languages of the world, especially the Arabic ones.
Tabeldit has borrowed many words from Arabic and French, and it uses them when
it loses some of its lexical terms or neglects them. Borrowing in Tabeldit is very
special. Loan words usually take the place of the terms which have already existed
in its repertoire, and in this sense borrowing is said to be a “replacement”. But since
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the loan words are taken from different languages, it can only be referred to as
“borrowing”. Borrowing in Tabeldit is divided into two types; the first one is
borrowing words so that they can replace the old ones, and these terms are usually
taken from SA or AA, such as: /azordan/ became /asorwal/ “trouser”.

/anfif/ became /sobala/ “tap”.

/aramon/ and /taxolabi:t/ both refer to “lock™ and they became /qfal/.

/amaga:r/ became /asajad/ “hunt”.

/onha:J/ became /arwa:h/ “come”.

/atas/ became /khaz/ “move”.

The second type is borrowing new words which do not exist in Tabeldit, like:

SA/D TB

Iyorfa/ fyorfat/ “room”
/taga/ /ttagat/ “window”
/tabla/  /tablot/ “table”
/bora:d/  /abera:d/ “pitcher”
/qmeza/  /qmozat/ “chemist”

The borrowed words do not keep their original form when used in Tabeldit.
Sometimes they lose one segment and sometimes they add another. The masculine
loan words are prefixed by /a—/ or /i—/, while the feminine ones are affixed by /t—ot/
or /—at/. Tabeldit also borrows words from other Berber varieties like: /jalul/, which
becomes /joflom/ “he’s got”. The French language has also provided Tabeldit with
many lexical terms due to the French colonization of Igli; some of these words have
also replaced the old ones, like:

/isobdad/ became /pi:li/ “column”.

/tiraslt/ became /poto/ “electric column™.

/tazdamt/ became /rosor/ “helix”.

/lojat/ became /veraz/ “deviation”.

/lqlam/ became /stilo/ “pen”.

Other terms are names of modern techniques, such as: /motu:r/ “motor”, /tilifun/
“telephone”, /tilivizjo/ “television”, /ordinata:r/ “computer”, /kamjo/ “lorry”,
/bisklet/ “bicycle”. The borrowed words, such as the Arabic and the French ones,
have been integrated into Tabeldit and have become important parts of it, and their
use is clearly noticed when they are used within sentences.

Borrowing is an important part of code switching because terms which are used
in the switching process are loan words taken from other languages. When Glaoua
uses the words of SA, they will be considered in a diagnostic situation. The highest
variety for all the Algerians is SA, whereas the lower one is the Algerian dialect, and
both languages belong to the same language. For Glaoua, H is SA while L is
Tabeldit, but the two languages have different origins. Diglossia for all Algerians
refers to the alternate use of SA and the different Algerian dialects, and for Glaoua it
is the alternate use of SA and Tabeldit. Code switching in Tabeldit has two types:
Glaoua switches into the Algerian dialect, mainly the dialect of Bechar, or into the
French language. Switching into a dialect occurs more than switching into French,
as in:

/lijar Slja lkor/ “he threw me with stones”.

&6



AY Borrowing in Tabeldit ... IRCHRVIC R K et

/arwah ldadi/ “come here”.

/mphamed iza go tijarat/ “Mohammed went by plane™.

/sa:r darku:t/ “he became tired”.

/khaz yaldi:n/ “move over there”.

The French language also has a respective percentage of intervention in Tabeldit,
like in: /mphamed igo laksiden gol veraz/ “Mohammed did an accident at the
deviation”.

/awid tilifu:n/ “give me the telephone”.

/tut egal a tot/ “this one equals this one”.

Sometimes code switching occurs at the level of the three languages, i.e.
Tabeldit, Arabic, and French, as in: /awid stilo atkotba$ a:kob/ “give me the pen to
write”. Borrowing and code switching are the most important sociolinguistic
phenomena in Tabeldit. Although Glaoua considers diglossia as moving from SA to
Tabeldit, they rarely do it.

Speech Variation at the Levels of Age, Gender, and Ethnicity.

Speech variation in Tabeldit occurs at the level of use more than lexis. If any
person visits Igli, he will notice that old people use Tabeldit more than young
people. It has been estimated that less than 40% of the population use Tabeldit
nowadays, and this percentage involves the generation that is between 50 to 80 years
old or more. It also includes a few members who are between 40 and 49 years old
and who support the idea that Tabeldit must be preserved in daily communication.
The new generation, which represent 60% of the population, use Tabeldit rarely with
integrated Arabic and French words. These groups usually involve people who are
between the ages of 5to 15, 16 to 25 and 26 to 30s; these people have the chance to
learn other languages thanks to schools and universities. Thus, the use of Tabeldit
decreased progressively among these groups. One argument that made us notice the
frequent use of Tabeldit by the olds more than the youngsters is that the data
presented in this research work, especially the old lexical terms, are obtained from
the old people more than the young one. We have explained before that variation in
Tabeldit occurs at the levels of age, gender, and ethnicity, and these are described as
follows.

At the level of age, it seems that the old people use the original terms of Tabeldit
more than the young people, whose speech is full of borrowed words. The original
terms refer to those which are lost or abandoned, like: /aqrab/ “handbag”, and
ftaqli:lt/ “jar”, or words related to agriculture and old practices like the words:
/tagaja:rt/ which is a piece of wood put around the well to prevent sand from going
inside; /agmu:n/ which refers to a land suitable for agriculture/afogaz/ which is an
instrument made up of wood used to sew covers. On the other hand, the new
generations use the new lexical items which are borrowed from Arabic, such as:
Myorfat/ “room”, /ttaqot/ “window”, /tablot/ “table”, or from French like: /pi:li/
“column”, /poto/ “electric column”, /rosor/ “helix”. Tabeldit also has specific terms
taught to children in their early stages of development, but these are ignored as
children get older. Briefly, youngsters have a rich vocabulary which is formed by
Berber and Arabic components more than the olds who are more conservative about
Tabeldit old terms.
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Speech variation at the level of gender is not well noticed as age; Glaoua,
including men and women, follow at a high percentage the same pattern as Tabeldit.
There is a low percentage of variation between men and women in terms of use.
Women use Tabeldit more than men because they have less opportunity to meet
people who speak other languages like men. As far as lexis is concerned, women do
not use the lexical items related to agriculture like men. On the other hand, men do
not use the lexical words related to handicraft as much as women. The weak use of
Tabeldit among the younger generation involves both males and females, though
this phenomenon touches girls more than boys at a given percentage.

Speech variation at the level of ethnicity returns to history. In the past, Igli
included only the original inhabitants. After that, it started to welcome many people
of different races. The newcomers acquired Tabeldit easily but not like the original
people, they have also contributed a lot to creating changes and adding many Arabic
terms to it. Although those groups can use Tabeldit like the local people, they still
deviate from the basic structure of the language in some circumstances. Black
people, in particular, have their own specific pattern of speech which seems similar
to the one used by children in their first stages of development; moreover, their rules
of grammar are considered as incorrect. Their speech is like the Black English
Vernacular (BEV), lower in style and prestige, and includes some lexical items not
used by the others, i.¢. the whites. It is regarded as inferior, while the speech of the
real inhabitants is said to be superior. Notice the dillerence in these examples: the
whites say: /arwah 1dadi/, while the blacks say: /arwah dadi/ “come here. The whites
use: /nafni:n anigu:r/, and the blacks say: /na/ni:n xanigu:r/ “we walk”.

Conclusion

In the past, Tabeldit had the highest status and prestige in Igli; it was the native
language of Glaoua. But today, with the influence of SA and the French, Tabeldit is
losing its value. Tabeldit started to lose its status among two groups for many
reasons. The first group is the new generation who started to gradually ignore its use
in many fields. The reason for this is the new educational system which claims that
Tabeldit handicaps the process of learning other languages, especially SA. But this
is topped by the parents’ way of thinking toward their local variety. In the past,
children acquired Tabeldit before Arabic, but today it is not the case. Now, parents
push their children to acquire Arabic before Tabeldit, arguing that if their children
speak Tabeldit during their early stages of development they will not possibly
acquire SA and other languages. These parents are not aware that Tabeldit has a very
important role in the acquisition of other languages, since it is not similar to them; it
means that its lexical items can not intervene in their repertoire. Although old people
prefer to communicate through it, for the sake of their children, they choose to talk
in the Arabic dialect and sometimes in French. Even though the new generation has
abandoned, to some extent, the use of Tabeldit; they still identity it and recognize it
as their native language. However, they have started to collect all the lexical items,
especially the old ones, on a website in order to preserve their speech variety from
total loss. Other groups started to investigate Igli in different domains, such as its
geography, population, and linguistic characteristics. Perhaps in the future we will
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provide another research work about the morphological and the semantic
characteristics of Tabeldit.
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The present research paper, by combining Mikhail Bakhtin’s ideas on heteroglossia
with Homi Bhabha’s hybridity, aims to examine the hybridization of language in
Chimamanda Ngozi Adichie’s novel Half of a Yellow Sun. Hybridization is a
process whereby separate entities create another entity which shares certain features
with each of its sources but which is not purely compositional. Hybridization in
language happens when two or more languages are frequently mixed. As a
consequence, a new hybrid variety of languages emerged. The study claims that Half
of a Yellow Sun, because of its diverse set of speech types and its characters who
differ in terms of their race, class and gender, has a good potentiality to be discussed
in matters related to hybridization of language, which is considered to be a kind of
heteroglossia. The thing that the characters speak English does not mean that they
are following the ideology of the British. Their English is imbued with Igbo words
and phrases. Therefore, the hybrid nature of the English language used by the
characters shows how the language is at the service of postcolonial identity
formation. Based on Bhabha’s ideas on mimicry and mockery, the study concludes
that the character’s mingling of English and Igbo language is a way of
misrepresenting Standard English or, to use the Caliban paradigm, cursing the
master’s tongue. As a result, the hybridization of language in Half of a Yellow Sun
is an attempt on the part of Adichie to appropriate English language or to make it
one’s own.

Keywords: Bakhtin, Bhabha, Heteroglossia, Hybridization of Language, Mimicry,
Mockery.
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Introduction

One of the best ways to depict a society’s culture in a literary text is through its
discourse. In other words, the language in which the culture of a society is expressed
specifies its origin. There is no question about the fact that language, culture and
literature are closely intertwined. Moreover, postcolonial narratives, because of their
preoccupation with different characters belonging to ditferent races and classes, the
colonized and colonizer, men and women lend themselves more easily to the
polyvocal mode of narration which gives rise to multiple voices through multiple
narrators. This mode is opposed to the omniscient mode of narration which is mainly
employed in Eurocentric historiography. One important postcolonial writer who
makes use of such narratives is Chimamanda Ngozi Adichie, the Nigerian novelist,
who belongs to the third generation of African writers and whose novels and short
stories revolve around the issues of identity crisis and hybridity. She also deals with
the effects of colonialism on the African people and the problems they may face in
the newly-independent state of Nigeria.

In her second novel, Half of a Yellow Sun, she deals with how the civil war had
its traumatic effects on the lives of numerous Nigerian characters. She shows how
their beliefs and ethics have been tested under terrible conditions of war. Technically
speaking, she deals with a number of different stories and focalizes, the weight being
on the multiplicity of African experiences. Although the entire narrative is told by a
third-person narrator, the process [rom one chapler to another corresponds to shifls
in perspective in a constant way. Adichie also depicts characters who belong to
different genders, races, classes, with diverse standing points, but integrated in their
war for Biafra. There are also diversities in the speeches due to the characters'
different social classes and their interactions with each other. Because of the
characters’ differences in terms of dialects, age, gender and class, each of them have
a unique way of speaking. Thus, through language, Adichie is able to depict Africa
as a continent of diverse tribes who speak different languages.

In this article, we try to show how Adichie’s narrative style as a postcolonial
writer fits well with the combination of Bakhtin and Bhabha’s ideas on heteroglossia
and hybridity respectively. The focus of the research is on the language of the novel
and how the blending of these two concepts reveals the workings of language. The
merging of heteroglossia and hybridity not only shows the plurality of voices and
dialects in the narrative but also the hybridity within the English language spoken by
the characters who use the combination of Standard English and Nigerian English.
Literature Review

Adichie’s employment of different voices in Half of a Yellow Sun has urged
many researchers to apply Bakhtinian concepts in the novel. A couple of these
researches will be introduced here.

Aghogho Akpome in “Focalization and Polyvocality in Chimamanda Ngozi
Adichie’s Half of a Yellow Sun” discusses Adichie’s skillful employment of the
decentered narrative technique in her award-winning novel, Half of a Yellow Sun.
By putting Ugwu, one of the main characters of the novel, at the center of the
discussion, the author focuses on the novel’s particular method of focalization, and
the way “its multiple voices are combined to achieve a unified and coherent
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narrative” (2013, 25). The research also provides the reader with possible
consequences of Adichie’s particular narrative strategies for interpreting the
narrative material.

Another related research has been undertaken by the authors of “Reclamation of
History: Discerning Polyvocal and Decentering Voices in Half of a Yellow Sun”.
The techniques which are used to depict polyvocality and decentering of voices in
this work are focalization, dialogism and Heteroglossia. The study claims that
Postcolonialism shows a kind of disapproval of Eurocentric modes of
historiography. It considers “traditional historiography as an inadequate medium of
capturing and representing the bruised memories of human beings tired and
perplexed in real situations.” (Sarfraz et al. 2016, 160) They try to write their history
in their own language. This mode of narration leads to a multiplicity of perspectives
on history. The research considers Polyvocality as an adequate tool for recapturing
the past. The contribution of this research is to make use of Bakhtin’s ideas
mentioned above in order to show the different version of history that Adichie aimed
to depict.

Michael L. Ross in his “Ownership of Language: Diglossia in the Fiction of
Chimamanda Ngozi Adichie” considers the uses of multilingualism in Adichie's
body of creative work. The researcher claims that Adichie as opposed to Ngfigi wa
Thiong'o's belief that African literature must be written in indigenous languages,
uses English language as the medium ol the narrative, while al the same time
making use of a considerable amount of Igbo content. In this respect her style
assimilates some other Nigerian authors, including Achebe and Nwaubani, but goes
beyond theirs in its variety and artistry of effect. The research argues that in spite of
the fact that this mixing might lead to “market-targeted exoticism, it actually
succeeds in transmitting to readers a familiarizing, rather than estranging, sense of
character and conduct” (2019, 111). The researcher also indicates how Adichie's
self-consciousness regarding language springs from the complexities of the Nigerian
linguistic matrix that has fostered her talent.

Having reviewed some research with Bakhtinian overtones, the present research
introduces an article on the same novel which focuses on Bhabha’s ideas on
Hybridity and identity conflicts which are so crucial to a postcolonial work. Saleem
Dhobi in his “Bhabha’s Concept of Hybridity in Chimamanda Ngozi Adichie’s Half
of a Yellow Sun: A Postcolonial Critique” questions the position of Homi Bhabha in
his The Location of Culture within which he claims that hybridity shows the
necessary deformation and displacement of all sites of discrimination and
domination. Dhobi criticizes Homi Bhabha’s concept of hybridity because it ignores
the economic and political concerns of the colonized people (2013, 31). Moreover, it
does not seem to put into question the western hegemony, cultural arrogance and
class supremacy implicitly imposed on the globalizing agents which are indeed
working to retain imperialism in the colonized nations, even in the postcolonial
situation. Adichie’s Half of a Yellow Sun is studied in the line of postcolonialism
that is boosted by the intellectual and academic support of the postcolonial theorists
like Homi Bhabha, Edward Said, on the one hand, the neo-Marxist critics such as
Rumina Sethi, Arif Dirlik, Amar Acheraiou, Benita Parry, Aijaz Ahmad on the
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other, who interrogate the position of the postcolonial theorists and intellectuals for
their negligence to the issues like class, resistance, economy, and other political and
racial aspects which are vibrant remnants in the colonized nations. Thus, the study
reveals how Adichie’s Half of a Yellow Sun dramatizes the situation within which
Olanna and Kainene from the elite family and Richard, working as an agent in the
guise of journalist to retain and pervade racial domination, suffer the crisis of
cultural belonging, and Ugwu, Odenigbo, Madu representing the Nigerian mass
resist the cultural domination and racial supremacy of the West.

In spite of all the contributions that the above-mentioned researches have had,
none have focused on a combination of Bakhtin and Bhabha and none have focused
on the language of the novel; that is the objective of this research. By combining
Bakhtin’s heteroglossia with Bhabha’s hybridity, the present article tries to deal with
how the language of the novel forms a hybrid and how this hybridity within the
language corresponds to Bhabha’s ideas on mimicry and mockery.

Theoretical framework

In order to answer the two research questions of the present paper, a number of
theories from two important theorists, Mikhail Bakhtin and Homi Bhabha, will be
employed. By blending Bakhtin’s heteroglossia with Bhabha’s ideas on hybridity,
the study shows how hybridization of language is actualized in the narrative of Half
of a Yellow Sur. Bhabha’s ideas on mimicry and mockery are also to be discussed in
order to answer the second research question of the study. In the continuation, a
brief explanation of the theoretical concepts employed in this research will be
provided.

Mikhail Bakhtin, in his The Dialogical Imagination, introduces the concept
of heteroglossia, according to which each novel consists of a diversity of styles and
voices, assembled into a structured artistic system which arranges differences in a
particular way. It deals with the various differences between languages/points of
view within those languages. It refers to the diverse means people communicate with
one another and how each adopts each other’s speech/ideas and tries to make them
his own. These diverse ways are different because of class, gender, culture, dialect
and accent. Even within a single perspective, there are always multiple voices and
perspectives, because the language which is used has been borrowed from others.

Bakhtin did not believe that monoglossical dominance could last for long. The
language becomes closed or “deat’to voices of difterence” (Bakhtin 1994, 134). It is
doomed to be ruptured by a return of heteroglossia, as the dominant discourse is
interrupted by other voices. There is no unified medium, but instead, a plurality of
local social languages. In heteroglossia, the dominant perspective is itself
defamiliarized. This happens because it is made visible from the perspectives of
others, as well as one’s own. Any particular way of seeing illuminates some aspects
of an object and obscures others. It is this “possibility of learning from and
incorporating the other’s discourse that makes dialogue, and newness in language,
possible.” (Bakhtin 1984, 198)

A Heteroglossic novel avoids one single philosophical commanding voice. It
encourages democratization and multiplicity of meaning, inter-relatedness and
hybridity in language. Thus, Bhabha’s concept of hybridity is not irrelevant to

94



A8 Bakhtin in Dialogue with Bhabha ... PP PR CH N ZA N

Bakhtin’s ideas on heteroglossia. Both concepts convey impurity rather than purity.
The term ‘hybridity’ refers to a situation within which all cultural statements and
systems are constructed in a space that he calls the “Third Space of enunciation”
(Bhabha 1994, 37). Cultural identity always emerges in this ambivalent space,
which, for Bhabha, makes hierarchical ‘purity’ of cultures impossible and
unjustifiable. This hybrid or ‘in-between’ space gives meaning to the culture, and
this is what makes the concept of hybridity so crucial in postcolonialism.

Now what the research aims to do is to deal with hybridization in language.
Hybridization is a process “whereby separate and disparate entities or processes
generate another entity or process (the hybrid), which shares certain features with
each of its sources but which is not purely compositional.” (Stockhammer 2012,
135) Having this in mind, figuring out what Hybridization of language means is
easy: It happens when two or more languages are frequently mixed, as a result of
which a new hybrid form of language emerges which is neither one nor the other. It
is something new.

When hybridization of language happens in a narrative, usually we encounter a
mixture of languages. The new language is neither the first nor the second. Here our
discussion will be related to Bhabha’s mimicry. Where there is hybridity, mimicry
also shows up. In colonizing countries, usually the colonized subject copies the
person in power, because he/she hopes to have access to that same power oneself.
‘When one copies the masler, he/she has (o suppress one’s own cultural identity. “But
mimicry is also the sly weapon of anticolonial civility, an ambivalent mixture of
deference and disobedience. The native subject often appears to observe the political
and semantic imperatives of colonial discourse.” (Das 2005, 364) But
simultaneously, he/she misrepresents the foundational assumptions of this discourse
in a systematic way. When mimicry fails, mockery appears. Mockery is a process
within which the colonized moves from ‘unlearning English’, to the project of
“learning how to curse in the master’s tongue”. (Gandhi 1998, 148).

Harold Bloom’s hypothesis on the “anxiety of influence’ finds its way into Homi
Bhabha’s ‘colonial mimicry’. Taken as a general description of those colonial
meanings/identities which are “almost the same, but not quite” (Bhabha 1994, 86),
mimicry designates, first, the ethical gap between the normative vision of post-
Enlightenment civility and its distorted colonial (mis)imitation. Thus, in Bhabha’s
words: “Between the Western sign and its colonial signification there emerges a map
of misreading that embarrasses the righteousness of recordation and its certainty of
good government” (95). To put it in other words, mimicry initiates the process of
anti-colonial self-differentiation by the logic of inappropriate appropriation. As a
consequence, speaking the master’s tongue does not necessarily mean that the
colonized are following their master; quite the opposite: by misrepresenting the
language, they are actually making the language their own.

In the continuation, the research deals with hybridization of language in the
narrative of Adichie’s Half of a Yellow Sun by highlighting a variety of relevant
examples within the hybrid language of the narrative. More importantly, the study is
going to offer the consequences of hybridization of language which, while going
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beyond the issues merely related to language, show how the language is at the
service of postcolonial identity formation.
Discussion

1. Heteroglossia and Hybridization of Language in Half of a Yellow Sun

The concept of heteroglossia could lend itself so easily to a novel like Half of a
Yellow sun. 1t is introduced in the novel through a variety of different speech types.
The novel, because of its diverse set of speeches and dialects, could reveal some rich
manifestations of heteroglossia in its language. The existence of characters who
belong to different classes and races and their different ways of interacting with one
another, which is based on different dialects, ages, genders and classes, brings about
this possibility. Heteroglossia deals with the various differences of languages and
thoughts/viewpoints within those languages. Tt refers to the diverse means the
characters communicate with one another and how each adopts each other’s
speech/ideas and tries to make it his/her own. What creates meaning in literary texts
is exactly the difference between those voices. These deployments of diverse voices
can provide one with the necessary vision of the ideological, cultural and social
background of an object of art.

The novel depicts a world within which characters are divided from each other
by the different languages they speak. In the first section of the novel, set in the
post-independence years of the early 60s, the clashes between ways of speaking are
oflen comic. However, in the second section, which dramatizes the violent secession
of Biafra from Nigeria in the late 1960s, the splits between languages are fatal.
When the Nigerian civil war broke out, these varieties in the use of language took a
perilous turn. Those who were not Igbo identified as Igbo people based on their
accent. During the war, the northern soldiers would ask people to speak some words.
If they recognized their accent they would kill them. Muhammad spoke “rapid,
coaxing Hausa” (Adichie 2006, 151) so that the soldiers would let him go. A similar
situation happened when the vandals approached Olanna’s car and her cousin, Arize,
spoke Yoruba in a loud voice. Udodi spoke “better Hausa than he spoke Igbo”
(Adichie 2006, 144) and thus he was killed by the Northern soldiers.

Heteroglossia also brings about the entrance of emotional elements in the
language. A character under different emotional states speaks differently. One
cannot speak with the same tonality in every situation. Accordingly, in the novel, the
tonality of the characters in their early sixties was full of excitement and loudness,
but during the civil war that kind of vitality could not be seen in the tone of the
characters: “He heard master’s raised voice excited and childlike” (Adichie 2006,
24). But during the war “he sighed”, “he sobbed”, the dignified tone of his voice had
been lost. Heteroglossia forms a tone of feeling and a purpose that is anticipated for
the reader to perceive generating a voice.

One related aspect of heteroglossia and one which is at the center of our
discussion is hybridization of language. As was mentioned earlier, it happens when
two or more languages are frequently mixed, as a result of which a new hybrid form
of language emerges which is neither one nor the other. It is something new. In other
words, “it is an interaction between two linguistic consciousnesses which has been
subdivided due to social stratification” (Sarfraz et al. 2016, 190). The merging of
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the two languages is a deliberate artistic device on the part of Adichie. In this novel,
she hybridizes the English language by deliberately mixing the Igbo words and
sentences with the English language. This is reminiscent of her freedom to make use
of both Igbo and English culture. As one can see, the English Adichie uses in the
novel is not always Standard English. Nor is it an alien version of English: it is
Nigerian English. She herself says in one of her interviews that it is not British
English. It may have come from there but “we have done alteration with it”. (Azodo
2008, 30) and it fits to mention here that in this novel there are a set of characters
who speak Standard English as opposed to others whose version of English is not
the Standard English but Igbo, Yoruba, or Hausa. In modern Nigeria, the English
language and Igbo language do not oppose each other but shape a language which is
a blend of Standard English, Igbo and Nigerian English. Consequently, in such a
society there is no longer a question about using only English or only one’s ethnic
languages, instead “these languages can be employed together in creative writing.”
(Anidi et al. 2015, 28)

There is no question about the fact that English is one of the official languages of
Nigeria, a country which was once colonized by the British. However, there are a
number of other different languages spoken in the country. Some of the characters
in the novel alternate between two languages within a single conversation. Odenigbo
and Olanna switch between English and Igbo, which indicates their awareness of the
significance ol using their nalive language, one that has ties to the land and culture.
In contrast, Major Madu Madu is determined only to stick to Standard English, the
language of the colonizers.

As was mentioned earlier, in this novel, Adichie makes use of a number of
African dialects, such as Igbo, Yoruba, Hausa and Owari. Olanna’s family used
Hausa and Yoruba dialect. “Their Hausa was too swift too difficult to follow. She
wished she were fluent in Hausa and Yoruba” (Adichie 2006, 42). To Ugwu’s ear,
Odenigbo’s accent when he speaks Igbo feels feathery: “It was Igbo colored by the
sliding sounds of English, the Igbo of one who spoke English often.” (Adichie
2006, 5). Similarly, in such a heteroglossic novel, a character can speak more than
one language, as one can see that the British Richard learnt to speak the Igbo
language due to his love for Africa. “nwani dina mba , Richard said enigmatically”
(Adichie 2006, 154).

In the continuation, some manifestations of the hybridization of Igbo and English
will be provided here: “Ngwa go to kitchen.” (Adichie 2006, 6) “Keduafa gi, what
is your name.” (6) “To clear my head i nugo?” (7) “Afa m bu jomo” (16) “Nwoke
m,are you sure you are not planning to do something with her?” (22) Kedu she
asked. “’“Na gode. Thank you, Hajia,” Olanna said” (47). “You can go and rest,
inugo” [...] “Do you cook ofe nsala well?” (217). ‘Ifugo? Does he think we
employed him to steal us blind’ (225). By such a style, Adichie makes the attempt to
naturalize her dialogues by capturing bits of the vernacular typologies and dialects
associated with particular ethnic groups and localities.

Any national language can be divided into social dialects: characteristic group
behavior, professional jargon, generic languages, languages of generation and age,
group and languages of authority. One of the reasons for which hybridization of
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language happens in a narrative is the existence of social stratification. As was
mentioned earlier, in this novel there are characters who belong to different social
classes. As a consequence, each character uses language based on his/her social
standards. Ugwu was of the opinion that the English of Odenigbo, who was a
university professor, could not be matched by anyone. Odenigbo’s English sounded
dignified. “Master’s English was music” (Adichie 2006, 24). Olanna, as an
intellectual who graduated from London, spoke English in a British accent. Ugwu
described her English in this way: “there was a superior tongue, a luminous
language, that kind of language he heard on master’s radio, rolling out with clipped
precision.” (Adichie 2006, 24) The voice of BBC radio was also heard in the novel.
The newscaster whose accent was British spoke with great speed: “the breathless
British voice said it was quite extraordinary that a second coup had occurred only
six months after the first.” (Adichie 2006, 140) Ojukwa, who was the leader of Igbo
people also spoke English in Oxford accent. “His oxford accented voice was
surprisingly soft” (Adichie 2006, 174). Stratification shows itself in the differences
that are located in the ways that are used to intellectualize and emphasize the
elements of language. Language, vocabulary and accentuated system of every
generation depend on its social level, academic institute and other stratifying
elements. Ugwu, who belongs to the lower classes, spoke English with Igbo dialect:
“but it die mah, the other one don’t die”. (Adichie 2006, 48) As a result, his
classmates made [un of him because ol his bush accent. However, by keeping the
company of Odenigbo and Olanna, his English improved to the extent that later on
Jomo told him that: “you now speak like the children of the lecturer.” (Adichie
2006, 96) Ugwo’s English improves to the extent that he could correct the wrong
pronunciations of those around him. He could discern that the pronunciation of the
army officer was not good. “I do rayconzar meechon,” [...] Ugwu wanted to correct
his pronunciation of reconnaissancemission; the boy certainly would benefit from
Olanna’s class.” (Adichie 2006, 368)

Another character who belongs to the lower classes is Mrs. Muokelu, who taught
Elementary one at Akwakuma. The way she speaks is in line with the class she
comes from. One can clearly see that when she speaks, the other characters have
difficulty understanding her, as it can be seen in her reaction toward such behaviors:
“Is something wrong with your ear”? (Adichie 2006, 276) “Did I speak with water in
my mouth”? (286).

Another character who belongs to the lower classes is Harrison, who is the
representative of a mimic man in the novel. He is a cook who prefers English food to
Nigerian food. He tells Richard: “But, sah, I am cooking the food of your country;
all the food you are eating as children I cook. In fact, I'm not cooking Nigerian
foods, only foreign recipe.” (Adichie 2006, 74) His imitation of the west is not
restricted to behavior but to the language as well; he uses a forced form of English
language which is not the correct way to articulate English: “You are not knowing
how to bake German chocolate cake [...] you are not knowing what is rhubarb
crumble?” (Adichie 2006, 170).

As has been indicated in the discussion above, hybridization of language plays
an important role in Half of a Yellow Sun. One of Adichie’s main goals while using
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the English language seems to be the introduction of the Igbo world-view and
language to the world. However, there seems to be another reason for that which
will be discussed more thoroughly in the next section.

2. Mimicry and Mockery

The previous section made the attempt to trace hybridization of language in Half
of a Yellow Sun. This hybridization could be seen both in the way different
characters shifted their language based on their relevant contexts or the way they
mingled two languages within the same sentence. What the present section aims to
do is to deal with this latter aspect of hybridization and how the mingling of English
and different dialects of the Nigerian language results in mimicry and mockery.
There has always been this controversy in the countries under colonization about
whether to abolish the language of colonizers or to use it. However, postcolonial
critics believed that English is not one’s possession and the colonized should
appropriate English or, in other words, make it their own. The colonized by using
English aims to mimic the colonizer. However, when mimicry fails, mockery
happens. As has been indicated in the theoretical framework, if the people of a
country which was once under colonization use the English language, this does not
necessarily mean that they are glorifying English, but unconsciously this is a way of
“cursing master’s tongue” (Gandhi 1998, 148).

It fits to mention here Achebe’s remarks on the topic of hybridization of the
English language. In spite ol the [act that he is of the view that the English language
will be capable of transmitting the weight of his African experiences, he nonetheless
claims that it has to be a new English, “still in intimacy with its ancestral home but
transformed to suit its new African settings” (qtd. in Pinker 2007, 45). Adichie uses
the same style by Africanizing the colonial tongue so that it suits the native land.
The stereotype set by the colonial master that the colonized native looks up to,
produces a subject which is distorted, which reflects the deformed image of the
colonial master. In an interview, Adichie explains her choice of English language for
Half of a Yellow Sun in the following manner:

I come from a generation of Nigerians who constantly negotiate two languages
and sometimes three, if you include Pidgin. For the Igbo in particular, ours is the
Engli-Igbo generation and so to somehow claim that Igbo alone can capture our
experience is to limit it. Globalization has affected us in profound ways. I'd like to
say something about English as well, which is simply that English is mine.
Sometimes we talk about English in Aftica as if Africans have no agency, as if there
is not a distinct form of English spoken in Anglophone African countries. I was
educated in it; I spoke it at the same time as I spoke Igbo. My English-speaking is
rooted in a Nigerian experience and not in a British or American or Australian one. [
have taken ownership of English. (qtd in Anidi et al 2015, 28)

Based on these two pronouncements about the particular use of English language
by the Nigerians, one can come to the point that the usage of English language in
Half of a Yellow Sun is not at the service of the ideology of the colonizers but
actually in line with building a new Nigeria whose people are using Nigerian rather
than British or Standard English.
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One may criticize Adichie for choosing the English language for intellectual
characters like Olanna and Odenigbo. Many commentators believe that, in spite of
Odenigbo’s calling for independence and liberty of his country, his usage of the
English language contradicts these ideals. But as was mentioned previously, this act
of mimicry results in mockery. Odenigbo tells Ugwu: “Education is a priority! How
can we resist exploitation if we don’t have the tools to understand exploitation?”
(Adichie 2006, 11). Odenigbo is making an attempt to teach Ugwu the significance
of education in resisting colonial domination. One of these tools is this new English
which is full of Igbo words and phrases which, to make use of the ‘Caliban
paradigm’, curses the master’s tongue: Caliban names but one dubious benefit of his
linguistic indoctrination: “You taught me language, and my profit on’t / Is, I know
how to curse” (Shakespeare 2004 1.i1.363-4). If we take this utterance symbolically,
we can come to the point that his speech highlights the logic of protesting ‘out of’,
rather than ‘against’, the cultural vocabulary of colonialism.

As aresult, Adichie’s choice of using a hybrid form of English language not only
refuses to serve the ideology of the colonizer but also gets a much better result than
choosing a single African language. Postcolonial critics tend to prefer appropriation
to abrogation since this will, far from subverting the master’s tongue, strives to make
it one's own.

Conclusion

The primary objective of the present research was (o investigate hybridization of
language in Adichie’s Half of a Yellow Sun by blending Mikhail Bakhtin’s
heteroglossia and Homi Bhabha’s hybridity. Hybridization of language occurs when
two or more languages are frequently mixed, as a result of which a new hybrid form
of language emerges which 1s neither one nor the other. It is something new.
Adichie’s choice for hybridization of language in Half of a Yellow Sur 1s not at all
accidental. She exposes the Igho world-view and language to the larger world at the
same time as she uses the English language. The novel is a typical example of the
growing consciousness on the part of contemporary Nigerian writers for a cultural
adaptation of the English language in Nigeria.

There were two research questions to be answered throughout the study. The first
question, which revolved around heteroglossia and hybridization in language,
explored how characters belonging to different classes, cultures, emotional states
and with different social stratifications facilitate the process of hybridization in
language. Hybridization of English with Igbo is used more than the other African
dialects in the novel. The thing that the intellectual characters of the novel speak
English does not undermine their struggles for independence and emancipation. And
this is the answer to the second question of the research which was about the results
of such hybridizations. The characters’ choice of speaking English (which can be
considered as a mimicry of the colonizer’s language) results in mockery when they
introduce Igbo words into English. This mockery, in return, leads to the
appropriation of the English language by the Nigerians. Even Harrison, the mimic
man, in spite of his large extent of imitation from both the behavior and language of
the colonizers, in misspeaking English, unconsciously mocks the language of the
colonizer or, to use the Caliban paradigm, curses the master’s tongue.
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This paper shows how classic Persian drama can be studied into pragmatics,
utterances use three kinds of felicity conditions including content, sincerity and
prepatory conditions. The violation of the mentioned conditions creates infelicitous
model. It means that interlocutors disobey felicious conditions to convey their
intentions successfully. The data samples taken from Beyhaqi history which is a
historical drama resulting in tragedy which begins with the death of Ghaznavid great
sultan, and ends with the destruction of a powerful chief minister. Adopting
pragmatic analysis, present study investigates the dialogues of Bayhaqi's History so
that it intends to study how characters do their communicative purposes while they
produce their utterances. The result of the research founded that because of caution,
fear, and some cultural schema, the interlocutors use infelicitous strategies to make
reader familiar with monarchy situation in which no one had right to freedom
speech.
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Introduction

Persian is a language with a very simple grammatical structure helping individuals
to convey accounts of their feelings. An individual has many choices in speaking
that must be determined on "pragmatic" grounds. It is a function of all parties in
interaction to come up with the correct interpretations for what is said. Iranian
society (like all societies everywhere) provides for basic frames that clue individuals
to appropriate language behavior for any situation. These frames provide a cognitive
map that helps define what is normal and expected (Beeman1986, 75). Except for
cultural universals which are common worldwide, several reasons make it difficult
to identify the main origins of some early forms of Iranian dramatic performances.
For instance, the geographic position of Iran, lack of valid evidence concerning
ancient Iranian dramatic performances, the long wars which led to the destruction of
those historical documents, rejecting the previous social achievements instead of
implementing reforms by the rulers, the forced conversion to Islam and religious
prohibitions (Kazemimojaveri 2016, 64). Drama, which is any work meant to be
performed on a stage by actors (Cuddon 2012, 215) has long been a part of Persian
religious and folk tradition (Iranica 2019, 17). Drama, as one of the important
literary genres, has not attracted enough attention of linguists so the paper studies
infelicitous model in the Bayhaghi’s time by considering volation of felicitous
conditions. Due to Iran’s culture, customs and political factors such as power of the
Sullan, interlocutors violale pragmalic principle. The dialogues contribute some
infelicities features which can be deserved studying in terms of socio-pragmatic
perspectives. Thus, writers use Infelicitous models including Void, Breach and
insincerity that latter plays an important role to analyze how to characters produce
pragmatic. Beyhaqi’s history is one of the main Persian literary works talking about
Ghaznavids history, making important role in Persian prose so that we call it the
mirror of its culture that can be studied in terms of linguistic respects. One of main
its part is the account of the execution of Amir Hasanak. Although that account is
sort of historical drama as if it is a traditional work in the mirrors for princes style.
Moreover, it is believed to be contained of political situation in which main
characters follow a kind of communicative models. Taking advantages of Aristotle’s
main element of drama, such as plot, character and dialogue, Beyhaghi creates a
wonderful historical drama. As undeniable role of the king in the writer’s time, the
character of Beyhaghi’s history use some utterance driven with their experience
about world, and was under shadow of king. The idea that king plays important role
to achieve his goal is familiar subject in classic literary works such as Marzban-
nama (Moradi 2017, 20). In the Persian political systems, king was absolute ruler
unrestrained by law while portrayed as repressive and cruel in a way that no one
disobey his order. To be more precise, in whatever concerns the king and falls to
him to do or to order, such as castigation, decapitation, mutilation, castration or any
other kind of punishment-if anyone does such a thing without the king's permission
or command, even to his own servant or slave, the king must not agree to it but have
the man punished, so that others may take warning and know their places. Retainers
and servants need to guard their tongues in regard to lords (Beyhaqi 2011, 272).
Also, retinues have to observe some rituality to be safe along with king. It is said
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that about boon companion and intimates of king says: he must always agree with
the king, and whatever the king says or does, he must exclaim, ‘Bravo!" and’' Well
done!" He should not be didactic with Do this' and 'Don't do that' and 'Why did you
do that?" and "You shouldn't do that, for it will displease the king and lead to dislike
(Al-Mulk 2002, 90). The same issue has seen in the same Persian sources (Levy
1951, 215). They, in these repressive situations, must make difficult decisions about
whether or not to express their dissent decisions that are difficult not only because
the stakes are high, but also because informational signals are infrequent and
ambiguous, and decisions must be made in stressful, emotional environments.
Coercive violence analyzed by political scientists as an informational signal of the
cost of dissent, but it is often perpetrated in a way that seems designed to maximize
fear through graphic torture, public spectacle, or violation of norms (Young 2019,
1). The fear makes intimates of king more pessimistic in their perceptions of the risk
of repression and the likelihood that other opposition supporters will mobilize
alongside them, and less accepting of risk. Through these parameters, the emotion of
fear reduces dissent. Estimating the risk of repression in an autocracy is not a trivial
task. Informational signals such as past repression events, propaganda, threats and
rumors can serve as inputs. For example, an intimate of king may assess the
riskiness of attending a particular protest based on what he knows happened to past
protest attendees and what he has heard state agents say about this particular protest.
Many ol these informational signals, particularly repression events, also induce [ear.
As a result, intimates of king must update their beliefs about the costs and benefits
of protest based on informational signals (Young 2019, 1). Thus, intimates of king
have to own communicative structure to be freed of wrath of king. The writers will
analyze infelicitous models based on historical socio-pragmatic in the following
ways.
Pragmatics and dramatic analysis

Pragmatics, the study of "contextual meaning, is a type of study encompassing a
consideration of how interlocutors arrange what they want to say in reference to who
they are talking to, where, when and under what situation (Yule 1996, 3). Hence, it
provides a considerable framework for the analysis of plays since language can be
regarded as the main reason of the action like what Austin did (Mulyanto 2019, 56).
The main pioneer is Austin whose theory plays important role in linguistics,
anthropology and literature, helping philosophers to tocus more on the non-
declarative uses of language. The terms he introduced, notably locutionary act,
illocutionary act and perlocutionary act, pave the way study of speech acts. All of
these three acts, but especially the illocutionary act, are nowadays commonly
classified as "speech acts (Austin 1975, 145). Speech act theory has been practical in
the development of modern pragmatics (Cummings 2010, 452). Austin described
the following categories of speech acts: verdictives, typified by the giving of a
verdict; exercitives, such as appointing, voting, advising, warning’; commissives,
typified by undertaking; they commit you to do something’; behabitives are a very
miscellaneous group, and have to do with attitudes and social behavior including
apologizing and congratulating. Expositives, which ‘are difficult to define, making
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plain how our utterances fit into the course of an argument or conversation.
Similarly, I reply, I argue, I concede (Cummings 2010, 456).
Three types of force in speech act theory

As we mentioned Austin believes that there are three meaning in sentences that
something may be understood as doing something. Perlocutionary, illocutionary and
locutionary acts. The locutionary act can be subdivided into three parts. The first
part is to perform the act of uttering certain noises. This is the phonetic act. The
second part is the phatic act of uttering certain vocables or words. The Illocutionary
act is related to the interlocutor’s intention. To determine what the illocutionary act
of the utterance is, one should know what the interlocutors intends to achieve or
bring about by the utterance. An illocutionary act is not performed, in Austin’s view,
unless the hearer recognizes the interlocutors’ intention to perform this act. He says
that the performance of an illocutionary act involves the securing of uptake
(Mulyanto 2019, 56). Indeed, when we talk to make communication, we use our
vocal organs. In fact, we not only produce some units of language with certain
meanings, but also make clear our purpose in producing them, the way we intend
them to be understand, or they also have certain forces as Austin prefers to say. This
is the second sense in which to say something is to do something, and the act
performed is known as an Illocutionary Act. The third sense in which to say
something can mean to do something concerns the consequential effects of a
locution upon the hearer. By lelling somebody something, the interlocutors may
change the opinion of the hearer on something, mislead him, surprise him, or induce
him to do something. Whether or not these effects are intended by the interlocutors,
they can be regarded as part of the act that the interlocutors have performed. This act
15 called a Perlocutionary Act which depends not only on the interlocutors but also
on the hearer. It is concerned with the result of the utterance. Austin attempts a
preliminary classification of illocutionary act.
Felicity conditions

In speech-act theory, felicity conditions are the conditions that must be satisfied
for a speech act to come across successfully. If they are not satisfied then the act will
be misfire (i.e. the action is not really accomplished) or an abuse (the action is
accomplished, but insincerely). For example, if the person at a wedding ceremony
who says 1 now pronounce you man and wife is not qualified to officiate, then no
marriage has taken place: a mistire. But if the bride and groom only got married to
meet the terms of a will and have no intention to live together as a married couple,
then the marriage does come into existence but is an abuse. In Austin’s work, the
general form of felicity conditions is: (1) there is a conventional procedure with a
conventional effect, and the situation and participants involved are suitable
according to the procedure. (2) The procedure is carried out correctly and
completely by all the participants. (3) If the procedure specifies attitudes for the
participants, they have those attitudes, and if the procedure specifies actions to be
subsequently carried out by the participants, those actions are carried out (Allott
2010, 28). In Austin’s felicity condition, the role of participants and the context must
be acknowledged by all parties. The action must be conducted completely, and the
doer must have the right intentions of doing that thing. To identify a speech act
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based on interlocutor’s intention, there are suitable conditions named felicitous
conditions. Whenever interlocutors weren’t in special situation, the performance
utterance is infelicitous situation. One of main pragmatic activity is using
connotative meaning that plays important role in Arabic and Persian rhetoric. The
function of connotative meaning has a correlation with the function of the sub-
category of representative speech act that is to assert. The function of connotative
meaning is to assert the hearer about the interlocutor's opinion. The interlocutors are
going to show the hearer about her beliefs, ideas, and thoughts, in order to enhance
the reader that her idea is true. Then, the function of stylistic meaning has a
correlation with the function of expressive speech act. Speech act theory accounts
for this through a distinction between the locutionary act and the illocutionary act.
The locutionary act is the physical enunciation, whereas the illocutionary act is a
socially codified act of communication. Speech act theory helps to facilitate
understanding of the relationships between utterances and interpretation in drama
(Burke 2015, 259). Infelicities models in this paper is discussed in a Socio pragmatic
approach focus on social issues which is heritage of Anglo-American view of
pragmatics; studying how nonlinguistic environment affects language use. By socio-
pragmatics they refer to external pragmatic factors that concern the perception and
the production of linguistic signs in a particular situation, such as indirectness in the
performance of speech acts (Bublitz 2011, 53).
Socio- pragmatics

In social interaction, people use language differently in different situation.
Although they talk about the same topic, they use different language when the
partner of the conversation is different. For instance, a husband who introduces his
wife to his boss might say “Good morning Mr. John, I’d like to introduce my wife,
Maria”. The words become different from those when he talks to his close friend. He
might say “Hi Jim, this is Maria, she is my wife”. From the example, the interlocutor
talks about the same thing, he introduces his wife to someone, with different
language styles. The factor that makes him use different language is the person
whom he talks to (Haryanti 2016, 9). In Persian language there are many
communicative purposes. Based on these premises, the current study focuses on a
particular type of implied speech act in Persian and tries to address the following
question: what is the main speech act used by old Iranian in Beyhaqghi’s history: an
old Persian narration.
Methodology

In this paper, a pragmatic approach, including Austin’s theory based on social
issues, are proposed to develop research in the following ways: 1) finding
infelicitous models are in the character’s dialogue 2) analyzing those models through
Iranian social schema that make reader familiar with pragmatic purpose of the
characters.
Data collection and corpus

The data, in this study, is part of a bigger corpus, all the examples reported in
this study have been taken from literary speech events and can thus be claimed to be
characteristic of everyday interactions in Beyhaqi’s history the account of the
execution of Amir Hasanak.
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The account of the execution of Amir Hasanak: Historical Background and
Critical Overview

Beyhgi’s history is a great example of Persian prose which are important in
terms of literary style and historiography aspects too. Moreover, what is important in
Beyhgi’s history is dramatic and pragmatic features of character’s dialogue. In
Ghaznavids dynasty, Amir Mohammad is Sultan Mahmud’s favorite for succession
to the throne was, his younger son, in preference to Amir Mas‘ud, who was the
eldest brother. Many courtiers and high officials began to champion the cause of one
or the other of the two brothers, while others hoped for safety and security by sitting
on the fence. Mohammad succeeded to the throne on his father’s death, but his
brother Mas‘ud, took back (Beyhaqi 2011, 16). According to Ferishta , differences
between Muhammad and his twin brother Mas'ud became worse by this time.
Eventually, Muhammad prepared an army to attack Mas'ud. He encamped with his
army at the place of "Nakiya-abaad/Nakbat-abaad" for a month, where most of his
leaders and army revolted against him. They arrested and imprisoned Muhammad,
and welcomed Mas'ud as their new leader. One of main officials keeping support of
Muhammad was Hassanak the vizer who Hasanak, however, continued to support
Mohammad, but Mas'ud shortly marched towards the Ghaznavids capital of Ghazni,
where he successfully defeated Mohammad and imprisoned him later. He then had
Hasanak imprisoned in Balkh, while restoring Ahmad Maymandi to the vizier office.
Through the elforts of Hasanak's opponent Abu Sahl Zawzani, Mas’ud had charged
Hasanak of infidelity, and had him executed on 14 February 1032. The tribunal and
execution are vividly described by Abu'l-Fazl Bayhaqi in his Tarikh-i Bayhagqi.
Beyhagi's history is a historical novel by expressing some features of stories and
exact describing of characters, events, and circumstances, using brevity make this
work beautiful and compatible with the structure of historical novel (Hamid 2019,
17).

Pragmatics and the Dramatic Analysis of Infelicitous model the account of the
execution of Amir Hasanak

An interlocutor, in making an utterance, must satisfy three main conditions, that
is (1) the interlocutors must observe a certain convention, and the interlocutors
should be qualified for performing a certain speech act; (2) the interlocutors must
harbor sincerity for speech acts proclaimed to carry out; (3) the interlocutors
shouldn’t go back on his words (Lu 2002, 24).

In the story, in order to convey their intention or to realize their goals, the
characters often violate the felicity conditions. There can be many reasons to such a
pragmatic activities like fear, caution and expediency. Studying the violation of
felicitous, the following passages will focus on the dialogues from the story, in order
to analyze the illocutionary acts.

Void

Void is thought to be a disallowed act. In producing of an utterance, the
interlocutors violate the social conventions shared by people, or the interlocutors
cannot speak appropriately in suitable circumstances, including time, place, etc. The
author will analyze void in the following passages (Mulyanto 2019, 60) “The Grand
Vizier turned towards Hassanak and said, how is the Khvaja, and how is he bearing
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up?" He replied, "One should be thankful.” (Beyhaqi,2011:278)In this dialogue,
when grand vizier greets Hassank, he replies like fatalist one. Based on context,
the reader faces infelicitous model explaining Hassanak’s Emotional Inhibition and
using psychological resilience to cope with the crisis.

All Hasanak's goods and properties were recorded as assigned in their entirety to
the Sultan's account. They read out the titles of the properties to him one by one and
he affirmed that he was selling that property willingly and freely, and he received in
return that amount of silver which had been specified (Beyhaqi 2011, 272).

The dialogue begins with announcement of taking Hassanak’s prepatories while
the reader understands it is against of the condemned. In terms of sociology respect.
Indeed, there is much evidence in the Tarikh itself that the arbitrary confiscation of
property was common practice (Katouzian 2012, 259).

Breach

Breaches mean one’s doing contrasts with what he said previously (Leech 2016,
79). High percentage of breach will be seen in Hassanak’s utterances that is because
of fear of losing his life.

"Tell your Amir Mas'ud that I do what I do at my own. (Beyhaqi 2011, 271).

In this sentence, Hassanak is exposed with fear or anxiety of retaliation,
humiliation or rejection.He used to speak confidently but he changes mind when he
closed to be executed. Such strategies are recommended in Iran’s political system.

Alier this privale session, Bu Sahl still persevered in his attempts. On Tuesday,
27 Safar [/z3 February 1031], when the court dispersed, the Amir told the Vizier,
take up your place in the open loggia of the Divan, and I: Hasanak will be brought
there, together with the judges and professional attesters to legal acts (Beyhaqi 2011,
276).

Although everything tries to be based on democratic but justice is not performed
because everything is under shadow of king order.

I heard from my master 'Abdus that the Amir had said to Bu Sahl that "There
must be a convincing proof and argument for killing this man.” Bu Sahl had replied,
"Ts there any greater justification than that the man is a Carmathian and that he
accepted a robe of honor from the Egyptians i.e. the Fatimid (Beyhaqi 2011, 272).

It was this slander which they eventually used to justify Hasanak’s execution,
although, judging by Baihaqi’s account, it managed to deceive no one as to the real
cause of the man’s terrible fate. The reference to the king’s ‘tolerant and forgiving’
nature seems to understate his role in the affair. The charge itself is a familiar one
for the time, and the nature of the charge equally familiar from similar instances in
Iranian history. In the late Qajar period, for example, the label that was regularly
used for branding the opponents of the regime, as well as other undesirable
elements, was ‘Babi’. Under the Pahlavis, it was Communist. The absence of law
and politics was the institutional counterpart to this sociological base. Where there
are no rights there is no law. Or, in other words, where the law is little more than the
arbitrary decisions, whims or desires of the law-giver, the concept of law itself
becomes redundant. It is only independent rights, not dependent privileges, which
can form the basis for real economic and social power by individuals and social
classes. Hence, the absence of rights results in the absence of law, and the absence
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of law must mean the absence of politics. Note that it is not just laws and rational
politics (being usually associated with the rise of modern (Katouzian 2012, 21).
Defamatory statements can be made in a variety of ways and the most frequent is the
use of derogatory or slanderous, vilifying words or expressions in an explicit
manner. However, defamation can also occur in a less explicit way like figurative
speech, insinuation or innuendo (Leech 2016, 79).

Insincerity

Sincerity forms a necessary condition in committing any speech act. However, in
communication, people sometimes say something that is against their real intentions.
An insincere speech act indicates that the interlocutors promise or declares a speech
act, but in fact, he or she has no intention to keep it or conduct (Lu 2002, 24).

For example: through him some harm did come my way; but no matter, since
my years have reached five and sixty and I have to follow in his way (Beyhaqi 2011,
272).

In the above sentence the writer takes care a kind of Taarof which is use of
substitutions for neutral verbs, pronouns and prepositions, and the introduction of
phrases that mark social relations. Ta’arof is indeed a complex linguistic and
behavioral system. There has been much speculation as to how and why it arose in
Iran. Political and social uncertainty in Iran over many centuries may have resulted
in Ta’arof system having evolved as a defense mechanism for individuals (Beeman
2020, 221). For instance: I[ the royal throne ever becomes yours, Hasanak will have
to be executed" -inevitably therefore, when the Sultan Mas'ud became monarch,
this man had to sit on the wooden mount (Beyhaqi 2011, 272).Sarcastic remark( in
persian Tikkeh) is similar to other infelicitous models including a literal and a non-
literal meaning while non-literal meaning can be characterized as an illocution
derived primarily through inference. This distinction can be discussed under the
term indeterminate illocutionary act (Tayebi 2018, 95).

I made all sorts of vows and oaths that | would never say anything which might
lead to blood being shed, in any circumstances, whether justified or unjustified. At
that time when Hasanak returned from the Pilgrimage to Balkh and we set out for.

1 shall still abstain from saying anything about the shedding of his blood lest he
think that I have some personal motive in his punishment (Beyhaqi 2011, 274). Lack
of freedom of speech is familiar element of political-literary work. The sentence
uses sentences politely and cautiously to avoid of criticizing Amir’s directly.
Although the speech act is representativeness one, the writer tends to be avoidant of
expressing something because he is fear of losing his life. Modesty or humility in
Persian language means Shekasteh-Nafsi. Its cultural schema encourages the
interlocutors who receive praises and compliments on their talents and gifts to deny
their talents or gifts being praised. Downgrading the talent or the gift is also viewed
as a sign of higher degrees of Shekasteh-Nafsi in the light of the same cultural
schema. In cases where the same or a similar talent is also observed in the
interlocutor, the schema encourages the interlocutors to point out the other person’s
talent and to stress its magnitude while downplaying their own (Sharifian 2005,
343).
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Conclusion

The paper has conducted a pragmatic analysis of dialogues in Beyhaqi’s History.
Moreover, it shows in Persian historical drama, the dialogue has not to do with real
life. Specifically, situations make decision which utterance to chose. Story of
“Hasank the Vizier is one of main Beyhaghi’s history telling tragic story an Iranian
statesman was executed by hanging during the reign of Mas‘ud of Ghazni , One of
Persian historical drama, based on socio pragmatic respect. Through this research,
interlocutors and audience must accept certain assumption about speech act
furthermore, these assumptions are called felicity conditions and are often divided
into three categories: content condition, sincerity condition and prepatory condition.
The characters of story of “Hasank the Vizier use different felicities based on the
situations they are. Pragmatic analysis of character’s dialogues shows that holiness
and political superiority of Sultan made retinues, as interlocutors, use felicious
strategies like void, breach and insincerity to cope with the special situations he
faced.

Lit



Language Art, 7(2): pp.103-114 5 51.¥ o)l Vo,90 o)L oo dalilaad "Wy

References
Allott, N. (2010). Key terms in pragmatics: Bloomsbury Publishing.

Al-Mulk, N. (2002). The Book of Government, Or, Rules for Kings: The Siyvar Al-
Muluk, Or, Sivasat-nama of Nizam Al-Mulk: Psychology Press.

Austin, JL. (1975). How to do things with words: Oxford university press.

Beeman, WO. (1986). "Language, status, and power in Iran: Indiana University
Press.

Beeman, WO. (2020). Ta'arof~the key to Iranian social behavior. Persian
Linguistics in Cultural Contexts: Routledge; pp. 44-60.

Beyhaqi, A. (2011). The History of Beyhaqi:(the History of Sultan Mas‘ud of
Ghazna, 1030-1041: llex Foundation.

Bublitz, W, Norrick, NR. (2011). Foundations of pragmatics. Walter de Gruyter.

Burke, M. (2017). The Routledge handbook of stylistics: Routledge.

Cuddon, JA. (2012). A dictionary of literary terms and literary theory: John Wiley
& Sons.

Cummings, L. (2010). The Routledge pragmatics encyclopedia: Routledge.

Hamid, M.N.S. (2019). Reading History in Historical Literature: An Analysis of the
Historical Novel Kalbu Qalha. Malay Literature, 32(1), pp.16-36.

Haryanti, RD. (2016). 4 sociopragmatic analysis of interruptions by the male
characters in marc cherrys desperate housewives season 1 TV series:
Yogyakarta state university.

Iranica, E. (2019). Encyclopaedia iranica. Center for Iranian Studies-Columbia
University. 1985;7(08).

Kazemimojaveri, E. (2016). A short introduction to Iranian drama. Mimesis Journal
Scritture della performance,(5, 1):64-78.

Katouzian, H. (2012). Iranian history and politics: The dialectic of state and society:
Routledge.

Leech, G. (2016). Principles of pragmatics: Routledge.

Lee, S. (2012). A pragmatic analysis of defamation and slanderous remarks.
Ene.;37(2):401-16.

Levy, R. (1951). A Mirror for Princes the Qabus Nama.

Lu, F.M. (2004). A Pragmatic Account of Pride and Prejudice. MA thesis, Guangxi
University:7-25.

Moradi, HG. (2017). Despotism in Iran: Dorrance Publishing.

Mulyanto, M., Fabiola, MPDPD, Kurnia, D. (2019). Pragmatic Analysis of the
Dialogues in Arthur Miller’s Drama “The Crucible”.

Mulyanto, Slamet Setiawan, and Fabiola D. Kumia. (2019). "Pragmatic Analysis of
the Dialogues in Arthur Miller’s Drama “The Crucible”." Journal of
Literature, Languages and Linguistics 61, 53-67.

11z



WY Analysis of Persian Historical Drama ... SO P TR P WP

Sharifian, F. (2005). The Persian cultural schema of shekasteh-nafsi: A study of
compliment responses in Persian and Anglo-Australian speakers. Pragmatics
& Cognition. 2005,13(2):337-61.

Tayebi, T. (2018). Implying an impolite belief. a case of tikkeh in Persian.
Intercultural Pragmatics.;15(1).89-113.

Young, LE. (2019). The psychology of state repression: Fear and dissent decisions
in Zimbabwe. American Political Science Review.;113(1):140-55.

Yule. G. (1996). Pragmatics. Oxford: Oxftord University Press.

T TOCTEE THES ARTICL

fyhily. AR & ol Asl w0 (007 Towened Sewig-Pranmalic
Analvsiz of Persion Historicsl Droma: Based Bavheoq's  History
dangnaee A, T2 1403-114, Shiaz, ran.

DOL: 1027104604 212212

LIRL: Lltps @ vew Lo uagear . cdnides, plip LASn el e i 80




Lamguaze AtL T2 pp I03-114, 2022, Shitwe, Tran { {r/- \|
DM 1022046/ LA 23 (2 poK: 1 b
TVF LY s VR LY eglen Ve ga eolii a el e

L;M})lé ‘5‘*.1)[3' MML&J G:LD-:—Q" —Gmm.)).g)lf l.«.].ﬁ.’“ y
e Tl ol p asSL

\ i .
=51L~a‘ ‘a9l; 9 uL:.lJ‘ saslasls g‘;a)Lé QL,.J‘ 9 Ul‘j 55; sl
Il e e oKl

\s .
© Jol 52l guso yis
b LR 8 olRAls (0 ¢ gy l8 Dlaol g L (1S

Ol! qed

OF ) alo,a Ve lasil o b o) sbys o) i bl A b Fee o Yo sdlb o &,

oz (lg S2LEL 5 Lo b glas OF L &S cd a2 0l gbeess 3l SO lidn S
WOl 55 50 slrl e & 88 Al o (il 2 IS D30 50 51 (S SIS 5l 23 8 o s
Sl s S 8 4l Cllhs 5 geee o Sledie by s il )b sl ol S
oy s oS ol JUT 5 K S e DAt 1 55 Sl dolie S Ll 5 51 e e L 08,
o5 oot e ol OB e s il e i F2ob Lo 3 50 Sl O 5 e
wly s Aolie bs,d cpl 3l gen e b Olisls glacaasnd 4,80 das o 0L (o 4 ol 12
L oolials ol ool sl a3 8 3 S Olials 31 Weesls & ped. A8 0 Ol ou b &y s
L ol tags il o OLL sdtie 155 SO 8350 U 5 3 5d e ST (55058 2 50 Ollales S
S Wl s 1 gadse il s S Olals S U 5 wlids IS Jlou 3L
Slidss s s e (K31 2 (Bl Gl dajleiS e )b A5 e 2 et N e
(o al slas alyn 31 0By 8 ¢ (Soa b ool b 5 s o5 iblasd s 4 oS sl Ol
ws@msm@,i;g s ool s Candy Lol LT s B S o oslizad

e 4B Olo 623 G Ol OV 52

PREEREE Y ol b LS (S S i )8 oSt adldST glas s
ﬁ)}&%)lﬁ@ib)ajw‘wu:f)ls

! E-mail: anabilo@qom.ac.ir
2 E-mail: dr.mtaheri@cfu.ac.ir (Jgsume o0insi) ©

114



International multilingual scientific journal of

Language Art

5 &
i "
i =1
i Cuntents i}
:qu' Anulvtival Study in Comanen Socivlozy Motils in 136 ﬁ!
£ the Cartoon Works of Hadi Heidavi in Pzrsian] ) £
£ Niewed Pooeboshimoni Darpal f:
[F) -
; What is Foocault's Disconrse? [in Arabic] 34-a0 'd
oAb BT Lk G d
iE |I.|
i Bridging the Solt Skills Gap in Moroecan Ligher ity
5. Fducation: Ingighis for Policy, Curriculum, and 378 '.'._r
I Worldforee reparation i
*l{ Mofwmmes LD Messoouds, Sl Keroucnf, [{
;; Jdusfeapatery Lserreeed L-i-'i
i L5
& Borcowiug in ‘Tabeldil. the Berber Speceh of Lgli FE-LI0 T
EH Speech Commnnity T i
88 Futho Mol 5
f_— Bakhiiin in Dialogue wilhh Bhabha: Hebridization -_ﬁ
_‘ of Lapepnape in Chioaomunda Adichic's Headf of o a1-12 ._:
a4 Yeflow Sun 4
U Semeh Fosrens 4
] ¢}
: Toward Soci-Pragmatic  Analysis of Persian 103114 ;':
o Historival Druma: Based Baybayi's History ) },‘
L clreza vobils Mofdl dabeed AT i
& :
= -+
i i
1 -]
= )
i | i
d !
ad LE
% i
- it
i i
i A

b

"



Fditorial Team
Fdftar-ie-Uhiefs Div Sfofo ot Mosfeomonn Bei,
Filitor Assfstieag: L At Afefeesad taopal
Meemvererinrer Phireodior: Foesch A fobemme! Beon
Frrciun pditor: Shihoahoh Deh
Russiae vidibor: Mafine Hopdm avg lhonodove
Aruhic edlivter: Te Boadeco oo 360 nlioci

ki

Tditeriznl Thiard
e Mhbeer Savewid Kaedr. Drcofevvor of Dery
BN LR TR
r. Dbl Rahmant lwesine Projeszoe of e Laagoape and Lieratnes
S hpaeretieend, Sharees Lnbweeady, T2
e Husvein A, (hweider, Avvuenge Mouleonor o Ling
Lovnpmnierzny e Eaforacies oo ¢
e fawafefl Rardnd Modekiues, 3

Tingreesniv e Tedivern, TRE

four Eeenpeene oo Liocimsee D

KL,

R

Laepaimre e gf b
| Sereon Ularverrany, Soroen,
e of Nhgsiak Yorgbeme kg Les

iz (IO

A0 fileind Faredun, Fardon, DProfessce of Dwfode Foezrg Laterndiee Degaretooi,
Loz ol Seegdg, taredi,

e Mersieh Vealvigrozer, Msfesvor o Fisian Tasrone cod Dieagneee, T
Terdge, L

e Adharck Hienern, Uoetaiay gl

el OF

TN DA [ Jlanr

. Menlrinisse  Svazifbebog, oy oo s cadsd Lioraore
Fepartoneay, LAk wape iR SR

e Moo Nanwed Rababok, Vegfesene of Univerzite of doewion,
Ry TN

e M Ao, Axeociane Fregiase af fpaiiage of Pl Yaray She ok
Serniovee Tafeeeedty o Fv T,

Lhe. Ruhmn Sebewgord, Peadiosor of Poraen Lansenzes d Lowzirtiocy Decanetneng,
Shimaz sh PN

. Sgpeed Fenfoffieh Afirchodent Profosser ob cowdee Lo o
SR e a, R LA LRI

D, Shalirobd Mibammned  Bebs Lo
e ate .l'-':-'l--rr.l'.l'.lm*rr.l': Shavs Llheivies L

I Sperwn FEfer Aa sty gt g Pepsian Lot s LIerTn e L TTiTTRe R,
e fy Rermaeasuh, IRE

i Fopkaerew Eeein orp, Peoesind ol Kok iigose, Dectedeas S
Briwigny Degirrnenyt, Toda Store Padogearood Thyvesdoe o Too T
Fotrlien
e Vladisnie Praeroe, Fosfzcoor of Denarmr: pe aF franons Fliidole o, Ao Drreenan:
Rl iy Fodeampivn,

M. Fafirw Abofirsisual Uik, Assectoe Meafeiine aft Lonaneeree
Ienrher 2 e Cinsnnzanan for Feoearsfing and Cunapeanug Rreersing
Slamosiiias (LT I

Livgriore

et rgesene o Devvdan Deasese and

L Rnsic

£

PRI,
e T L

Add eas w21 2EF Momh Tean. BFi-am 1an
Prat code: T1# oH1
Tel: #T150307T054
Pruttinz | loes: 8 h s
p-lSRY dRoReGh eS8 2TAR-DTIE
w v Lo Lar
sl L e

Fesleim

LR R I T




In the Woame ‘?]C Em[

Journal of Language Art

International multilingual academic journal of Language Art (LA) is an open access and
blind peer reviewed journal which is published four times a year. Usual review time is 45
days and there is no fee for electronic publishing. Language Arts is the name given to the
study and improvement of the arts of language. Traditionally, the primary division in
language arts is literature and language, where language in this case, refers to both
linguistics and specific languages. Journal of Language Art invites professional (applied)
linguists and language researchers to submit their scholarly papers to 2A.

Guideline for Authors

The forwarded manuscript can be the result of the research of the authors or their
translation.

Translated articles would be accepted only if the PDF file of the original article (as
the attached file) be forwarded to the editorial boards, and the translation refers to
the original article.

The language of the manuscript can be optionally English, Arabic, Persian, Russian,
French, and Tajik.

The forwarded articles should not be sent for other journals simultaneously, or it
should not be published in other journals.

Cover Page; This page should be both written in the original language of the article
and in English which includes [ull name, academic degree, major or expertise, name
of the university, city, country, e-mail, phone number, and also the order of authors'
names (Corresponding author should be written first).

The structure of the manuscript should be as follow: title, abstract (100-250 words),
keywords (3-7 words), main body, conclusion and references. Regardless to the
written language, all the manuscripts have to tranlsate title, abstract, and keywords
into English very accurately and fluently.

The journal accepts the researches of authors on language and linguistics in the
form of articles and reports. The usual length of the reports should be between 1500
and 2500 words, and the normal length of the articles is about 2500 to 5000 words.
References; In-text citations should be written in parentheses including author's last
name year published, page number; (Khanlari 1375, 61).

The method of citing sources should be in accordance with Harvard Referencing
Guide:

The structure of references should be as Harvard Reference List citation:

For Books: Last name, First initial. (Year published). 7it/e of book. Edition. (Only
include the edition if it is not the first edition) City published: Publisher, Page(s).
For Articles: Last name, First initial. (Year published). Article title. Journal,
Volume (Issue), Page(s)

For Website: Last name, First initial (Year published). Page title. [online] Website
name. Available at: URL [Accessed Day Mo. Year].

The format of the accepted file should be written in Microsoft Word Version 2007,
The whole body of the article would be in one column with the margin of 2.54 cm
in all sides with the size of A4. The size of the font should be 11 for all languages,
type of the font for Persian is B Lotus, for Arabic is Adebe Arabic, and for English
is Times New Roman. Line spacing should be 1 cm for all parts of the article.

Since the articles exclusively accept electronically and through the site of the
journal, the author(s) should first register as user in the site and for sending the
article and the subsequent following should refer to http://www.languageart.ir.



Languart

9
e

Vol. 7, Issue 2, 2022



